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ABSTRACT

For both teachers and students, teaching and studying English for Specific Purposes (ESP) has become essential
in the majority of academic subjects. The goal of the current study is to identify frequent characteristics that
impact AOF students learning ESP and offered methods to address issues that reduce the subject's efficacy. A
combination of student surveys and interviews. The results show that the course's goals are to improve students'
ESP vocabulary ability, students' strong proficiency in vocabulary and grammar, teachers' good teaching
competence, and its coursebook providing relatively sufficient and relevant ESP learning. However, the findings
show that a number of factors, including those related to students, teachers, and the university itself, have a
detrimental impact on ESP learning at the university. Additionally, the results have provided insight into some
possible ways to address issues that both teachers and students have faced during the learning process.
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CAC YEU TO ANH HUONG PEN VIEC HOC TIENG ANH
CHUYEN NGANH CUA SINH VIEN TAI HOC VIEN TAI CHINH

TOM TAT

D01 v6i ca giang vién va sinh vién, viéc giang day va hoc tiéng Anh chuyén nganh (ESP) da tré nén thiét yeu trong
hau het c4c mon hoc thuat. Myc tiéu ciia nghién ctru hién tai 1a xac dinh céc yéu t6 thuong gap tac dong den viéce
hoc t1eng Anh chuyen nganh cua sinh vién tai Hoc vién Tai chinh va duara cac phuong phap giai quyét cac van dé
gdy gidm hi¢u qua cua mon hoc. Nghlen clru ket hop gilra khao sat va phong van sinh vién. Két qua nghién ctru
cho thay yeu t6 6 loi anh huong dén viéc hoc tiéng anh chuyen nganh do la von tir vung tleng Anh chuyén nganh
cta sinh vién, trinh do nglt phap cua sinh vién, nang luc gidng day tot cua gido vién va glao trinh phu hop Tuy
nhién, cac phat hién cho thdy mét sé yéu tb, bao gdbm cd nhitng yeu t6 lién quan dén sinh vién, gido vién va ban
than truong dai hoc, co tac dong bat loi den viéc hoc tleng Anh chuyen nganh tai Hoc vi¢n Tai chinh. Ngoai ra,
nghién ciru da cung cap cai nhin sau sic vé mot s cach cé thé giai quyét cac van dé ma ca giang vién va sinh vién
da gap phai trong qua trinh hoc tap.

Tirkhéa: Cicyéu to, hoc tiéng Anh chuyén nganh

1. Introduction

As one of the most frequently used languages in the
world today, English is crucial to the advancement of
a number of industries, including the physical
sciences, medicine, business, banking, and law
enforcement .Because ESP greatly aids in landing a
job, getting promoted, and other career related goals,
the field of “English for Specific Purposes” (ESP)
was established and developed to suit learners'
language requirements for their work and operating
efficiently in the workplace. However, no one
disputes that teaching a broad range of English for
Specific Purposes of specialist terminology is the
main objective. ESP is perceived as something that
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differs from General English because is quite
challenging for language teachers to instruct. In
reality, students also have troubles during their ESP
learning process. Most of the students said that they
had to deal with a wider range of unfamiliar words
and cope with the sheer volume of specialized
vocabulary with economics-realted topics. As a ESP
teacher at Academy of Finance, the teacher herself
experiences many factors affecting in teaching and
learning ESP. These probably arise from teachers
and students' aspect, context learning at university.
In an attempt to improve the effectiveness of ESP
learning and teaching, the researchers decided to
choose this topic for research.
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2.Methodology

The current study has made use of qualitative
research design to investigate common factors that
affect learning English for Specific Purposes (ESP)
at Academy of Finance (AOF). Sixty EFL students
ans teacher were given questionares and chosen to be
interviewed using a focus group interview.
According to Creswell (2013) focus group interview
is “the process of collecting data through interviews
with a group of people, typically four to six” (p. 218).
In the interview, the researcher carries out small
questions to get answers about a specific topic. The
interview process was initiated with the researcher
identifying the purpose of study and conveying his
gratitude to the participants for taking part in the
study (Creswell, 2013). Every student was requested
to respond to questions revolving around their
attitudes towards common factors that affect
learning English for Specific Purposes (ESP).
During the interview process, the questions and
respondents' replies were audio-recorded.

3.Results & Discussion

The results showed that junior students had specific
demands that were not fully satisfied in the ESP
classes they had taken. The teaching and learning
process is impacted by both good and negative
elements. These elements are examined using
information gathered from surveys and interviews,
and the results are shown as follows:

3.1. Positive elements

Students and teachers' aspect: Both teachers and
students agreed that learning ESP is for their future
employment. The ESP course made an effort to
provide students with content and ESP terminology
related to the specific subject, unique employment,
and activities of business, even if it sought to cover
all skills and English topics as a GE course. The
course also attempted to impart relevant and
essential knowledge about banking, finance in
specific or economic matters in general which are in
relation to the themes and issues pertaining to
specialized knowledge that students must acquire.

On the other hand, reading is identified as one of the
most required skills to develop and the ESP course
was designed with the objectives to fulfill this need.
Similarly, ESP vocabulary is the necessary
knowledge students need to gain in both target need
and present need and the course's objectives covered
these needs.

Regarding the instructional language, most students
wanted teachers to use both English and Vietnamese
or only Vietnamese in class. In a similar way, the
majority of instructors taught in both Vietnamese and
English, just three of them selected their native

language as the primary language of teaching, and
none spoke English exclusively in class. Since
employing L2 exposes students to English-speaking
environments, it is thought that this is a favorable
component in ESP instruction. However, speaking in
one's mother tongue might make it easier to
understand complex and ambiguous concepts when
lecturing. The other elements assisting students in
meeting the current and desired requirements for
acquiring language abilities are their high reading
and vocabulary proficiency. In addition, students'
strength of grammar also seems to be an advantage to
assist students to achieve English language skills.

In conclusion, the most apparent factors affect
positively ESP learning are: the ESP course with its
objectives partly fulfilling students' needs such as
reading and ESP vocabulary, students' good
proficiency in their reading, vocabulary and
grammar.

Teaching and learning-context factors: Regarding
the overall assessment of the ESP curriculum,
students concurred that the course gives them
valuable information about the economics. This
concept was also held by teachers. Regarding the
ESP content, both teachers and students expressed
some satisfaction with the coursebook's appropriate
grammar points and enough vocabulary.

In conclusion, the two main advantages are that the
ESP course offered helpful economics expertise and
that the coursebook comparatively had adequate and
pertinent ESP banking and finance-related
information.

3.2. Negative elements

Students and teachers related problems: Although
teachers and students both responded that student
need to study ESP for work, it is apparent that need
analyses must be done to specify what special and
particular knowledge of English areas students really
need to design a course to fulfill these needs instead
of trying to cover all skills and English areas like the
current ESP course.

Actually, students were supposed to utilize ESP
mostly for speaking, listening, and reading. Writing
has been viewed as less significant. According to a
qualitative examination of teacher interviews,
students should be taught all aspects of English,
including specialized language expertise. However,
certain specialized skills-such as speaking, listening,
reading, and communication-should be more
targeted for their employment. Because the course
did not emphasize speaking, listening, or functional
skills, and because there are very few dialogues in
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the coursebook to practice speaking and
communicative functions or to improve listening
skills for both face-to-face and telephone-use
communications, face-to-face communication has
not met the target need for communication.

Furthermore, the majority of the coursebook's
materials are academic texts. Students are not given
any reports or talks to practice communicative
language skills. Moreover, the coursebook's special
subjects or themes for economics include topics
about banking and finance, but neither markting nor
sales help are included. However in theory, the
majority of students required to acquire the
following English language abilities and
areas/components in order of importance: reading,
speaking, listening, and ESP vocabulary. The skills
and areas students needed to improve urgently, in
order of importance: speaking, ESP vocabulary and
listening. In reality, the EFS course with its aims and
objectives seems to be designed for a GE course to
cover all general skills and English areas rather than
for an ESP course. Actually after the course, students
actually have mastered only the reading skill and
ESP vocabulary. Thus the course failed in analyzing
the real needs of learners for their focused English
skills to help their communications at future work.
Additionally, the rate at which teachers and students
evaluated students' competency was low. Actually
almost 50% of the students polled said they lacked
enough experience learning English. Students'
varied levels of English ability were also a result of
this. These are the difficulities in teaching and
learning ESP.

Students' cultural background information, another
crucial learning need for ESP studies, was at an
average rate, despite the fact that this type of
knowledge is crucial. Furthermore, the majority of
students have not yet studied economics-related
topics at the start of the course, despite the fact that
this knowledge is crucial for those studying ESP.
Thus, these elements are not beneficial for advancing
students' learning.

In respect of perspective on teaching and learning,
most students believed that “Teaching and learning”
means “Teacher gives knowledge, students receive”.
This perspective limits the efficiency of teaching and
learning English in Vietnam because it does not
appreciate and encourage students' learning
autonomy and creativity. Moreover, it cannot create a
favorable teaching environment to apply effective
techniques and activities of CLT. The analysis also
reveals students' low confidence in their English
proficiency, which might de motivate students in
their ESP study.
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Concerning students' motivation, one of the
important factors affecting English learning
including goals, desire and effort in ESP studying, it
is concluded that the intrinsic motivation was less
than the extrinsic one in students' self-assessment.
The extrinsic motivation may not be long-lasting and
self-sustaining along with the learning process as the
intrinsic one; so it affects the ESP teaching and
learning process negatively. Moreover, the levels of
students' desire and effort in studying ESP were not
high. Thus students' low motivation is one of the
important factors that reduce students' effectiveness
inlearning ESP atuniversity.

In conclusion, the ESP course's objectives that do not
prioritize students' speaking, listening, and
communicative skills result in students' actual
ineffective outcomes; the language text types and
some economics related topics are inappropriate for
students' needs; Students' knowledge of their
specialization and cultures is inadequate, their
learning styles, perspective on teaching and learning,
confidence, motivation, and anxiety do not support
ESP learning, and their proficiency and experience
with English studying fall short of the necessary
levels. Additionally, ESP classes of mixed English
proficiency make much contribution to this
disadvantage.

Teaching and learning-context problems: In terms of
the evaluation on the ESP course duration, most
teachers suggested that the learning time should be
from 60 to 80 periods in a course. It can be inferred
that 45 periods as usual are not sufficient for the ESP
course and that the course ought to last from at least
60 periods to 80 periods to ensure covering all of
students' needs. Regarding the materials used for the
ESP course, most teachers of the college agreed that
the materials for teaching ESP at universities should
be written by teachers of the university who have
good experience to design the standard-meeting
materials. So, the current coursebook satisfied this
condition. However, both students and teachers did
not highly appreciate the coursebook. In particular,
the things should be improved immediately are the
exercises in the coursebook. Furthermore, the
information in the book is not updated sufficiently. In
brief, to design new materials for teaching and
learning English for specific purposes at the
university is necessary.

3.3. Solutions to deal with those factors that hinder
their ESPteaching and learning

Students' motivation: Teachers implemented the
following strategies to address the issue of students'
motiovation when utilizing ESP both within and
outside of the classroom: to encourage students by
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substituting constructive criticism with encouraging
remarks; to be patient and enthusiastic with students'
learning and improvement; to create a relaxed and
cooperative learning environment, where no one will
be single out; to avoid fierce competitive evaluation
and assessment; and to set up reasonable and suitable
learning goals.

Teachers' aspect: When choosing the teaching
general English resources and exercises, teachers
were constantly conscious of the language
competency levels of their students. When teaching
ESP, English language teachers may not have the
necessary professional expertise. Teacher should s
always study a lot of professional English-language
books to solve the issue, or they may learn from their
colleagues or even from their English-majoring
students who excel in specialized fields.
Additionally, instructors that teach ESP at AOF may
run across issues with language education. It is clear
that teaching ESP is a challenging task. In order to
enhance their language instruction, college
professors constantly researched English teaching
methods on their own by reading books, taking
classes on the subject, and learning from the
experiences of their teacher colleagues.

Students' aspect: it is indicated that students should
be offered all English skills, special knowledge of
English language. However, some special skills for
their future jobs such as reading, speaking, listening
should be more focused. Furthermore, in order to
meet the needs of job markets, students must enrich
not only Security knowledge but also social
knowledge. More importantly, students need to
improve the critical competence of communication.

Context factors: For the class with different
background knowledge, teachers should adjust their
instructional style by encouraging autonomy, self-
study, pairwork and groupwork. Additionally, they
should be patient with and pay more attention to
weak students to avoid students' de-motivation in
ESP learning. Next, ESP course includes lots of
knowledge, for example, language skills and
specialized knowledge, but students only have two
7-period-class-meetings a week. Therefore, it seems
that course duration is not enough and supported the
idea of dividing the course into several courses so
that teachers could offer more knowledge for
students. They, however, could not make any
changes except for giving recommendations to the
administration of the university. Moreover, to
overcome the problem, the teachers should
encourage students self study.

4. Conclusion and recommendations

To sum up, learning and teaching ESP is a very
complicated field with a lot of interconnected
elements. Major concerns about common factors
influencing EFS teaching and learning at AOF, as
well as potential remedies for the detrimental
aspects, have been taken into consideration and
studied intensively in this study, both theoretically
and practically within the university's framework.
The researcher has offered some pedagogical
recommendations to the universities and its
instructors in the hopes that they would improve the
impact of teaching and learning English for students
majoring in English, based on the findings of certain
positive and negative elements. Despite her best
efforts, the sampling process, sample size, and
language still have a number of limitations in this
study. The current study is only limited to the
students at Academy of Finance, future research
could focus on the teachers' perceptions. In addition
to that, the current study only focuses on the
quantitative result, future research could use mixed
method or cross-sectional study to explore and
determine the drawbacks and benefits of teaching
and learning ESP, as well as to find out other
difficulties or challenges faced by teachers and
learners Nonetheless, it is possible that the institution
and its instructors may find value in the information
gathered from this study. Furthermore, more study
using a variety of sample sources and additional
research methodologies is required to gain a deeper
understanding of ESP teaching and learning in
relation to the AOF setting.
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