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Bai b4o nham tim hiéu nhén thic cia sinh vién khéng chuyén tieng
Anh Vé lgi ich va kho khén trong viéc sik dung cdng nghé thong tin
trong Viéc tie hoc tieng Anh. Diz ligu ciia nghién cizu dink tinh dieoc
thu thdp bang phong van ban cdu tric déi véi 10 sinh vién khong
chuy@n tiéng Anh tir cdc chuyén nganh khdc nhau va diroc phan tich
theo cac chui dé nham xdc dinh cac chui dé chinh phan anh géc nhin
Cuia nguoi hoc. Két qua thu diroc thé hién rang sinh vién nhdn thic
diroc cdng nghé thdng tin tzo ra nhiéu thudn loi cho viéc tur hoc tidng
Anh nhur kha néng tiép can nguon tai liéu hoc da dang, trdi nghiém
hoc thi vi va su linh hogt. Tuy nhién sinh vién ciing cho rang déi khi
qap kho khan trong khi hoc nhuwe giam su t@p trung, qua tai thong tin
va viéc duy tri tinh ky lugt. Bai béo cung cdp cdi nhin sdu hon vé trdi
nghiém ciia ngueoi hoc, dong thoi dua ra cde khuyén nghi cho giéo
vién va sinh vién vé tiem néng ciia cong nghé thong tin trong viéc thic
dady viéc tir hoc tieng Anh cho sinh vién.

ABSTRACT

The study aimed to examine non-majors’ perceptions of the merits and
pitfalls of technology in boosting their autonomous English learning.
The data of this qualitative study were obtained through semi-
structured interviews with ten non-English major students from
different disciplines at a higher education institution. The data were
thematically analyzed to identify key themes reflecting learners’
perspectives.  The findings reveal that students perceive the use of
information technology as offering multifaceted benefits for
autonomous English learning, comprising convenience and access to
diverse learning materials, interactive and engaging learning
experiences, and flexibility. However, several challenges were also
identified, including reduced focus and learning efficiency,
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information overload, and difficulties in maintaining self-discipline.
This study provides deeper insights into learners’ experiences and
offers salient recommendations for students and teachers regarding
the potentials of technology in fostering autonomous English learning.

1. Introduction

Learner autonomy is one of the prime
elements of education. An autonomous learner is
likely to achieve higher
performance as he/she is willing and able to work

more academic
independently and cooperatively with others to
achieve the desired learning outcomes. In the era
of industry 4.0, human knowledge has been
constantly updated, learner autonomy is therefore
more vital than ever. With the outstanding
development of information technology, the
application of digital tools into education has
become increasingly prevalent. In English as a
Foreign Language (EFL) setting, educational
technology has been proven to be beneficial for
students’ English language skill development,
plus the promotion of learner independent work,
particularly the out-of-class activities (Darwin &
Burhan, 2021; Warni et al., 2018).

have attached
special importance to applying information

Educational institutions
technology in training programs and fully
appreciated English mastery among students.
English language
especially among non-English majors, has

Nevertheless, learning,
remained challenging due to limited English
proficiency, low learner autonomy level, and
negative attitudes towards learning English.
Although technology has been recommended as
a rewarding medium for learner autonomy
promotion, many students are still unmotivated
to be autonomous in case of unrestricted
technology use, without teachers’ proper
guidance and control (Kamilah, 2017). A
question raised to the writers is whether
information technology is useful for fostering
autonomous learning

among non-majors’

English. In order to use educational technology

for promoting learner autonomy for non-majored
students, understanding how they perceive and
the difficulties they experience in the autonomous
technology-based English language learning is
worthy. Accordingly, this paper
investigate non-majors’ perceptions on using

aims to

Information and Communication Technology for
their English self-learning outside the classroom.
To achieve the research objective, the present
study attempts to find out the answers to the
questions as follows:

How do non-English majored students
perceive the benefits of technology in enhancing
their language learning autonomy?

What challenges do non-English majored
students encounter when utilizing technology
for language learning autonomy?

The study hopes to provide some insights
for teachers to consider how to enhance
students’ language learning and learner
autonomy with the use of technology in order to
achieve the desired learning outcomes.

2. Literature review
2.1. Learner autonomy in english language learning

Learner autonomy 1is a multifaceted
construct with different interpretations. Learner
autonomy is understood as a capacity to take
responsibility and make decisions for one’s own
1981 &

Littlewood, 1996). It is also considered as an

learning independently (Holec,

ability to cooperate with others as a socially
1995).
autonomy, according to Little (2007), comprises

responsible person (Dam, Learner
students' active participation in the learning
process, especially their readiness to assume
accountability for choices pertaining to learning
objectives, approaches and assessment. These
ideas are in line with modern teaching strategies
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that prioritize learner-centeredness and self-
directed learning. In FFL context, Benson (2011)
notes that learner autonomy plays a crucial role
in language learning, as learning cannot be
confined to formal classroom instruction and
requires learners to take control of their learning
beyond the classroom.

The current study examines learner
autonomy in the context of learners using
Information Communication Technologies for
their autonomous English language learning
outside the classroom without or with little
teachers’ direct intervention. In particular,
students are motivated and have positive
attitudes towards English learning, as well as the
ability to make decisions for their own study and
actively study English outside the classroom.
2.2. The use of information technology in autonomous
English learning: Benefits and challenges

Technology-based learning is the learning
through electronic technology, e.g., the Internet,
digital programs and tools, web-based social
networking (Facebook, blogs, Twitter, YouTube,
or wiki), M-learning, etc.. Technology provides
learners with a personal learning environment in
which they are free to choose any technological
tools appropriate for their needs and interests
(Fiedler & Viljataga, 2011). They can choose
time, place, learning pace or any circumstances
convenient for their own learning (Mutlu &
Eroz-Tuga, 2013) as well as have freedom to
select content, learning activities, ways to complete
the tasks or self-evaluate their learning process and
learning outcomes (Ankan & Bakla, 2011). These
choices boost students’ engagement in learning,
resulting in a sense of ownership to monitor their
learning and feel more responsible for their own
learning. Moreover, English language learning
with technology gives students new learning
experience that they have never had before by
using apps, online dictionary, online courses and
social networking sites. Consequently, students

are more likely to develop language learning

strategies and find out the most appropriate
learning strategy to achieve the learning goals.

Information technology has been considered
as a beneficial tool for promoting learner
autonomy in the EFL context. Students are
motivated to learn English and support them to
develop the four English language skills
(Ahmed et al., 2020) as students can surf the
internet and get more exposed to online English
materials and learning resources (Warni et al., 2018;
Janah et al., 2022). Moreover, virtual learning
environment and social media platforms assist
students in having more opportunities to interact
with more peers and teachers beyond the
classroom, which helps to enhance their self-
confidence and social skills (Saeed, 2021).

Nevertheless, students face many difficulties
in terms of limited digital devices, slow internet
connection or technical issues when learning
online and lack effective online learning strategies
(Janah et al., 2022; Saeed, 2021; Warni et al., 2018;
Tran & Duong, 2021). Alhumaid's (2019) study
emphasizes how widespread use of technology
without pedagogical structure can weaken
learners' capacity to manage their own learning,
even though it does not specifically examine self-
regulated learning. This is because when
technology takes the place of guided educational
interaction, students become isolated and their
fundamental academic competencies deteriorate.
This bolsters the idea that a risk factor for ICT-
based autonomous learning is a lack of self-
regulation. Additionaly, Hoang (2017) notes
numerous students stated that they found it
difficult to stay accountable and focused when
using  Information and  Communication
Technology (ICT) to manage their own learning
This implies that even in cases when students have
access to technology, a lack of learner accountability
might limit the potential advantages of ICT and
impede effective independent learning.

These prior studies mainly focus on EFL
students’

teachers’ and perceptions  and
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experiences of using technology to self-study
independently at graduate, undergraduate and
high school levels in various learning contexts.
However, research in non-English majors’
perceptions on autonomous learning through
technology, especially in the context of Vietnam
has not been fully examined so far. Therefore,
the present paper is intended to investigate non-
majors’ perceptions on using technology for
their autonomy promotion, particularly outside
the classroom.

2.3. Theoretical framework of the study

This study employs a theoretical framework
that focuses on how non-majors in English see the
use of IT for self-directed English learning. The
literature on learner autonomy and instructional
technology serves as its foundation. Learner
autonomy is the capacity of students to
independently plan, carry out and evaluate their
English learning. Information technology is
viewed as a tool for education that facilitates this
process by providing resources and learning
settings. The idea is that students' opinions have
a big impact on how technology is used for
autonomous learning. These perceptions are
divided into two main categories: (1) perceived
benefits of utilizing technology for independent
English study and (2) perceived challenges
encountered when using technology for
autonomous English learning.

The study intends to obtain a thorough
grasp of students' educational experiences and
viewpoints by using a qualitative methodology.
This theoretical framework offers a basis for
examining how information technology helps or
hinders non-English majors' independent
English learning in higher education.

3. Research methodology
3.1. Research design

A qualitative research approach was chosen
to gain a deep understanding of how 10 students
perceive the use of technology in enhancing
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their language learning autonomy. This method
allowed the researchers to explore the central
theme of student perceptions, focusing on
emotions, thoughts and experiences, which are
often challenging to extract through traditional
research methods (Strauss & Corbin, 1998).

For this study, the researcher have opted for
a collective case study method (Stake, 2000).
Collective case study involves the investigation
on multiple cases to gain a well-rounded
understanding of a particular phenomenon or
condition. This approach aligns with the
conviction that examining multiple cases
enhances our ability to grasp the complexities
and nuances of the research topic, enabling us to
draw more robust insights and explanations.
3.2. Participants

The participant pool consists of 10 non-
English majored students who are part of the
researchers’ own classes at a higher education
institution. These students were selected due to
the context of the study, where technology-
assisted language learning is a fundamental part
of the curriculum. Given the close accessibility
of their
involvement in the subject matter, the authors

these participants and direct
employed a convenience sampling approach to
include them. Prior to participation, each
participant was told of the study's goal and gave
their agreement to guarantee ethical concerns.
3.3. Purpose and research question focus

The research questions and interview focus
centered around understanding the experiences
of these 10 students with technology in the
context of language learning autonomy. The
questions were open-ended, allowing students to
express their thoughts and experiences related to
the benefits, challenges and potential solutions
of technology-enhanced language learning. The
specific questions and prompts were tailored to
the research objectives and might evolve during

the data collection process. The study concentrated
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on learners' perspectives, experiences and thoughts
on technology-supported self-learning rather than
assessing the efficacy of technical instruments.
3.4. Data collection

Data were collected through individual
interviews with the 10 students in person. Semi-
structured interviews were chosen given that
they are “one of the most powerful ways in
which we try to understand our fellow human
beings” (Fontana & Frey, 2000), aiming to
create an open and comfortable environment for
students to express their perspectives freely. The
theoretical framework of learner autonomy and
technology-supported learning served as the
foundation for the creation of an interview
questionnaire. The discussions centered on their
language
learning, with a particular focus on perceived
benefits and obstacles. Each interview was
conducted in Vietnamese and lasted roughly
fifteen minutes to allow participants to
comfortably and effectively convey their thoughts.
The interviews were audio-recorded and
transcribed verbatim for subsequent analysis.
3.5. Data analysis

experiences with technology in

The data analysis process employed a
thematic analysis approach. All students were
given codes (e.g., P1, P2, P3), which are used
consistently throughout the findings and
discussion sections to guarantee participant
confidentiality. The researcher examined the
interview transcripts to identify recurring
themes related to the students' perceptions of
technology in language learning autonomy.
to find

significant segments pertaining to students'

Preliminary codes were created

opinions of technology wuse, independent
learning practices, advantages and difficulties.
The codes were then continuously compared
between examples to form more general groups
and themes. The researcher was able to find
trends

experiences of the participants thanks to this

recurrent and wvariations in the

study. Themes identified
through a detailed line-by-line coding process,
and categories emerged from the data.

CroSs-case WEre

To ensure the trustworthiness of the
findings, the researcher employed methods of
respondent validation and member checking.
This involved providing participants with an
opportunity to review the summary of findings
to confirm their viewpoints and gain their
approvals for the use of their direct quotes.

3.6. Limitations and scope

Potential limitations were identified in
relation to the relatively small participant group
of 10 students, as well as the data collection
method within the researchers’ own classes. The
generalizability of the findings could possibly be
constrained to the specific group of students
investigated in the study. Furthermore, the
researcher’s existing relationship with these
students may pose potential biases that need to
be considered in the data interpretation process.
4. Findings and discussion

The theoretical framework served as an
interpretive lens to wunderstand students'
perspectives rather than forcing a prescriptive
model on the facts.

4.1. Merits of technology use in students’
English learning autonomy

The thematic analysis of the data from

revealed the

semi-structured  interviews

perceived merits of technology use in
autonomous English learning for non-English
majors, encompassing convenience and
accessibility to diverse learning materials,
interactive and engaging learning experiences
and independence.
4.1.1. Convenience and accessibility
Convenience and accessibility emerged as
a prominent theme from the interview data. All
participants agreed that using technology (e.g.,
mobile applications, websites and English
learning software) helped them get exposed to

more English learning resources from various
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platforms in a much more straightforward manner
for their self-study. P3 noted, “Technology brings
self-study English. Mobile
websites

convenience to

applications, and English learning
software are rich and easily accessible.” This
perception indicates that modern technology with
its availability allows learners to engage with
English learning materials from anywhere and at
any time. Students are provided with much more
flexible learning environment to take greater
control of their own learning beyond the
classrooms, which is a vital aspect of learner
autonomy. This result echoes the one by Fiedler &
Viljataga (2011) and Mutlu & Eroz-Tuga (2013)
who state that information technology assists
students’
regarding their free choice of time and place to

learning much more conveniently

study at their own pace. In a nutshell, the exposure
to online learning resources conveniently enables
students to make their independent decisions
regarding their learning timetables, locations and
approaches.
4.1.2. Abundance of learning materials

Another theme emerged was the abundance
of online learning materials and guides available.
These resources include websites and learning
platforms about vocabulary, pronunciation,
reading skills and listening practice. These
materials were reported to be particularly helpful
to boost students’ English language skills and
develop their vocabulary pools as well as grammar
practices. Modern

broadened their English knowledge but also

technologies not only
altered their ways of learning English. The
participants recognized that technology fills the
gap in direct communication with native speakers
by providing listening opportunities through
videos and tests. They can also communicate with
foreigners directly through online chat platforms
or software for them to practice speaking skills and
P1 highlighted,

communicate directly with native speakers or

pronunciation. “We cannot
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converse in English with those around us; instead,
we can listen through videos or take up tests to
Actually,
technologies provide students with new learning

enhance our abilities”. modern
experience that they cannot achieve in real life or
only in traditional classrooms. Overall, the
respondents perceived that technology has
facilitated the acquisition of English language
skills by providing a wide range of resources and
opportunities for practice opportunities. This
finding is in line with the one in the previous
studies by Warni et al. (2018) and Saced (2021) in
which the participants can get exposure to online
materials and quizzes from multiple learning
resources on the internet, which supplements the
knowledge in the coursebooks. The access to
diverse learning materials increases students’
motivation to engage to autonomous English
learning. Students can have freedom to choose
their own materials that they are interested to study
with. They can make independent choices about
learning content based on their needs and interests,
which is also an indicator of learner autonomy.
4.1.3. Interactive and engaging learning

All the participants agreed that technology
has made learning more enjoyable and engaging
through the use of videos, educational games, and
natural language communication apps. As stated
by P2 “There are more websites, English apps, free
online resources, free English teaching YouTube
channels, TOEIC and IELTS self-study groups,
etc.”. Consequently, technology has redefined the
learning process, making it more interactive and
enjoyable for learners. According to Cavus &
Kanbul (2010), information technology has diverse
mediums, e.g., the Internet, digital programs and
tools, web-based sites or M-learning. Ankan &
Backla (2011) also insist that students can get
exposed to various contents and learning activities
to meet their own interests and preferences. This
finding indicates that interactive and engaging
increase  learner

learning  environments



TAP CHi KHOA HQC QUAN LY GIAO DUC

SO 01(50), THANG 02 — 2026

engagement and learning interests. It means that
modern technologies support the willingness for
students to learn English autonomously.
4.1.4. Independence

Learner independence was also another
significant theme. All the participants
emphasized that technology empowers them to
set their personal goals and monitor their own
progress. They highlighted how online courses
and learning materials are greatly available and
across various devices, providing learners with
the flexibility to adapt their study schedules to
their own preferences. In this sense, technology
promotes self-reliance in the learning process,
enabling individuals to learn English to meet
their own preferences and interests. Contrast to
the study by Kamilah (2017), technology does
promote
sometimes it even hinders students’ autonomous

not always learner autonomy,
learning as students can cheat and plagiarize
more straightforwardly. This result indicates that
technology fosters learner responsibility and
ownership of their own learning process, as well
as their willingness to self-direct their learning.
4.2. Challenges to autonomous English
learning through technology

The pitfalls of relying extensively on
technology for self-studying English encompass
various themes that shed light on the challenges
learners may encounter in their educational
journey. These obstacles are relevant to reduced
focus and efficiency, information overload and
self-discipline.
4.2.1. Lack of self-regulation

One major problem reported was reduced
focus and learning efficiency by digital
highlighted
spending too much time on

distractions.  As by some
respondents,
screens, whether for language learning apps,
videos or online courses, can lead to decreased
attention spans and a tendency to shift the
students’ focus to unrelated content. P7 shared

his concern and suggested his thoughtful idea,

“However, I also realize that excessive use of
technology can lead to loss of focus and reduced
study efficiency. Therefore, I always consider
and manage my time wisely when using
technology in my English studies. 1 use
technology as a tool, not a

replacement for traditional learning. I still focus

supportive

on reading books, writing and practicing
grammar by hand to improve my writing skills”.
This finding is consistent with the one in
Alhumaid’s study (2019) which mentions the
negative impact of technology on education, in
particular, students’ proficiency of reading and
writing is reduced. This response reveals that
autonomous learning through technology
requires disciplines or strong self-regulation
skills. Otherwise, technology may mitigate
rather than boost learner autonomy:.
4.2.2. Difficult decision-making
The second obstacle was information

overload. The vast and ever-expanding
landscape of online study resources, although
beneficial, can also be overwhelming for
learners. With numerous websites, apps and
materials available, it becomes challenging to
select the most appropriate and effective ones.
This information overload can lead to confusion
and frustration, as learners may struggle to
discern the most relevant content. P7 reported,
“A lot of study resources make it difficult to
select and can lead to frustration”. This
difficulty discloses that while students had
exposure to diverse learning resources, they did
not always master skills to make decisions
independently about suitable learning materials.
4.2.3. Lack of responsibility

The final hindrance was lack of persistence.
English self-study, facilitated by technology,
places a considerable burden on personal
discipline and perseverance. Unlike traditional
classroom settings, self-study lacks the external
support and guidance provided by teachers or

tutors. Therefore, learners must possess the
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motivation and self-discipline to maintain a
consistent study routine and progress steadily.
Those who lack these qualities may find it
challenging to stay on track with their language
learning goals. P8 acknowledged, “Because it's
self-study, if I lack effort and perseverance, it can
be challenging to achieve my goals”. Likewise,
Hoang (2018) claims that technology can be a
distractor for students’ learning as they tend to
entertain and visit social networking sites when
surfing the internet. Although they are aware of the
fruitfulness of the internet, they have little effort
and no effective strategies to implement their own
learning. It calls for teachers’ attention to finding
appropriate teaching methods to instruct students
on the best learning strategies in technology-based
learning. This finding suggests that learner
autonomy is limited if students are not able to
sustain their learning habits to take responsibility.
5. Conclusion and recommendations

In conclusion, the perspectives of non-
English majors regarding the use of computer
technology for independent English learning were
investigated in this qualitative study, which
highlighted both perceived benefits and
pedagogical difficulties. The results show that
most students thought technology was a useful tool
for improving learner autonomy. Convenience and
accessibility, which allowed learning beyond time
and location limits, and the wealth of learning
resources, which let students choose resources that
suited their
advantages. Additionally, participants highlighted

requirements, were important

the impact of technology in promoting learner

REFERENCES

independence as well as interactive and captivating
learning experiences that boosted motivation.
However, the study also identified a number
of obstacles that could prevent autonomous
These
a lack of

learning from becoming successful.
included a lack of self-control,
accountability for maintaining regular self-
directed learning activities and challenges in
making wise learning decisions because of the
abundance of information. Overall, the results
indicate that although information technology can
facilitate independent English learning, its efficacy
is mostly dependent on students' capacity for self-
control and responsible participation.

Despite the valuable insights gained from this
study on the merits and pitfalls of technology use
in English learning autonomy, it is essential to
acknowledge and address several notable
limitations that may impact the generalizability
and scope of our findings. The research may suffer
from sampling bias, as the findings are based on
the responses of a specific group of participants.
Therefore, the findings may not be representative
of the broader population of English learners. In
addition, the study's findings may not be easily
generalizable to other contexts, such as different
age groups,
backgrounds of English learners. The benefits and

proficiency levels or cultural
pitfalls of technology use in English learning may
vary significantly depending on these factors. The
study may not have examined the long-term
effects of technology use in English learning. It is
possible that some of the challenges and benefits
identified may change over time.

Ahmed, S. T. S., Qasem, B. T. A., & Pawar, S. V. (2020). Computer-assisted language instruction in South
Yemeni context: A study of teachers’ attitudes, ICT uses and challenges. International Journal of
Language Education, 4(1), 59-73. https://doi.org/10.26858/ijole.v4i2.10106

Alhumaid, K. (2019). Four ways technology has negatively changed education. Journal of
Educational and Social Research, 9(4), 10-20. https://doi.org/10.2478/jesr-2019-0049

146


https://doi.org/10.26858/ijole.v4i2.10106
https://doi.org/10.2478/jesr-2019-0049

TAP CHi KHOA HQC QUAN LY GIAO DUC SO 01(50), THANG 02 — 2026

Ankan, A., & Bakla, A. (2011). Learner autonomy online: Stories from a blogging experience. In D.
Gardner (Ed.), Fostering autonomy in language learning (pp. 240-251). Zirve University.

Benson, P. (2011). Teaching and researching autonomy in language learning (2nd ed.). Routledge.

Dam, L. (1995). Learner autonomy 3: From theory to classroom practice. Authentik.

Darwin, & Burhan. (2021). Digital media and its implication in promoting students’ autonomous learning.
Jurnal Office: Jurnal Pemikiran llmiah dan Pendidikan Administrasi Perkantoran, 7(2), 319-332.

Fiedler, S., & Viljataga, T. (2011). Personal learning environments: Concept or technology? International
Journal  of  Virtual and  Personal  Learning  Environments, 2(4), 1-11.
https://doi.org/10.4018/jvple.2011100101

Fontana, A., & Frey, J. H. (2000). The interview: From structured questions to negotiated text. In N.
K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (pp. 645-672). Sage.

Hoang, N. T. T. (2017). What do learners of technology say about self-directed English learning with technology?
Foreign Language Research Journal. https:/ivjol.info.vn/index.php/NCNN/article/view/29162

Hoang, T. B. (2018). Using the Internet to promote business learners” autonomy in Vietnam. International
Journal of Education & Literacy Studies, 6(3), 1-8. https://doi.org/10.7575/aiac.ijels.v.6n.3p.1

Holec, H. (1981). Autonomy and foreign language learning. Pergamon Press. (Original work
published 1979)

Janah, K. E. N., Retnaningdyah, P., & Mustofa, A. (2022). Graduate students’ perceptions and
practices on the use of ICT for promoting learner autonomy. ETL Worldwide: Journal of
English Language Teaching, 9(1), 148-161.

Kamilah, N. (2017). Does technology always promote learner autonomy? Investigating university
teachers’ attitudes. In Proceedings of the 9th National English Language Teachers and
Lecturers Conference (pp. 115-119).

Little, D. (2007). Language learner autonomy: Some fundamental considerations revisited.
Innovation in Language Learning and Teaching, 1(2), 14-29.
https://doi.org/10.2167/il1t040.0

Littlewood, W. (1996). Autonomy: An anatomy and a framework. System, 24(4), 427-435.

Mutlu, A., & Eroz-Tuga, B. (2013). The role of computer-assisted language learning (CALL) in
promoting learner autonomy. Eurasian Journal of Education Research, 51, 107-122.

Saeed, M. A. (2021). Learner autonomy: Learners’ perceptions on strategies to achieve autonomy in
an EFL classroom. International Journal of Linguistics, Literature and Translation, 4(3),
150-158. https://doi.org/10.32996/ijl1t.2021.4.3.17

Stake, R. E. (2000). Case studies. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative
research (pp. 435-454). Sage.

Strauss, A., & Corbin, J. (1998). Basics of qualitative research: Techniques and procedures for
developing grounded theory (2nd ed.). Sage.

Tran, Q. T., & Duong, H. (2021). Tertiary non-English majors’ attitudes towards autonomous
technology-based language learning. Advances in Social Science, Education and Humanities
Research, 533, 141-148.

Warni, S., Aziz, T. A., & Febriawan, D. (2018). The use of technology in English as a foreign
language learning outside the classroom: An insight into learner autonomy. LLT Journal: A
Journal on Language and Language Teaching, 21(2), 148-156.
https://doi.org/10.24071/11t.2018.210203

147


https://doi.org/10.4018/jvple.2011100101
https://vjol.info.vn/index.php/NCNN/article/view/29162
https://doi.org/10.7575/aiac.ijels.v.6n.3p.1
https://doi.org/10.2167/illt040.0
https://doi.org/10.32996/ijllt.2021.4.3.17
https://doi.org/10.24071/llt.2018.210203

