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Abstract
This research paper focuses on measuring the impact of using social networks on the learning 

outcomes of students of the Department of Economics, Dong Thap University. The sampling method 
used in the study is a stratified random one according to the subject's criteria. Given such a sampling 
method, we directly surveyed 178 students of the Department of Economics from 2nd year to 4th year, 
in all three majors: Banking Finance, Accounting and Business Administration. Then, we used the 
methods of descriptive statistics, measuring and analyzing by EFA, and combined regression analysis 
to determine the influencing factors. Research results show that four groups of factors have a positive 
impact on students' learning outcomes of the Department of Economics, Dong Thap University, 
including Information, Entertainment, Trendy, and Tools for learning.
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Tóm tắt
Bài nghiên cứu này tập trung vào việc đo lường tác động của việc sử dụng mạng xã hội đến 

kết quả học tập của sinh viên Khoa Kinh tế, Trường Đại học Đồng Tháp. Phương pháp chọn mẫu 
được sử dụng trong nghiên cứu là chọn mẫu ngẫu nhiên phân tầng theo tiêu chí của đối tượng. 
Với phương pháp chọn mẫu như vậy, chúng tôi đã khảo sát trực tiếp 178 sinh viên Khoa Kinh tế từ 
năm thứ hai đến năm thứ tư, ở cả ba chuyên ngành: Tài chính ngân hàng, Kế toán, Quản trị kinh 
doanh. Sau đó, chúng tôi sử dụng các phương pháp thống kê mô tả, đo lường và phân tích bằng 
EFA, kết hợp phân tích hồi quy nhằm xác định các yếu tố ảnh hưởng. Kết quả nghiên cứu cho thấy 
có 4 nhóm yếu tố tác động tích cực đến kết quả học tập của sinh viên Khoa Kinh tế, Trường Đại 
học Đồng Tháp gồm Thông tin, Giải trí, Xu hướng và Công cụ học tập.
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1. Introduction
Social network sites (SNSs) are defined as 

web-based services that allow individuals to (1) 
construct a public or semi-public profile within 
a bounded system, (2) articulate a list of other 
users with whom they share a connection, and 
(3) view and traverse their list of connections 
and those made by others within the system 
(Amichai-Hamburger and Hayat, 2017). Since 
its introduction in the late 1990s, the social 
network has attracted millions of users. People 
choose social networking sites to connect, share, 
and explore common interests and activities 
with other users. There are numerous social 
networking sites available on the internet to 
choose from, particularly Facebook, Instagram, 
Twitter, Flickr, YouTube, Pinterest, and LinkedIn. 
Each social networking site offers unique 
features, applications, and services but all serve 
a common purpose, that is to connect people 
around the world. Social network use offers both 
desirable and undesirable outcomes. 

Reports suggest that a majority of online 
teens (55%) in the U.S. have created a personal 
profile on a social network site like MySpace or 
Facebook (Lenhart and Madden, 2007) and visit 
their social network site daily, devoting an average 
of nine hours a week to the network (National 
School Boards Association, 2007; Rogers et al., 
2006). A study of U.S. college students found 
85% of respondents use a social network, and 
most, daily to keep in touch with others (Salaway 
et al., 2008). In Viet Nam, the research of Tran 
Huu Luyen and Nguyen Thi Thu (2014) collecting 
information from 4247 students at universities in 
the North, Central, and South regions about social 
networks use showed that 99% of students used 
social networks regularly, as their daily routine. 
In which, the social network used the most by 
students is Facebook, Youtube, and Google, while 
the most used time is in the evening, from 3 hours 
to 5 hours. Also, the research by Trinh Hoa Binh 
et al. (2015) with a broader audience of young 
people, analyzed and suggested some policies to 
help young people to use social networks more 

reasonably to serve themselves and society. In 
addition to referring to the general situation, the 
issue of students' access to social networks for 
purposes such as entertainment, connection, is 
also associated with communication, information 
search, and learning (Pham Vo Quynh Hanh et 
al., 2018). 

Although much of the published research on 
the use of the social network is still emerging, the 
handful of studies mostly from communications, 
information science, sociology, cultural studies, 
and computer science and are both conceptual 
and empirical (Boyd and Ellison, 2007). Few 
studies explore the link between social network 
site use and education. Specially, each student 
population in each different university and region 
will have different social networking culture, 
psychology, behavior, and habits. The question is 
what factors will affect student learning outcomes. 
Therefore, we conduct this study to measure the 
impact of using social media on students' learning 
outcomes of the Department of Economics, Dong 
Thap University, assisting the University and 
the Department to achieve the goal of helping 
students achieve high academic results.

2. Literature Review
2.1. Motivations of social network usage
In studies of the psychological motivations 

for individuals to adopt social networking 
services, considering SNSs as an emerging social 
media. Based on Uses & Gratifications theory, 
previous researchers have discovered several 
issues about consumers’ usage of social media. 
Such research has mentioned both utilitarian and 
hedonic dimensions to discover usage motivations 
(Hyllegard et al., 2011). Utilitarian motivations 
depict the use of media channels for utilitarian, 
necessary and effective decision-making process 
while hedonic motivations imply media using 
behavior for fun, happiness, inspiration, emotion, 
and comfort (Chin et al., 2015). The main 
benefits of hedonic motivations are experience 
and emotion and utilitarian motivations are 
completion of product purchase and its ownership. 
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For example, Krisanic (2008) finds that 
entertainment and connection represent two 
pivotal motivations for Facebook use. Raacke 
and Bonds-Raacke (2008) reveal that the main 
reasons for using Facebook and MySpace are to 
meet friends and to seek information. Likewise, 
the study of Brandtzæg and Heim (2009) showed 
about the main motivation behind engaging 
in SNSs is to make, maintain and foster social 
relationships. A key conclusion drawn from the 
analysis is that people often had 12 different 
reasons for using SNSs (defined as important 
purposes for using SNSs). Among them, the most 
important reason was to get in contact with new 
people (31%). The second most valued reason 
was to keep in touch with friends (21%), and the 
third was general socializing (14%). Furthermore, 
Kim et al. (2011) posit that the major motives 
for using social network sites are to seek friends, 
social support, entertainment, information, and 
convenience. Ku et al. (2013) identified five 
motives for using Facebook and MySpace, 
namely amusement, relationship maintenance, 
information gathering, sociality, and style.

Although gratifications research reveals 
that SNSs users’ motivations are not limited 
to social factors and should encompass other 
intrinsically and extrinsically related motives 
(Stafford et al., 2004), researchers commonly 
agree that fulfilling users’ social needs (e.g., 
seeking friends, social interaction, enhancement, 
presence, and support) is fundamental to SNSs 
adoption (Foster et al., 2010).

In Vietnam, young people accounted for a 
highest proportion of SNS users. The research 
results by Nguyen Lan Nguyen (2020) indicate 
that young people and teenagers used this media 
to search for social updates (66.3%), make 
new friends and keep in touch with old friends 
(60%), share information (54%), contact family 
and friends (59%), entertainment (49.5%), job 
search (21.7%), learning and working assistance 
(44.7%), online shopping (30.7%), online selling 
(13.7%), and other purposes (12.2%).

For students, the purposes of SNS use were 
found very diverse and rich, with five factors of 
the highest percentage: searching and updating 
social information; making new friends, keep in 
touch with old friends; get in touch with family 
and friends; share information; entertainment. In 
research about social network factors affecting the 
learning outcomes of students of the University of 
Food Industry, Ho Chi Minh City, Le Thi Thanh 
Ha et al. (2017) showed the factors with positive 
impacts were information, entertainment, fashion, 
and search engines.

2.2. The impact of social networks on 
student learning

Based on data collected from students from 
universities in Hanoi, recent research results 
by Nguyen Lan Nguyen (2020) releaved that 
the most used social networks were Facebook 
(81.5%), Instagram (6.3%), Zalo (0.5%), 
YouTube (10.4%), Lotus (0.1%), and Others 
(1.2%). The impact of social networks on student 
learning is as follows:

2.2.1. Positive impact
Firstly, to help students search, share, and 

select study materials, students have easy access 
to open resources and experts in their fields of 
interest. Besides, students can create groups 
so that they can share their learning, scientific 
research, or pursuing projects. Similarly, 
lecturers can also participate in the academic 
communication process with students, and this 
creates a connection between lecturers and 
students in the learning process in the university 
environment.

Second, the exchange of learning information 
through the channels of social networks is also 
easier and more convenient. As the COVID-19 
epidemic broke out in 2020, the more the 
exchange of learning information through social 
network platforms becomes, students' learning 
models are becoming more and more diverse. 
Students have the opportunity to interact and 
respond with lecturers and other students during 
classroom and online learning.
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Third, social networks assist in the scientific 
research and self-study of students. Users can 
use a combination of two platforms from social 
networks to conduct surveys and give quick data 
on large sample sizes, to save time, effort, and cost.

2.2.2. Negative impact
Although there are positive effects on 

student learning, social networks also cause the 
following negatives: 

First, distracting learning. Besides integrated 
applications for learning, social networks also 
contain attractive entertainment applications that 
attract users. If students do not use it properly 
and properly, they will easily get "addicted" to 
Facebook. Specifically, students use Facebook 
for too many hours during the day, not for 
learning purposes, but only for entertainment 
purposes, this is a clear manifestation of Facebook 
addiction. Many students are so addicted that 
they forgot all about daily activities, had health 
problems, leading to deteriorating results. Trying 
to build an account (another human being) on 
social networks makes students time-consuming 
and learning distracted.

Second, students often have to stay up late. 
Former Facebook President Sean Parker admitted 
that he and his associates intentionally created 
an addictive social network (Washingtonpost, 
2020). Facebook addiction is not accidental, but 
intentional by its founders. The social network 
focuses on human weaknesses when people 
like to be noticed and cared for. For students, 
the young generation always wants to know the 
latest information and trends on social networks. 
Using social networks too much during the day or 
staying up late just to "surf" Facebook will lead 
to fatigue, drowsiness the next morning. When 
going to school, many students are in a state of 
lack of sleep and unable to focus on studying.

Third, reduce learning time and space. 
The reduction of learning time and space on 
social networks is considered to be a distraction 
in learning. If students use social networks 
primarily for entertainment purposes, this will 

lead to poor academic results. Having too much 
information from many sources causes the human 
brain to be dominated, so information overload 
leads to distraction. for study. This phenomenon 
is called "sharing in mind" (David, 2021).

3. Data and research methods
3.1. Data
The research was conducted through two 

main phases, including (1) Qualitative research 
to build survey questionnaires; (2) Quantitative 
research to collect and analyze survey data, 
test the research model. Secondary data were 
collected from the student management staff of 
the Department of Economics on the statistics of 
learning outcomes, training scores, and results 
from the movement participation of students.

For primary data, we used pre-compiled 
questionnaires sent to students of the Department 
of Economics from the 2nd year to the 4th year. We 
used the sampling method, according to majors 
and courses. Specifically, there are 3 majors: 
Accounting, Business Administration, and 
Banking and Finance. Considering the proportion 
of students per discipline in the total number of 
students in the department, taking the sample 
size of 178 and multiplying by the percentage 
of each discipline helped calculate the sample 
size of each discipline to take. Then in each 
major, we calculated the percentage of students 
for each course and multiplied by the sample 
size just calculated for each major, determining 
the sample size of each course corresponding to 
each discipline.

After collecting and removing unsatisfactory 
answers, we got 178 valid answers. According 
to Hair et al. (2006), to use the exploratory 
factor analysis method, the ratio of observations/
measurement variables is 5: 1, meaning that 1 
measurement variable needs 5 observations. The 
study used 25 variables, the required number of 
observations is 125, so the sample size of 178 
was completely suitable.

From the literature review, the study used the 
main results of Kim et al. (2011), Ku et al. (2013), 
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and Le Thi Thanh Ha et al. (2017) to identify five 
groups of factors from the use of social media 
potentially to impact student learning outcomes, 
namely Information, Entertainment, Learning 
Tools, Trendy and Relationships.

All responses were recorded either on 
5-point Likert-type scales anchored by 1 
(strongly disagree) and 5 (strongly agree) or 
on 5-point semantic-differential scales, unless 
otherwise noted.

3.2. Research Methods
The study used methods of descriptive 

statistics summarizing the measurement values 
of a variable in terms of frequency (%), mean 
scores and standard deviation.

The analysis of the reliability of the scale 
to ensure the scale and variables were measured 
enough credibility. For the reliability, Hoang 
Trong and Chu Nguyen Mong Ngoc (2008) claim 
that with Cronbach's Alpha from 0.7 to nearly 
0.8, the scale is usable, while with Cronbach's 
Alpha from 0.8 to nearly 1, the scale is good. The 
measurement variable ensures reliability when 
there is a corrected item-total correlation greater 
than or equal to 0.3 (Nunnally and Bernstein, 
1994; Nguyen Dinh Tho, 2011).

The exploratory factor analysis method is 
used to reduce a set of many interdependent 
observational variables into a set of variables 
(called factors) less so that they are more 
meaningful but still contain most of the 
information content of the original set of variables 
(Khanh Duy, 2007). We used this method to 
detect factors impacting academic performance. 
At the same time, we used the multivariate linear 
regression analysis method to identify the factors 
and the degree of impact of each factor belonging 
to the behavior of using social networks on the 
learning outcomes of students of the Department 
of Economics.

 Through a review of research papers and 
expert consultation, we used group discussion 
method (qualitative research) with 20 students 
from 2nd year to 4th year of the Department 

Economic, to identify 21 criteria about students’ 
SNS use with impacts on their learning outcomes. 
Accordingly, we proposed the following research 
model (Figure 1):

Figure 1. Proposed research model

 In Figure 1, the model of assessing the impact 
of social networks on the learning outcomes of 
students of the Economics Department is set up 
as follows:

Learning outcomes (KQHT) = f (TTi, GTi, 
ThT, CCHT, MQH)

In which, KQHT is the dependent variable, 
and TTi, GTi, ThT, CCHT, MQH are independent 
variables; variables from X1 to X21 are criteria 
for SNS use with impacts on learning outcomes. 

4. Results and Discussion
4.1. Survey sample characteristics
Table 1 shows a relatively large bias in the 

sex of economic students. Of the 178 respondents, 
145 (accounting for 81.5%) were female, and the 
remaining 33 (accounting for 18%) were male. 
This is also a characteristic not only of economics 
students but also of university students with a 
major in socio-economic training. The number of 
students in each course is not equal, with the 2nd 
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year students accounting for 48.9%, the 3rd year 
students accounting for 14.6%, and the 4th year 
students accounting for 36.5%. The Department 
of Economics has three training majors, with 
the largest number of samples collected from 
Accounting accounting for 56.7%, followed by 
Business Administration 29.8%, and Banking 
Finance 13.5%.

4.2. Results of SNS uses among the 
surveyed students 

The five-factor scales were measured 
by 25 observed variables. These scales were 
preliminarily assessed through two main tools, 
Cronbach Alpha's reliability coefficient, and 
the EFA exploratory factor analysis method. 
Cronbach Alpha coefficients are used to 
exclude non-conforming variables first, 
and variables with an item-total correlation 
less than 0.3 is disqualified and criteria for 
selecting the scale when there is confidence 
depending on Alpha from 0.70 or higher. 
Following the EFA method, the variables 
with weights less than 0.5 in the EFA will be 
eliminated. The Cronbach Alpha results of the 
information search component are presented 
in Table 2 below:

Table 2. Cronbach Alpha of the Information Search component

Variable Scale Mean 
if Item Deleted

Scale Variance
 if Item Deleted

Corrected Item 
-Total Correlation

Cronbach's Alpha
 if Item Deleted

Cronbach Alpha = 0.897
X1 21.21 10.824 0.732 0.877
X2 21.05 10.941 0.758 0.874
X3 21.10 10.419 0.756 0.873
X4 21.18 10.374 0.756 0.873
X5 21.17 10.653 0.760 0.873
X6 21.13 10.976 0.589 0.901

Table 3. Cronbach Alpha of the Entertainment component

Variable Scale Mean
 if Item Deleted

Scale Variance 
if Item Deleted

Corrected Item 
-Total Correlation

Cronbach's Alpha 
if Item Deleted

Cronbach Alpha = 0.947
X7 12.57 5.873 0.853 0.937
X8 12.57 5.704 0.897 0.924
X9 12.49 6.082 0.881 0.929
X10 12.57 5.942 0.865 0.934

Table 1. Characteristics of sample survey
Characteristics Number Ratio

Sex Male
Female

33
145

18.5
81.5

Course
2nd Year
3rd Year
4th Year

87
26
65

48.9
14.6
36.5

Majors
Accountant 101 56.7
Business administration 53 29.8
Banking-finance 24 13.5

According to Table 2, we have Cronbach 
Alpha of the Information Search component 
which is 0.897, greater than 0.70, so this scale 
meets the standard. Moreover, the variables with 

high variable-total correlation coefficients, most 
of these coefficients are greater than 0.5, so these 
variables are consistent and achieve reliability.

According to Table 3, we have Cronbach 
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Alpha of the Communication component 0.947, 
greater than 0.70, so this scale meets the standard. 
Moreover, the variables with high variable-total 
correlation coefficients, most of these coefficients 
are greater than 0.5, so these variables are 

consistent and achieve reliability.
Likewise, the variable-total correlation 

coefficient of each variable on the trendiness 
scale is presented in Table 4 below.

The results also show that Cronbach 
Table 4. Cronbach Alpha of the Trend component

Variable Scale Mean 
if Item Deleted

Scale Variance 
if Item Deleted

Corrected Item 
-Total Correlation

Cronbach's Alpha
 if Item Deleted

Cronbach Alpha = 0.893
X11 6.25 5.792 0.772 0.864
X12 5.85 5.983 0.784 0.854
X13 6.28 5.500 0.816 0.825

Table 5. Cronbach Alpha of the Relationship component

Variable Scale Mean 
if Item Deleted

Scale Variance 
if Item Deleted

Corrected Item 
-Total Correlation

Cronbach's Alpha 
if Item Deleted

Cronbach Alpha = 0.858
X14 13.28 4.237 0.614 0.857
X15 13.02 4.067 0.759 0.798
X16 13.32 3.733 0.708 0.822
X17 13.06 4.307 0.764 0.802

Table 6. Cronbach Alpha of the Tools of Learning component

Variable Scale Mean 
if Item Deleted

Scale Variance 
if Item Deleted

Corrected Item 
-Total Correlation

Cronbach's Alpha 
if Item Deleted

Cronbach Alpha = 0.772
X18 11.99 5.085 0.689 0.661
X19 11.82 5.617 0.690 0.680
X20 11.94 5.245 0.733 0.650
X21 12.78 5.000 0.361 0.890

Alpha of the Trendy component is 0.893, 
greater than 0.70, so this scale meets the 
standard. Moreover, the variables with high 
variable-total correlation coefficients, most 

of these coefficients are greater than 0.5, so 
these variables are consistent and achieve 
reliability.

As Table 5 shows, Cronbach Alpha of 

the Relationship component is 0.858 which 
is greater than 0.70, so this scale meets the 
standard. Moreover, the variables with high 
variable-total correlation coefficients, most 

of these coefficients are greater than 0.5, so 
these variables are consistent and achieve 
reliability.

According to Table 6, Cronbach Alpha 

of the Learning Tool component is 0.772, 
greater than 0.70, so this scale meets the 
standard. Moreover, the variables with high 
variable-total correlation coefficients, most 

of these coefficients are greater than 0.50, 
so these variables are consistent and achieve 
reliability.

According to Table 7, Cronbach Alpha of 
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Table 7. Cronbach Alpha of the Learning Outcomes component

Variable Scale Mean 
if Item Deleted

Scale Variance 
if Item Deleted

Corrected Item 
-Total Correlation

Cronbach's Alpha 
if Item Deleted

Cronbach Alpha = 0.884
X22 11.95 5.879 0.764 0.844
X23 11.84 6.273 0.737 0.857
X24 12.01 5.322 0.825 0.819
X25 12.13 5.767 0.678 0.880

the Learning Outcomes component is 0.884, 
greater than 0.70, so this scale meets the standard. 
Moreover, the variables with high variable-total 
correlation coefficients, most of these coefficients 
are greater than 0.5, so these variables are 
consistent and reliable.

Thus, all Cronbach Alpha coefficients of 
the scale components in the social networking 
activities of the Department of Economics 
students meet the standard (greater than 0.70), 
and the variable-total correlation of all variables 
meets the requirements and reliability (greater 
than 0.5). So the measurement variables of these 
components are used in the next EFA analysis.

4.3. Evaluating the students' SNS use by 
the exploratory factor analysis (EFA)

Cronbach Alpha results show that the 
scales of the components in the students’ SNS 
uses are all satisfied the requirement for Alpha 
reliability. Therefore, the observed variables of 
these scales continue to be evaluated by EFA 
analysis. Based on the matrix model in EFA, we 
have factor loadings coefficients of all variables 
(greater than 0.5). The EFA results are shown in 
Table 8 below:

From the results in Table 8, we have 4 
factors were drawn:

- Factor 1 includes observed variables X14, 
X15, X16, X17, X18, X19, X20 named "Tools 
for learning"

- Factor 2 includes observed variables X1, 
X2, X3, X4, X5, X6 named "Information"

- Factor 3 includes observed variables X7, 
X8, X9, X10 named "Entertainment"

Variable
Component

1 2 3 4
X14 0.554
X15 0.685
X16 0.802
X17 0.732
X18 0.709
X19 0.785
X20 0.741
X1 0.782
X2 0.790
X3 0.772
X4 0.741
X5 0.696
X6 0.547
X7 0.760
X8 0.847
X9 0.835
X10 0.830
X11 0.878
X12 0.853
X13 0.893
X21 0.588

- Factor 4 includes observed variables X11, 
X12, X13, X21 named "Trendy".

4.4. The SNS impacts on the students’ 
learning outcomes 

After the analysis of Cronbach's Alpha and 
EFA coefficients, 4 factors of the social network 
scale are taken into consideration the impact 

Table 8. Factor analysis model to evaluate 
the student's use of social networks
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of academic performance of the Department of 
Economics students by Enter method. Through 
the regression test, all 4 factors that have an 
impact with statistical significance on the learning 
outcomes are Information, Entertainment, Trendy 
and Tools for learning.

The results in Table 9 show that R2 is 0.707, 

which means that the model explains 70.7% of the 
variation in the learning outcomes variable affected 
by 4 social network factors: Search for information, 
entertainment, trendy, and Tools for learning. Sig 
F = 0.000 and VIF coefficient less than 3, showing 
the regression model suitable for analysis.

Through Table 9, when considering the Sig 
Table 9. Regression analysis on the SNS impacts on student learning outcomes

Variable Beta Std.Error T Sig
Multicollinearity

Tolerance VIF
Constant -0.614 0.234 -2.868 0.009
Tti 0.248 0.075 3.308 0.001 0.445 2.249
Gti 0.178 0.058 3.086 0.002 0.491 2.035
CCHT 0.538 0.076 7.068 0.000 0.419 2.385
ThT 0.154 0.033 4.676 0.000 0.862 1.160

R2 = 0.707
Sig F = 0.000

value of Entertainment, Trendy, Information, 
Tools for learning, they all are positively 
correlated with learning outcomes of the student. 
The VIF (Variance Inflation Factor) magnification 
coefficients of the independent variables are 
all less than 3, so there is no multicollinearity 
phenomenon. The linear regression equation is 
shown as follows:

KQHT = -0.614+ 0.538CCHT + 0.248TTi 
+ 0.178GTi + 0.154ThT

All four factors have a positive correlation 
with student learning outcomes: Information 
(TTi), Entertainment (GTi), Trendy (ThT), 
and Tools for learning (CCHT). The analysis 
also shows that the Information and Tools 
for learning factor of students of Department 
of Economics, Dong Thap University have a 
close relationship with the learning outcomes 
compared to other factors.

According to the regression results, when 
other factors remain unchanged, then:

When the information search factor (TTi) 
increases by 1 point, the average Learning Results 
(KQHT) will increase by 0.248 points. TTi shows 
that the use of social networks to find learning 

information and materials has excellent support 
for students’ learning. This is also consistent 
with the fact because, with today's technology 
era, we can find almost everything online, and 
exchanging with each other is also easier. This 
result coincides with the study of Ku et al. (2013); 
Nguyen Lan Nguyen (2020); Le Thi Thanh Ha 
et al. (2017) on the positive impact of finding 
information from social networks on the learning 
outcomes of students. However, the impact of 
information search factors on learning results in 
this study has a lower impact level (coefficient 
is 0.248) compared to the research results of Le 
Thi Thanh Ha et al. (2017) with 0.376. 

When the factors of Learning tools (CCHT) 
increases by 1 point, the average Learning Results 
will increase by 0.538 points. CCHT shows that 
thanks to social networks, the exchange of 
lessons between students with students between 
students with lecturers has very good results. 
The exchange can take place anytime, anywhere 
if they are unified and their usage devices are 
connected to the Internet, thus saving time, and 
making full use of time during the day for study. 
This research result differs from the study of Le 
Thi Thanh Ha et al. (2017) that the Learning Tool 
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factor does not affect the learning outcomes of 
students at the Food industry University in Ho 
Chi Minh City. We can understand this because 
the characteristics of using social networks 
of students at the two schools are not similar. 
Students of the Department of Economics, Dong 
Thap University use social networks as a tool for 
regular learning more often.

 When the entertainment factor (GTi) 
increases by 1 point, the average Learning Results 
will increase by 0.178 points. GTi shows that in 
addition to the main responsibility of the student 
is learning, students need to be entertained to 
relieve stress in the study as well as in life. Only 
when they feel comfortable, their learning will 
also achieve higher results, and recreational 
activities will also create more relationships and 
practice skills for students. This result coincides 
with the study of Le Thi Thanh Ha et al. (2017). 
However, the regression coefficient on the impact 
of entertainment on learning outcomes in this 
study is more obvious (0.178) than in the study 
of Le Thi Thanh Ha et al. (2017) of  0.076.

When the trend factor (ThT) increases by 1 
point, the average Learning Results will increase 
by 0.154 points. ThT shows that using social 
networks is a trend of students, it has an impact 
on the crowd effect. When many students use 
social networks for personal gain, other students 
also can join. This result coincides with the study 
of Le Thi Thanh Ha et al. (2017) on the positive 
impact of trend factors on learning performance. 
However, the regression coefficient on the 
influence of trendiness on learning outcomes in 
this study is more obvious (0.154) than in the 
study of Le Thi Thanh Ha et al. (2017) of  0.041.

We can see that ,  depending on the 
characteristics of students using social networks 
in each discipline and each educational institution, 
the influence of factors on student learning 
outcomes will also vary. When comparing the 
analytical results with the research results of 
author Le Thi Thanh Ha et al. (2017), there is a 
heterogeneity of the effect levels. While search 

engine factors have the most impact on the 
learning outcomes of students at the University 
of Food Industry in Ho Chi Minh City, the 
factors of learning tools have the most impact 
on the learning results of students of Economics 
Department, Dong Thap University. This is an 
expected result because this research goal aims to 
use social networks as a learning tool for students 
to improve learning outcomes. Research is also 
a premise to help educational institutions step 
by step come up with solutions to improve the 
learning outcomes of students of the Economics 
Department, Dong Thap University.

5. Conclusions
This paper has measured the impact of using 

social networks on students' learning outcomes 
of the Department of Economics, Dong Thap 
University. We used the methods of descriptive 
statistics, measuring and analyzing by EFA, 
combined regression analysis to determine the 
influencing factors of using social networks on 
student learning outcomes of Department of 
Economics, Dong Thap University.

By combining the results from the research 
and surveying the actual teaching and learning 
environment at the Department of Economics, 
Dong Thap University, we have found and 
analyzed the factors that influence students' 
learning outcomes, namely Information (TTi), 
Entertainment (GTi), Trendy (THT), and Tools 
for learning (CCHT) factors.

This research has an urgent significance, 
helping students to recognize the influence of 
the social network on their learning process, 
helping students to use social networks more 
effectively to improve their learning outcomes. 
The research results are also the basis that 
supports the University and the Department to 
have reasonable plans to support students in 
learning.
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