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ABSTRACT

Over the past decade, cooperative learning has appeared as one of the leading approaches in
speaking environments. In the teaching context at Pho Yen high school, there existed some
problems for speaking skills that the researcher came across in helping the students to speak in the
classroom such as shyness when expressing personal opinions, passivity in speaking activities, and
so on. Therefore, the aims of the research is to evaluate cooperative learning’s effects on the
students’ speaking competence and explore their attitudes towards this approach. There are forty
10th grade students, including 19 males and 21 females at 15 year old, taking part in the research.
The authors used a combination of two data collection instruments: a speaking test and a
questionnaire. The study has shown the significant improvements of students’ English speaking
performance after utilizing cooperative learning. Moreover, most of the students expressed a
positive attitude towards applying cooperative learning and an interest in group work, which
demonstrate that they believe in its positive effects. Besides, some suggestions were also proposed
to reduce the shortcomings of using cooperative learning in English speaking classes to enhance
the potentiality of this method and make it more interesting, meaningful and learning-centered.
Keywords: learner-centered; cooperative learning; speaking competence; 10" grade students;
speaking skills
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_ TAC DPONG CUA HQC TAP HQP TAC PEN NANG LUC NOI
CUA HOQC SINH LOP 10 TRUONG TRUNG HQC PHO THONG PHO YEN

Nguyén Thi Thiy'", Nguyén Thi Minh Loan’
YTvuong Trung hoc Phé thong Phé Yén, *Khoa Ngoai ngit - DH Thdi Nguyén
TOM TAT

Trong thép ky qua, hoc tp hop tac duge nhiéu nha glao duc quan tim nghién ctru va Ung dung
nhu mot trong nhiing cach tiép can hang dau trong moi truong noi. Trong bbi canh giang day &
truong Trung hoc Phd thong Phd Yén, c6 mot s6 van dé con ton tai ddi véi ki ning ndi ma nha
nghién clru gdp phai trong qua trinh gitip hoc sinh noéi trong 16p hoc nhu viéc ngai ngung khi phat
biéu v kién ca nhan, thu dong trong hoat dong phat biéu, v.v. Do d6, muc dich cua nghién cuu la
danh gi4 tac dong cua hoc tp hop tac dbi véi ning luc nédi cia hoc sinh va kham pha thai d6 cua
ho ddi voi phuong phéap nay. Dbi tugng tham gia nghién ctru 1a 40 em hoc sinh 16p 10, bao gdm 19
nam va 21 nit déu c6 d¢ tudi la 15. Nghién ctru sir dung két hop hai cong cu thu thap dir liéu: bai
kiém tra n6i va bang cau hoi. Nghién ctru da chi ra nhiing thay do6i dang ké vé kha ning noi tiéng
Anh cua hoc sinh so véi trude khi sir dung phuong phép hoc hop tac. Hon nita, hdu hét cac sinh
vién déu bay to thai do tich cuc ddi véi viée ap dung phuong phép hoc hop tac va quan tim dén
lam viéc nhom, didu nay ching to réng ho tin vao nhiing tac dong tich cuc cia no. Bén canh do,
mot s6 goi ¥ dugc dwa ra dé giam thiéu nhiing thleu sot cta viéc st dung phuong phéap hoc hop tac
trong cac 16p hoc nodi tleng Anh nhdm ning cao tiém ning cua phwong phap nay va lam cho no trg
nén tha vi, ¥ nghia va liy ngudi hoc 1am trung tim.
Tir kKhéa: nguoi hoc lam trung tam, hoc tdp hop tac; nang luc néi; hoc sinh khéi 10; ki ndang néi
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1. Introduction

As a means of communication, speaking is
one of the most crucial skills to be improved
and boosted [1]. Recent pedagogical practices
in English language education have reflected
the transformation from a teacher-centered
learning model to a learner-centered learning
model. In addition to applying methods and
strategies for learner-centered approach, a
promising method to traditional speaking
instruction called the Cooperative Learning
Approach should be applied to strengthen
learners’ speaking capacity. Ning [2] further
claimed that this method works as the
alternative way of teaching which allows
students to have more speaking time and
social interaction with others. Hence,
cooperative  learning  gives  students
opportunities to interact and vary their
learning styles so that they can develop their
speaking skills naturally [3].

Over the past decade, cooperative learning
has appeared as one of the leading approaches
in speaking environments. One critical reason
for this tendency is that a number of studies in
different settings have suggested that
language learners tend to achieve higher
academic performance, self-esteem and
greater comprehension when they are
involved in cooperative group activities [4].

Rather than working individually, cooperative
learning method can be achieved through
interdependent tasks and activities. This
feature makes cooperative learning better for
students”  achievements  compared to
conventional methods. It is clear that while
students who work individually tend to
compete with their peers to gain higher scores
and other rewards, cooperative learning
allows success and achievements for all
members. Different from individual tasks,
cooperative learning boosts competition
among different groups which can be a
solution for various problems.

In the teaching context at Pho Yen high
school, there existed some problems for

speaking skill that the researcher came across
in helping the students speak in the
classroom. Inhibition was the first problem
that the students encountered in class. They
were worried about making mistakes and
afraid of being criticized by other people
while speaking. They were also ashamed of
the other students’ attention towards
themselves. The second problem in the
speaking class was that students are still
passive in participating, especially working in
small groups with other students. During the
process of teaching English at Pho Yen high
school, the researcher also realized the
problems in the students' group work. To
begin with, some students were not very hard-
working and inactive to cooperate in groups
as well as take responsibilities while working
in a team. Next, team members sometimes
disagreed with each other, which led to
stressful learning atmosphere. Besides, team
members lacked skills to assign their tasks,
resulting in inefficiency for teamwork
activities. Furthermore, some students were
still passive and lacked self-awareness when
working in groups. Finally, sometimes,
students who were assigned to be the leaders
of their teams tended to follow a style that
imposed their personal opinions rather than
listening to ideas from other members.

Based on the current existing issues, this
research was conducted to investigate the
influence and effectiveness of cooperative
learning approach to teaching speaking skill
to see whether this method could enhance
students’ speaking competence or not.
Therefore, the researcher decided to conduct
the study “Using cooperative learning
approach to enhance 10th grade students’
English competence: An action research at
Pho Yen high school”.

2. Methodology
2.1. The participants

The researcher invited forty 10th grade
students with the same age (15 years old),
including 19 males and 21 females to take
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part in the research. They had been studying
English as a compulsory school subject for at
least 7 years. The students were between the
elementary and pre-intermediate levels. By the
time of the study, all of them had four years of
learning English at secondary school. They
were at the beginning of the second term.

2.2. Data collection instruments

The study used a combination of two data
collection instruments:

* A speaking test
* A questionnaire
2.2.1. Speaking test

The speaking test was adapted from National
Geographic Oral Placement Test. This test
consisted of an interview based on
conversational prompts to be presented by the
interviewer, and was accompanied by Oral
Assessment Guidelines to help interviewers
determine the appropriate level of the student.

The selected students were required to answer
thirty-three questions belonging to nine
different topics from Elementary to Advanced
level to check their speaking competence. The
questions in each topic were divided into 2
types: close-ended question and open-ended
questions. No grammar or other language
skills were mentioned in the test. Each answer
was assessed on a scale from 1 to 5,
corresponding to English speaking ability
from Low to Excellent. The test duration was
about 20 minutes.

For the purpose of achieving reliable results,
the researcher also invited another teacher of
English at Pho Yen high school to assess the
students’ speaking competence. This teacher
was trained to use the rubric of the test before
the assessment. Throughout the rubric of the
test, two examiners, including the researcher
and invited teacher of English, assessed the
speaking ability of the students. The contents
of the speaking tests were recorded so that the
examiners would be able to check the results
of the test again. Mark allocation was 9 points

in total, which meant 1 point for each item.
This speaking test was employed as both the
pre-test and post-test to measure the students'
speaking competence.

Before the application of the intervention, the
students in the class were given a speaking
test as the pre-test. Ten weeks later, when the
students finished 9 sessions, they were given
the same speaking test as the post-test.

2.2.2. Questionnaire

The questionnaire which was used in this
research was adapted from the questionnaire
by McLeish [5].

The questionnaire gathered the participants’
feedback relating to cooperative learning,
including the following aspects such as benefits
of using cooperative learning and attitudes of
participants toward cooperative learning.

The questionnaire was designed in a mixed
format, including 4-point Likert statements,
close-ended questions and open-ended
guestions. The questionnaire was divided into
4 sections. In section 1, students answered
two questions about general information (full
name and gender). In section 2, the researcher
designed some multiple-choice questions to
find out the current situations about group
assignments or activities at Pho Yen high
school. In section 3, students indicated how
much they agreed with fourteen statements on
a scale from 1 to 5, corresponding to attitude
towards using cooperative learning in English
speaking class from strongly disagree to
strongly agree. In section 4, the researcher
designed open-ended questions to collect
recommendations from students about group
activities. The questionnaire was given at the
end of the intervention.

2.3. Procedure of data collection
2.3.1. Planning

In this step, the researcher collected baseline
data related to the students’ speaking
problems through observation and classroom
interaction. On the basis of the initial data
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about the speaking problems collected and
analyzed, an action plan was developed. The
researcher planned and prepared what
materials that would be used, how to use
cooperative learning approach to teach
speaking lessons, and how long this
intervention would take. Besides, the teacher-
researcher explained to the headmaster the
envisaged process during the research to gain
his understanding and cooperation. Finally,
the researcher designed lesson plans using the
cooperative learning model.

2.3.2. Action

In the second stage, the teacher-researcher
tried out the ideas of cooperative learning
approach in teaching speaking.

The intervention lasted 9 weeks from March,
23" to May, 24™ 2020. In the first 5 weeks,
the students studied English speaking lessons
from unit 9 to unit 13 via the online
application named “Zoom” due to Covid
epidemic. From unit 14 to unit 16, the
students joined English speaking classes with
applying cooperative learning in the
classroom at Pho Yen high school.

The students learned English speaking
periods via cooperative learning through
seven phases:

Phase 1. Delivered goals and Student
motivated

In this phase, the teacher told about the
objectives of the speaking lesson, and
motivated the students in the speaking
lessons.

Phase 2: Given/ Delivered Information

In the speaking lessons, class presentation by
the teacher was via whole-class instruction
related to vocabulary, grammar, or replays of
audiovisual materials.

Phase 3: Student organizing into study group

All students were divided into different
groups of 5 people (mixed from their
achievement, gender, and so on) to work with
on alternative weeks during the study duration,

and gave each group a different number. The
students in a group letter off A, B, C, etc.
Therefore, each person had a specific and
distinct number and letter (such as 3B). All
students were responsible for the individual
learning or in groups, and they were in
discussions regarding the teacher's lessons and
were sure every member of the group would
understand the delivered material.

Phase 4: Giving tasks

The teacher gave tasks toward groups for
doing by member. The students were
encouraged to work together the task, and
they coordinated their efforts to accomplish
the tasks assigned by the teacher.

Phase 5: Guiding/ Helping groups on work
and study

The teacher gave instructions toward the
group members who had understood. After
that, these students could help their friends in
the group to understand the material. The
teacher asked their students to encourage his
teammates to express opinions, which led to
less stressful atmosphere. The group members
actively co-ordinated their efforts, ensuring
that others had the opportunity to contribute,
provide help and assistance when it was
needed, and encourage others’ efforts. The
teammates worked on the given task within a
given time limit. The task was based on the
textbook learning materials, or a team
assignment to be completed within one week.
In terms of assignment, the teammates needed
to reach an agreement in advance when and
where they meet, how they assign the tasks to
different members according to their
strengths, interests and competence and add
some other learning resources if needed.

Phase 6: Evaluation

The teacher chose a letter and all the students
in every group by the same letter stood and
answered the questions which had been given
to all the students. The students’ performance
was evaluated following the pre-set criteria
and the teacher gave the students some
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suggestions and grades. After that, other
students were selected to represent and report
to the class.

Phase 7: Giving Appreciation

The teacher looked all the way for
appreciating the students’ efforts individually
and by group.

2.3.3. Observation

During the third stage, the teacher-researcher
concentrated on gathering information about
the actions taken carefully and systematically.
In this study, the researcher used the speaking
test and questionnaire as the data collection
instruments.

Before starting the intervention, the students
did the pre-test. From the results of the pre-
test, the researcher determined the levels of
the student before applying cooperative
learning in the speaking class.

At the end of the intervention, the post-test of
oral performance and the questionnaire to
investigate the students’ attitude towards
cooperative learning would be administered
to the students.

2.3.4. Reflection

In this stage, based on the data analysis, the
researcher made reflections about the action
implementation. The reflection of the actions
indicated the success or the failure of the
action research. Therefore, the researcher
would have recommendations for both
teachers and students.

3. Results and discussion
3.1. Results of the speaking test

As seen from Table 1, the pre-test scores
ranged from 4.0 to 5.8 with the mean of

competence before applying cooperative
learning was at poor levels whereas the scores
of the post-test which applied cooperative
learning activities ranged from 4.0 to 7.2 with
the mean of 5.565. This proved that there was
a significant difference between mean scores
of the two tests. The students’ speaking
performance had been improved
considerably. This significant improvement
could be attributed to the effectiveness of
cooperative learning applied in the study.

3.2. Data from the questionnaire for students

Forty participants of 10th grade students at
Pho Yen high school completed the
questionnaire to investigate their attitudes
toward the use of cooperative learning in
speaking classes. In order to facilitate the
analysis, the 5-level statement of perception
in the questionnaire — Strongly Agree, Agree,
Undecided, Disagree, Strongly Disagree —
were regrouped into three main categories:
Disagree, Undecided and Agree.

Table 2 shows the result of the questionnaire
regarding the students’ attitude toward using
cooperative learning in speaking classes.
From table 2, it is clear that 70% of the
students agreed that they achieved more
within the group than on their own, 12.5%
remained neutral while 17.5% disagreed. 85%
of the students agreed that they willingly
participated in group activities, 5% remained
neutral, while 10% disagreed. 90% agreed
that cooperative learning improved their
attitude to work, 7.5% renewed neutral, while
2.5% disagreed. 82.5% agreed that
cooperative learning enhanced socialization,

4.880. It means that students’ speaking 12.5% remained neutral, while 5% disagreed.
Table 1. Descriptive statistics of the pre-test and post-test scores
N Minimum Maximum Mean Std. Deviation
Pre-test 40 4.0 5.8 4.880 0.4659
Post-test 40 4.0 7.2 5.565 0.8350
Valid N
(listwise)
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Table 2. Students’ attitude toward using cooperative learning

Statements Agree Undecided Disagree
1 When I work together, I achieve more than when | work alone. 70% 12.5% 17.5%
2 | willingly participate in cooperative learning activities. 85% 5% 10%
3 Cooperative learning can improve my attitude towards work. 90% 7.5% 2.5%
4 Cooperative learning helps me to socialize more. 82.5% 12.5% 5%

Table 3. The students’ views of using cooperative learning

Statements Agree  Undecided Disagree

5 Cooperative learning enhances good working relationships 80% 12 5% 75%
among students.

6 Cooperative learning enhances class participation. 87.5% 2.5% 10%
7 Creativity is facilitated in the group setting. 75% 15% 10%
8 Group activities make the learning experience easier. 87.5% 7.5% 5%

Table 3 indicates that 80% of the students
agreed that their working relationships have
been enhanced through cooperative learning,
while 7.5% disagreed. 87.5% of the students
agreed cooperative learning could improve
class participation, while 10% disagreed.
75% of the students agreed that when they
studied with cooperative learning, creativity
was facilitated, while 10% disagreed. 87.5%
of the students agreed that group activities
made the learning experience easier, while
5% disagreed.

3.3. Discussion

Based on the results of the statistical analysis
reported in the previous sections, this section
focused on the discussion of the major
findings related to cooperative learning in
learning English speaking.

As mentioned above, the researcher had been
concerned in finding out the effectiveness of
using cooperative learning to improve 10th
grade students' English speaking competence.
The researcher applied the cooperative
learning to organize study activities in
speaking lessons to the students of grade 10 at
Pho Yen high school where she worked.
During the time when the research was
carried out, the researcher made her effort to
search for the answers for the two research
questions by analyzing collected data from
the pre-tests, post-test, and questionnaire.

Through analyzing the data collected from the
speaking tests, it can be seen that using
cooperative learning had positive effects on
the students’ speaking performance. Thanks
to sharing ideas and information among
members in group work, students might feel
more confident when speaking English, this
helps them  improve their  speaking
competence. It was clearly shown in the
collected data from the pre-tests and post-test
that there was a significant difference in the
distribution of points in the pre-test and the
post test. This proved that there was an
obvious improvement of the participants’
speaking competence after they had learned
English speaking by applying cooperative
learning. The above statistics implied that
using cooperative learning in speaking lessons
was effective in both short-term and long-term.

Through the questionnaire, it can be stated
that the participants had positive attitudes,
high perception and good behavior towards
using cooperative learning in learning English
speaking. Concerning about the attitudes of
the students towards using cooperative
learning in learning English speaking, most of
the students participating in the study agree
that using collaborative learning in learning to
speak English in particular and in learning
English in general helps them: achieve more
in groups; improve work attitude; enhancing
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socialization; strengthening working
relationships through collaborative learning;
improve class participation; with creative
conditions; have an easier learning experience.
Most students in class 10C1 presented their
positive attitudes towards the application of
cooperative learning and their interest towards
group activities, which proved that they
believed in its positive effects.

In general, most of the students participating
in the study exposed positive attitude
towards cooperative learning used in English
speaking lessons.

4. Conclusions and recommendations
4.1. Conclusions

As expected by the researcher, there were
changes as a result of the actions. The
changes were both in the way of thinking and
in the behavior of the involved members. The
changes were related to the following:

Firstly, it was undeniable that cooperative
learning had a positive effect on the students’
English speaking competence. At the second
term of school year 2019-2020, 40 10th
grade students had a chance to learn English
speaking through cooperative learning under
the researcher’s specific instruction. Data
from the score of the pre-test and post-test of
the participants demonstrated that
cooperative learning was beneficial to
improve the 10th grade students’ English
speaking competence effectively.

Secondly, through the questionnaire and
observation checklists, it can be seen that most
of the students expressed a positive attitude
towards applying collaborative learning and an
interest in group work, which demonstrated
that they believed in its positive effects.

In conclusion, the researcher would like to
give some efficient suggestions on ways to
improving the effectiveness of cooperative
learning in studying English speaking.
Hopefully, this study might be helpful for
10th grade students and teachers of English to
develop English speaking competence.

4.2. Limitations of the study

Although the study has provided a
comparatively detailed description of the
cooperative learning in improving speaking
competence of the 10th grade students, there
are still some limitations of the study.

First, when implementing the action plan,
some students were not aware of the
importance of cooperative learning. Hence,
some participants did not concentrate on the
tasks, which made the speaking lessons
noisy and some of them used mother tongue
in the class.

Second, the study was carried out in a limited
time of 11 weeks. The study would be more
reliable if the research had been taken in a
longer time. The longer time is a key factor
creating the more success for students’
speaking competence.

Third, the results were particular from one
class (10C1) at Pho Yen Upper Secondary
School. If the action research was implemented
in more classes, the results of the study would
be generalized to a larger population.

4.3. Recommendations

Based on the research results, some
suggestions are referred to the English
teachers of 10th grade of Pho Yen high
school, and other researchers.

4.3.1. The English teacher

Teachers should have specific instruction,
focusing on learning content and tasks when
using cooperative learning to teach in English
speaking lessons for students because they are
not proficient to provide sufficient input. At
the end of learning activities, teachers should
concentrate on assessing and correcting
students’ mistakes to improve students'
speaking competence in a timely manner.

In order to wuse cooperative learning
proficiently in the classroom, teachers of
English need to have regular update with
specialized knowledge such as the theory and
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philosophy of cooperative learning methods
of implementing  cooperative  learning
activities. Cooperative learning activities can
be effective when teachers have opportunity
to work together and learn expertise and
experience from each other. When teachers
observe and contribute to each other's lessons,
they can acquire and develop teaching
strategies based on cooperative learning
activities appropriate to their own situations.

The English teachers need to give more
opportunities for the students to practice
speaking in the class. The enjoyable and non-
threatening atmosphere, interesting media
should also be made to make students more
interested in the lesson. The teacher can use
the activities such as think-pair-share,
numbered head together, two stay two stay,
and inside outside circle. When conducting
the cooperative activities, the teacher should
pay attention to the class management since
in cooperative learning the students tend to
move around the class to have a discussion
with others.

4.3.2. Other researchers
This research focuses on improving the
students’ speaking skills using cooperative

learning activities. There are still many
activities that can be used to teach speaking.

For the other researchers, it is necessary to
look for and try out other activities so that the
learning activities will be more various.
Furthermore, in doing similar research, the
speaking materials and the speaking tasks
could be modified based on the students’
learning ability and interest.
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