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This study aims to explore students’ perceptions of student agency in
English for Specific Purposes (ESP) learning at a vocational college in
Ho Chi Minh City, Vietnam. A qualitative research design was
employed for data collection. A cohort of 60 students being sampled
based on the convenience sampling technique participated in answering
a questionnaire. The SPSS software was run for data analysis in terms
of descriptive statistics. The findings indicated that research
participants were aware of their critical roles (e.g., participants,
initiators and autonomous learners) in English for Specific Purposes
learning. Additionally, research participants believed in their agency in
learning as they got engaged in ESP learning actively thanks to their
positive attitudes toward, positive personalities, and good skills in ESP
learning. This study suggests pedagogical implications in an attempt to
enhance the quality of ESP teaching and learning in the research
context and other similar ones.
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TU KHOA

Tiéng Anh chuyén nganh
Tham gia hoc tap

Nhan thuc

Nghién ctu dinh lugng
Nguoi hoclam chu

Nghién ctu nay nham tim hiéu nhan thic cia sinh vién vé ngudi hoc lam
chi trong viéc hoc tiéng Anh chuyén nganh (ESP) tai mot truong day
nghé & Thanh phd H6 Chi Minh, Viét Nam. Nghién ctu theo thiét ké
dinh lwong duoc thiét ké dé thu thap dir liéu. Mot nhém gom 60 sinh
vién chon Iya theo miu thuan tién di tham gia tra loi cAu hoi khao sat.
Phan mém SPSS duoc sir dung dé xir ly dir lidu theo phuong phap thdng
ké md ta. Két qua cho thay sinh vién nhan thay vai tro tich cuc cia minh
(vi du: ngudi tham gia, nguoi khoi suéng, va nguoi hoc tu chi) trong
qua trinh hoc tiéng Anh chuyén nganh. Ngoai ra, két qua con chira ring
sinh vién tin vao tinh lam chu trong viéc hoc viho tham gia tich cuc vao
hoc tiéng Anh chuyén nganh nhd vao thai dé tich cuc déi, nhan cach tét
va ky niang hoc tiéng Anh chuyén nganh tét. Nghién ctru d& xuat mot sé
giai phap nhamnang cao chit lwvong day va hoc tiéng Anh chuyén nganh
& noi nghién ciru va cac ngit canh tuong tu.
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1. Introduction

English is an important language in today's globalized world. Over the past few decades, the
number of people learning English has increased dramatically. English has many benefits for
learners [1] - [4]. Firstly, learning English makes it easier for learners to communicate at work. It
allows learners to communicate with others, especially those from different countries and cultures,
and they can also learn a lot from their colleagues. Additionally, English is seen as a dominant
business language all over the world, and speaking English is almost a necessity if learners are ready
to participate in a globalized working environment. Second, English is a good opportunity for
learners’ careers. They can communicate with international clients and partners without language
barriers, which opens up more opportunities. Being fluent in English allows learners to communicate
ideas more clearly and effectively in spoken and written form so that they can more easily achieve
their goals. Third, English gives learners access to an incredible amount of information. English is
the most common language used in science, books, magazines, newspapers, movies, and other news
or social media [5]. This is a good way to foster thinking abilities and help learners express
themselves better. Most information on the internet is in English. Therefore, knowing English will
help learners gain a huge amount of knowledge and experience about the world. It also helps learners
better understand the documents related to their later work. With the current context of an open and
integrated economy in Vietnam, more and more foreign businesses are investing in the Vietnamese
market, bringing a lot of job opportunities for young workers. Foreign languages are also considered
a language bridge between countries in the world, having a positive effect on the exchange of ideas
and cooperation with people from other countries [6]. In another aspect, English for specific
purposes (ESP) have played a vital role in students’ specialised knowledge [7] - [8]. Nevertheless, it
is observed that ESP students still encounter different difficulties in gaining ESP knowledge, which
can harmer them from getting suitable jobs after graduation.

Scholars [9] - [14] have asserted that student agency plays an important role in the learning
process. Deters et al. [9] state that the concept of agency is critical to our understanding of how
we learn and who we are. Schwartz and Okita [10] highlight that student agency has intrinsic
value in formal and informal learning situations. Likewise, Pavlenko and Lantolf [11] suggest
that without student agency, attainment in English as a second language (ESL)/ English as a
foreign language (EFL) cannot be accomplished. Richards and Rodgers [12] indicate that in a
language lesson, students may play a variety of roles such as active initiators and participants. In
addition, McBride and Beers Fégersten [14] add one more role as autonomous learners in the
learning process. It is observed that although many aspects of the agency have been researched in
different contexts, there is a scarcity of research on students’ agentic engagement in ESP learning
in the context of a vocational college. Therefore, this study aims at investigating students’ agentic
engagement in ESP learning at a vocational college in Ho Chi Minh City, Vietnam. It aims to
address the following research questions:

1. What are students’ perceptions of their roles in ESP learning?

2. What are students’ perceptions of their agentic engagement in their ESP learning?

2. Research methodology
2.1. Research context and participants

This research was conducted at one of the six branches of a vocational college in Ho Chi Minh
City, Vietnam. This college offers a variety of courses to meet students’ needs. Basic English courses
are applied to all classes, and students must take a two-and-a-half-hour class weekly. Additionally,
ESP courses include communication English, cuisine and patisserie English, hotel English, and
restaurant English. All students must complete the Basic English course before taking ESP ones.

A group of 60 non-English majors was recruited based on the convenience sampling method.
The participants were divided into three age groups. Of 60 participants, 52 (86.7%) of whom
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were under the age of 20; 7 (11.7%) students were in the age of between 20 and 23; and one
person (1.7%) was more than 23 years old. Regarding the time for learning English, 21 (35%)
students had been learning English for less than two years; six (10%) students had been learning
English for 2-4 years; 10 (17%) students have studied English for 5-6 years; and 23 (38%)
students had studied English for more than six years. In terms of English self-study time, 56
(93.3%) students reported that they spent less than one hour daily self-learning English, while
only four (6.7%) students allocated more than one hour daily to English self-study. As for
English language proficiency, 22 (36.7%) students’ English was very poor, 16 (26.7%) students’
English was poor, and 22 (36.7%) students’ English was at an average level.

2.2. Research instruments

A closed-ended questionnaire was employed for data collection. It includes two sections:
background information and main content. The main content is composed of 32 five-point scaled
items (from strongly disagree to strongly agree) divided into two main parts: students’ role in
ESP learning (15 items adapted from Cholis et al. [15]) and students’ agentic engagement in ESP
learning (17 items adapted from Reeve and Tseng [16]). The questionnaire in English was
adapted, but it was translated into the respondents’ mother tongue to assure their full
understanding in answering the questionnaire. The Cronbach’s alpha of the questionnaire was
0.76, which means the questionnaire was reliable.

2.3. Procedures for data collection and analysis

For data collection, students were given copies of the questionnaire in person, and it took
them around 20 to 25 minutes to finish the questionnaire. Before answering the questionnaire,
respondents were given explanations of the research purposes and the questionnaire content.
Regarding data analysis, descriptive statistics including mean (M) and standard deviation (SD)
were computed. The interval score was interpreted as 1.00 — 1.80: Strongly disagree; 1.81 —
2.60: Disagree; 2.61 — 3.40: Neutral; 3.41 — 4.20: Agree; and 4.21 — 5.00: Strongly agree. The
intra-rating method was adopted to make sure that the data analysis was valid and reliable.

3. Results and discussion
3.1. Results
3.1.1. Students’ role in learning ESP

Students’ role in learning ESP consists of three components, viz. students as participants,
initiators, and autonomous learners were examined. As Table 1 shows, the average score of
students’ role in ESP learning is 3.53 out of 5 (SD = 0.52). Specifically, the mean scores of
students as participants, initiators, and autonomous learners are 3.62 (SD = 0.53), 3.54 (SD =
0.73), and 3.41 (SD = 0.59), respectively. This could be understood that students were aware of
their roles as participants, initiators, and autonomous learners in their ESP learning.

Table 1. Students’role in ESP learning

. . . N =60
Student's role in ESP learning Vi SD
Students as participants 3.62 0.53
Students as initiators 3.54 0.73
Students as autonomous learners 341 0.59
Awerage 3.53 0.52

Students as participants

As shown in Table 2, students strongly agreed that they “[reflected] on teacher's comments on
[their] ESP learning” (item 6: M = 4.37; SD = 0.68). They reckoned that they “[discussed their]
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difficulties in learning ESP with teachers” (item 5: M = 3.77; SD = 0.89) and “[shared] the difficulties
[they faced] in absorbing ESP in class” (item 2: M = 3.57; SD = 1.01). Additionally, they “[asked]
teachers questions when [they did] not understand ESP in class” (item 4: M = 3.42; SD = 0.94) and
“[participated] in ESP class enthusiastically” (item 3: M = 3.42; SD =0.82). Nevertheless, they were
unsure if they could “share [their] ESP knowledge which [they] have been learning with teachers”
(item 1: M = 3.20; SD = 1.03).

Table 2. Students as participants

N =60

Content M D
1. I can share my ESP knowledge which | have been learning with teachers. 3.20 1.03
2. | share the difficulties 1 face in absorbing ESP in class. 3.57 1.01
3. | participate in ESP class enthusiastically. 342 0.82
4. | ask teachers questions when | do not understand ESP in class. 342 0.94
5. I discuss my difficulties in learning ESP with teachers. 3.77 0.89
6. I reflect on teachers’ comments on my ESP learning. 4.37 0.68

Students as initiators

As can be seen in Table 3, students acknowledged that they could be initiators in ESP learning
by sharing their views on the ESP materials they were studying with teachers (item 7: M = 3.43;
SD = 0.85) and discussing ESP issues with their teachers to understand more about them (item 8:
M = 3.65; SD = 0.98).

Table 3. Students as initiators

N =60
Content M )
7. 1 share my views on the ESP materials | am studying with teachers. 343 0.85
8. | discuss ESP issues with my teachers to understand more about them. 3.65 0.98

Students as autonomous learners

Students reckoned that they could be autonomous learners by being “responsible for learning
ESP (item 10: M = 4.05, SD = 0.83), “motivated to achieve [their] ESP” (item 15: (M = 3.83, SD
= 0.99), and “[self-evaluating their] ESP learning ability based on [their] activities (item 9: M =
3.58, SD = 0.99). However, they were unsure if they could “self-practice [their] ESP knowledge
by reading ESP materials” (item 14: M = 3.20; SD = 0.95) and “review [their] ESP knowledge
writing daily diaries on social media” (item 13: M = 3.18, SD = 0.95), “set time to review what
[they] have learned” (item 12: M = 3.27, SD = 0.97), and “lead the group's ESP-related
teamwork” (item 11: M = 3.18; SD = 0.91) (see Table 4).

Table 4. Students as autonomous learners

N=60

Content M D
9. | can self-evaluate my ESP learning ability based on my activities. 3.58 0.99
10. I am responsible for learning ESP. 4.05 0.83
11. | lead the group's ESP-related teamwork. 3.18 0.91
12. | settime to review what | have learned. 3.27 0.97
13. | review my ESP knowledge by writing daily diaries on social media. 2.78 0.95
14. | self-practice my ESP knowledge by reading ESP materials. 3.20 0.95
15. | am motivated to achieve my ESP. 3.83 0.99

3.1.2. ESP students’ agentic engagement

Another major purpose of this study is to examine ESP students’ agentic engagement in terms
of attitudes toward learning ESP, skills in learning ESP, and personality in learning ESP. The
results in Table 5 indicate that the overall mean score of ESP students’ agentic engagement is

http://jst.tnu.edu.vn 73 Email: jst@tnu.edu.vn



TNU Journal of Science and Technology 228(03): 70 - 76

3.62 (SD = 0.54) out of five. This means students believed that they could get engaged in ESP
learning as they had positive attitudes (M = 3.72, SD = 0.58) and personality (M = 3.59, SD =
0.71), and good skills in learning ESP (M = 3.55, SD = 0.55).

Table 5. ESP students’ agentic engagement

’ . N =60
ESP students’ agentic engagement M )
Attitude toward learning ESP 3.72 0.58
Skills in learning ESP 3.55 0.55
Personality in learning ESP 3.59 0.71
Awerage 3.62 0.54

Students’ attitude toward learning ESP

As seen in Table 6, students were found to be “eager to leam ESP knowledge from teachers” (item
16: M =4.05; SD = 0.89), “try to study ESP well because of the needs of [their] future job” (item 19: M
=3.85; SD =1.19), “try to go to class on time to learn ESP” (item 20: M = 3.85; SD = 0.93), and “like
to share [their] opinion about ESP in class with teachers to make sure [they understood] the lesson
correctly” (item 17: M = 3.50; SD = 0.94). Nonetheless, they were neutral whether they “liked] to ask
[themselves] questions on [their] own while studying ESP in class” (item 18: M = 3.85; M = 0.91).

Table 6. ESP students’ attitudes toward learning ESP

N =60
Content ™M sD

16. | am eager to learn ESP knowledge from teachers. 405 0.89
17. 1 like to share my opinion about ESP in class with teachers to make sure | understand

350 094
the lesson correctly.
18. 1 like to ask myself questions on my own while studying ESP in class. 33 091
19. | try to study ESP well because of the needs of my future job. 38 119
20. | try to go to class on time to learn ESP. 385 093

Students’ skill in learning ESP

Table 7 reveals that students thought that they had skills in learning ESP as they knew how to
“focus on listening to the ESP teachers in class” (item 21: M = 4.05; SD = 0.79), “take notes on the
ESP lesson information in class” (item 22: M = 3.98; SD = 0.72), “associate the ESP knowledge
[they learned] in class with the knowledge [they] have learned” (item 23: M = 3.72; SD = 0.95),
“think deeply about the ESP knowledge taught in class” (item 24: M = 3.65; SD = 0.91), and “self-
assess my ability to absorb ESP knowledge in class” (item 28: M = 3.52; SD = 0.98. However, they
were unsure if they knew how to “read ESP documents carefully so that [they could] master the
knowledge” (item 25: M = 3.38; SD = 0.92), “analyze problems while studying ESP in class” (item
26: M = 3.27; SD = 0.91), “search for more ESP materials” (item 27: M = 3.23; SD = 0.76), and
“check what to learn before going to class” (item 29: M = 3.17; SD = 0.94).

Table 7. Students’ skills in learning ESP

N =60
I know to... M—SD
21. focus on listening to the ESP teachers in class. 4.05 0.79
22. take notes on the ESP lesson information in class. 3.98 0.72
23. associate the ESP knowledge I learn in class with the knowledge | have learned. 3.72 0.95
24. think deeply aboutthe ESP knowledge taughtin class. 3.65 0.91
25. read ESP documents carefully so that | can master the knowledge. 3.38 0.92
26. analyze problems while studying ESP in class. 3.27 0.91
27. search for more ESP materials. 3.23 0.76
28. self-assess my ability to absorb ESP knowledge in class. 3.52 0.98
29. check what to learn before going toclass. 3.17 0.94
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Students’ personality in learning ESP

With respect to students’ personality in learning ESP (see Table 8), students were “serious”
(item 31: M = 3.95; SD = 0.85) and “curious” (item 30: M = 3.77; SD = 0.90) about learning ESP,
and “confident in [themselves] when [they studied] ESP in class” (item 32: M = 3.07; SD = 1.10).

Table 8. ESP students’ personality in learning ESP

N =60
Content M sD
30. I am curious about learning ESP. 3.77 0.90
31. I am serious about learning ESP. 3.95 0.85
32. | am confident in myself when | study ESP in class. 3.07 1.10

3.2. Discussion

This study has indicated some results. Firstly, students believed in their roles as participants,
initiators, and autonomous learners in their ESP learning. They were aware that they could play
vital roles in learning ESP as they were active participants in learning ESP by reflecting on
teachers’ comments, discussing difficulties in learning ESP with teachers, and asking questions;
they acted as initiators in sharing their views on ESP materials and discussing ESP issues with
teachers; and they were autonomous in ESP learning as they could take responsibility for their ESP
learning, self-evaluate their ESP learning and practice to enhance their ESP knowledge. One of the
possible explanations for this could be that students in this study may be aware of the importance of
ESP in their future job, so they could consider themselves as a critical agency in gaining ESP
knowledge. Additionally, many of them (55%) have studied English for at least five years, so they
may realize the importance of ESP in their future job. Such findings were supported by Richards
and Rodgers [12] who have asserted that students can play different roles in their learning process,
and when they realise their important roles in learning, they can be actively engaged in the learning
activities both inside and outside of the classroom. This may imply that students’ learning roles can
play a vital role in deciding what and how they should learn.

Secondly, students reckoned that they could get engaged in learning ESP since they had positive
attitudes, personalities, and good skills in learning ESP. As explained above, students were aware
of their critical roles in learning ESP, so they may know how to get engaged in learning ESP.
Additionally, participants in this study were learning at a vocational college and taking courses for
their future job, so they may be aware of the benefits of ESP courses for their future work. This
may be the reason why their attitudes toward learning ESP were positive, their personalities in
learning ESP were positive, and they had good skills in learning ESP although many research
participants did not have a high level of English proficiency. This finding resonates with Reeve and
Tseng [16] who have claimed that student agency plays an important aspect in their learning
engagement, which can result in students’ meaningful achievement.

4. Conclusion and implications

The purposes of this study were to find out students’ perceptions of their roles and their
agentic engagement in their ESP learning. The findings are that students viewed themselves as an
important agency (e.g., participants, initiators and autonomous learners), and they could engage
in learning ESP actively thanks to their attitudes toward learning ESP, skills, and personalities in
learning ESP. From such conclusions, some pedagogical implications are recommended.
Regarding ESP teachers, they should pay much attention to students’ roles in their learning ESP
as students’ agency in learning ESP was found to be critically important. When students are
aware of the importance of their roles, they will be likely to know what and how to learn. That is
why teachers should raise students’ awareness of their roles in learning ESP. Additionally,
teachers should design a variety of learning activities to get students engaged in learning ESP. As
for students, they should be self-aware that they are one of the key factors in learning ESP. They
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should know how to get themselves engaged in learning ESP and have appropriate and effective
strategies for learning ESP. With respect to administrators, there should be ESP orientations
which can highlight the importance of ESP in relation to students’ future jobs so that students can
reflect on their current needs and future jobs. What is more, there should be different field trips to
enterprises/businesses and companies in which ESP is used so that students will be able to realise
the link between what they learn in class and what they should use in work.

This study limits itself in some ways. Firstly, the sample size is small and limited to one
research context. Secondly, this study was conducted quantitatively using a single research
instrument. Therefore, future studies should be conducted with a larger sample size from
different research settings, and more research instruments (e.g., interview, reflection, etc.) should
be employed for data collection to triangulate the data.

REFERENCES

[1] D. Crystal, English as a global language. Cambridge: Cambridge University Press, 2007.

[2] T. Q. Tran and T. M. Duong, “Insights into Listening Comprehension Problems: A Case Study in
Vietnam,” PASAA, vol. 59, pp. 77-100, 2020.

[3] T. Q. Tran and N. H. L. Chau, “EFL high school students' learning engagement and problems in
English listening comprehension,” VNU Journal of Foreign Studies, vol. 28, no.5, pp. 167-179, 2022,
doi: 10.25073/2525-2445/vnufs.4774.

[4] T. N. Nguyen and T. Q. Tran, “Insights into EFL learners’ use of listening strategies for the new
TOEIC test format,” TNU Journal of Science and Technology, vol. 228, no. 04, pp. 18-25, 2023, doi:
10.34238/tnu-jst.6918.

[5] S. Greiffenstern, The influence of computers, the Internet and computer-mediated communication on
everyday English. Berlin: Logos Verlag Berlin GmbH, 2010.

[6] D. Graddol, English next. UK: British Council, 2006.

[71 T. Q. Tran and N. T. Pham, “English language teachers' perceptions of the factors affecting their
English for specific purposes (ESP) teaching,” TNU Journal of Science and Technology, vol. 227, no.
06, pp. 20-26, 2022, doi: 10.34238/tnu-jst.5739.

[8] T.Q. Tran and T. M. Duong, “The difficulties in ESP reading comprehension encountered by English—
majored students,” VNU Journal of Foreign Studies, vol. 34, no. 2, pp. 151-161, 2018, doi:
10.25073/2525-2445/vnufs.4253.

[9] P. Deters, X. Gao, E. R. Miller, and G. Vitanova (Eds.), Theorizing and analyzing agency in second
language learning: Interdisciplinary approaches, vol. 84, New York: Multilingual Matters, 2015.

[10] D. Schwartzand S. Okita, “The productive agency in learning by teaching, ” Unpublished manuscript, 2009.
[Online]. Available: http://aaalab.stanford.edu/papers/Productive_Agency_in_Learning_by_Teaching.pdf.
[Accessed October 10, 2022].

[L1] A. Pavlenko and J. Lantolf, “Second language learning as participation and the (re)construction of
selves,” in Sociocultural theory and second language learning, J. Lantolf, (ed.), Oxford: Oxford
University Press, 2000, pp. 155-177.

[12] J. C. Richards and T. S. Rodgers, Approaches and methods in language teaching (3rd ed.). Cambridge:
Cambridge University Press, 2014.

[L3]M. T. Vu and T. Q. Tran, “Non-English major students' learning engagement in task-based language
learning,” HNUE Journal of Science, vol. 66, no. 5, pp. 23-32, 2021, doi: 10.18173/2354-1075.2021-0233.

[14] K. McBride and K. B. Fagersten, “Students’ Role in Distance Learning,” in Opening Doors through
Distance Language Education: Principles, Perspectives, and Practices, S. Goertler, P. Winke (ed.),
San Marcos, TX: CALICO, 2008, pp. 43-66.

[15]H. W. N. Cholis, E. Fauziati, and S. Supriyadi, "Students' roles in learning English through mobile
assisted language learning (MALL): A teachers' beliefs view," International Journal of Educational
Research Review, vol. 6, no. 2, pp. 169-175, 2021.

[16]J. Reeve and C. M. Tseng, “Agency as a fourth aspect of students’ engagement during learning
activities,” Contemporary Educational Psychology, vol. 36, no. 4, pp. 257-267, 2011.

http://jst.tnu.edu.vn 76 Email: jst@tnu.edu.vn


http://aaalab.stanford.edu/papers/Productive_

