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ABSTRACT: This article summerises my case study which investigates two important psychological
factors in foreign language learning, including motivation and anxiety, and their influences on learners.
Regarding the participant, the study involves one Vietnamese learner who has a great deal of experience
in her English learning journey both in Vietnam and Australia. For the research aims to be achieved,
questionnaires and semi-structured interviews were carried out to collect data related to the participant’s
feelings, thoughts, and experiences. The study’s result indicates that strong integrative motivation as
well as beneficial and inhibitory anxiety associates with the learner’s English learning and performance.
Following are some implications to promote learners’ motivational aspects and mitigate anxiety-related
issues, which were proposed by the researcher.

MOQT NGHIEN CU'U PIEN HINH VE ANH HUONG CUA PONG LUC VA SU LO AU LEN
VIEC HQC TIENG ANH CUA HQC SINH VIET NAM

TOM TAT: Bai bdo niy tom tit nghién ciru cua t6i vé 2 yéu t tam 1y trong viée hoc ngoai ngit, bao
gom dong luc va lo 4u, va sy anh hudng 1én nguoi hoc. Nghién ctru bao gdm 1 hoc sinh Viét Nam,
nguoi da c6 nhidu kinh nghiém trong qué trinh hoc tiéng Anh & ca Viét Nam va Uc. Dé dat dugc muc
dich cua nghién curu, t61 da thuc hién cac cudc phong van ban cu tric va su dung cac bo cau hoi dé thu
thap dit liéu lién quan téi cam xuc, suy nghi va kinh nghiém ctia ngudi tham gia. Két qua ciia nghién
cuu cho théy dong luc hoc thuc dung cung véi lo au tich cuc va ti€u cuc ¢6 lién quan tdi viée hoc tiéng
Anh va kha ning ciia nguoi hoc. Theo sau d6 1a mot vai goi v ctia nha gido duc dé thuc day dong luc
clia ngudi hoc va giam cac van dé lién quan tdi sy lo au.

1. INTRODUCTION

For this case study, I chose an 18-year-

considerably exposed to second language
input and required to use English frequently

old Vietnamese learner, whose level of
English proficiency is intermediate. Annie
was born in Vietnam and spent several
years experiencing Vietnamese educational
system before moving to Australia 5
months ago. She started to learn English
as a compulsory subject at school when
she was 11. However, not until she turned
13 did she take the subject seriously and
study it purposefully. During her living
and studying in Australia, Annie has been
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for communicative and academic purposes
in her daily life.

My aim when conducting this case
study is to investigate two characteristics
of Annie as a second language learner,
namely motivation and anxiety, and to carry
out an in-depth analysis of these features.
With greater insights into motivational and
psychological aspects of second language
learning, I will discuss some implications
for teachers and learners themselves to



generate and strengthen the motivation
during this process as well as cope with the
impact of anxiety upon L2 learning.

2. LITERATURE REVIEW
2.1. Motivation

Motivation has been considered as one
of the most important factors in affecting
L2 acquisition and contributing to learner’s
success in L2 learning (Dornyei, 1998;
Williams & Burden, 1997). With that in
mind, the researcher wishes to analyse
the collected data to find out the kinds
of motivation the participant possesses
and the impact of different factors on her
motivation.

According to the theory proposed
by Gardner and Lambert (1972), foreign
language students’ motivation can be
affected by two kinds of motivation,
including instrumental and integrative
motivation. While the former demonstrates
“a sincere and personal interest in
the people and culture represented
by the other group”, the latter reflects “the
practicalvalue and advantages of learning
a new language.” Moreover, as Saville
defined, a learner who has integrativeness
toward the foreign language also desires to
become a member of that community or
culture. Meanwhile, if that learner is driven
by the practical values of learning the
foreign language, for example increasing
job prospects or gaining education
opportunities, he or she is associated with
the instrumental motivation.

In order to better grasp how Annie’s
motivation is formulated, the researcher
also scrutinizes another model created by
Deci and Ryan (Noels, 2001). Although
these models were developed a long time
ago, they represent the first and important

notions about motivation. The latter model
includes intrinsic, extrinsic motivation and
amotivation.

self-determined/autonomous

Extrinsic Intrinsic
motivation motivation

non self-determined

[ Amotivation ] [
External Introjected Identified
regulation || Regulation || Regulation

Figure 1. Self-determination theory:
A theoretical framework by Deci & Ryan

As conceptualized on a continuum,
the framework begins with amotivation on
the far left, which refers to no motivation.
In other words, an amotivated individual
tends to act passively or unwillingly when
doing an activity. Located on the other
end of the continuum, intrinsic motivation
is the most self-determined type (Deci &
Ryan, 1985), which encourages students to
pursue an activity without the presence of a
reward. When an individual is intrinsically
motivated, he or she voluntarily participates
in a task, which makes him or her feel
enjoyable and delighted. In the middle is
extrinsic motivation, which are external
forces, such as tangible rewards, praises or
punishment, rather than the interest in the
language itself (Dornyei, 1998; Williams
& Burden, 1997).

As foreign language motivation
can also be affected the surrounding
environmentandpeople, thus, itisimportant
not to overlook this factor, specifically,
learning context and significant others.

2.2. Anxiety

Anxity 1s an affective variable
that creates °‘the subjective feeling of
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tension, apprehension, nervousness, and
worry’ (Horwitz et al., 1986); therefore,
it can affect learners’ L2 performance
(Dornyei, 2005).

Communication  apprehension  is
defined as learners’ level of fear arousing
during their communication with people
(Horwitz et al., 1986). Learners who are
communicatively  apprehensive  often
avoid conversations or social interactions.
It is also stated that the lower English
competency, especially in speaking and
listening, is correlated with higher level
of communication apprehension, which
explains why some students tend to keep
quiet in language classes.

Regarding test anxiety, it is derived
from students’ fear of failure to perform
successfully in tests or assignments
(Sarason, 1978). Nervousness during test
can be caused by decifits in students’ skills
or negative experience in previous exams
(Horwitz et al., 1986).

With regard to fear of negative
evaluation, it is 1identified as the
expectation of being negatively evaluated,
the avoidance of being evaluated or the
apprehension about others’ evaluations
(Watson & Friend, 1969). As a result of
the sensitiveness to evaluative situation,
such students can attend classes passively,
isolate themselves from in-class activities
or otherwise make effort to improve their
skills (Horwitz et al., 1986).

3. RESEARCH METHODOLOGY:

Due to the fact the case study involves
only one participant, it is carried out
without a pilot study. In addition, this is
a qualitative research which analyses the
participant’s speech, thus, the collected
data is nonnumerical and cannot be
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demonstrated in diagrams. The specific
research instruments will be mentioned
and justified below.

Regarding motivation, the chosen
participant was invited to participate
in a short interview and complete a
questionnaire. A semi-structured interview
was chosen because the interviewer can
offer the participant guidance with the
prepared questions and prompts. This
method helped Annie elucidate specific
issues which were raised up in the follow-
up questions. Furthermore, a questionnaire
was used with the hope to obtain more
data about Annie’s motivation in case it
was not fully retrieved from the interview.
Also, questionnaires allow interviewers to
inquire into hidden attitudinal aspects of
interviewees and make sure that the result
is consistent and reliable.

After that, in order to acquire data
about Annie’s level of anxiety in the
English classroom, the researcher used
the Foreign Language Classroom Anxiety
Scale (FLCAS) developed by Horwitz
(1986) and the Test Anxiety Scale by
Sarason (1980), which was then followed
by a semi-structured interview, allowing
the learner to elucidate her choices in the
questionnaires.

However, it would be unreasonable to
assume that Annie’s anxiety and motivation
represent the learning characteristics of all
Vietnamese learners because the analysis
is made based on her data only.

4. FINDINGS AND
ANALYSIS

4.1. Motivation

It seems that my learner has both
integrative and instrumental motivation.

DATA



Annie first mentioned that ‘I really want
to study and live in other English speaking
country’ and ‘I prefer to stay in other
English speaking country more than in
Vietnam’ . She then expressed strong
agreement to statements like ‘learning
English is important to me because I would
like to travel internationally’ . All of this
evidence firstly represents her desire to be
more involved in the community of the
target language and secondly shows that
she has been driven to learn the language
to communicate with English-speaking
community. In other words, they constitute
her integrative motivation. In addition,
Annie indicated her great interest in English
films, culture, people and so on, which
partially contributes to her integrativeness
toward the targeted society. From the data,
it is also found that studying English is
also necessary for the participant’s future
major, professions and for her avoiding the
poor test results, demonstrating that she is
instrumentally oriented by the ‘utilitarian
benefits’ of English. This instrumental
motivation is rather common and important
to learners in the context of EFL, like
Vietnam. However, it seems that Annie’s
integrative motivation is more prevalent
and consistent, which agrees with the
statement that integrative motivation
supersedes its counterpart because of
the involved attitudinal factors and goal
orientated behaviors (Gardner, 1985).

Using the model created by Deci and
Ryan, it is found that Annie’s extrinsic
motivation and amotivation are expressed
more explicitly than the intrinsic one. Her
statements ‘When I first learned English,
I feel that it really hard and I quite hate
it’ and ‘I don’t want to study English

at all’ indicate that Annie encountered
amotivation because she did not seem to
value the language or expect that it would
lead her to future success. However,
Annie then said ‘when I realized that,
like the need of English and I realized
that I have to study English for ...for the
sake... of my.... my future, I feel motivated
and I study English for myself’. In other
words, she started to learn English actively
after acknowledging its importance and
necessity to her life, proving that her
extrinsic motivation does exist. Annie took
the language seriously not because of the
particular interest or enjoyment that she
found in English itself, but because of its
usefulness that she realized that it would
help her obtain something else.

Regarding the learning context, Annie
had spent several years learning English
in Vietnam where EFL classes are mainly
grammar-translation oriented (‘Learning
English In The Vietnamese Context’,
2018). With this approach, Annie mainly
studied English ‘through a book’, ‘follow
all the instructions in the book to study’
and ‘do a lot of exercises’. Besides, she
mentioned her teacher’s method in ‘she
just give me the textbook and teach me
other basic formula, English verb tense’.
Therefore, Annie felt that ‘it’s really bored’
and did not ‘feel any motivated in learning
English’. Nevertheless, after a few months
studying in Australia, Annie revealed that
her motivation to study English increased.
As Williams and Burden (1997) stated
that if classes are -creativity-oriented,
students will be interested in the subject.
Accordingly, the fact that Annie’s school
not only has ‘a variety of activity’, but also
gives students ‘alot of freedom’in choosing
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their favourite topics has impacted her
motivation positively. Furthermore, she
is largely exposed to authentic sources
of language input and frequently has
opportunities to communicate with
members of English community like
teachers, peers and native speakers.
Therefore, she is likely to develop more
interest in the language.

Regarding the involvement of
significant others, teachers can significantly
influence an individual’s motivation in
language learning (Noels, 2001; Williams
& Burden, 1997). While discussing how
Annie overcomes difficulties in English
learning, her teacher was mentioned ‘I
always talk to her so that she could, she
could give me the advice and help me
to study it’. Another major source of
influence on learners’ motivation is family
members, specifically parents (Noels,
2001). It can be seen that Annie’s parents
always encourage her to study English,
to become ‘an ideal person for her sister’
and promote the belief that she ‘will have
a better life in another country’. Their
parental support, as Noels (2001) stated,
is not associated directly to success in the
target language, but it helps the learner to
sustain motivation and persist at learning
English.

4.2. Anxiety

It is argued that students’ perception of
the ease in the foreign language classroom
is the foremost identifier of problems that
may arise during the learning process
(Ganschow & Sparks, 1991). Accordingly,
looking at how Annie perceives the
learning environment in her current
English class, for example ‘I feel quite
fun and like it>s less stress’; it seems that
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the learner generally has not experienced
much anxiety.

Firstly, communication apprehension
is evident in Annie’s explanation in
the interview that °...when we don’t
understand what teacher is saying, so we
don’t know what to do....If the teacher
asks us some questions about the thing that
they just talk about, we won’t know what to
answer them....that will be embarrassed in
front of other student’. This is also a good
illustration of how anxiety impacts different
stages of the learning process, in which it
not only makes the learner unreceptive
to language input but also impairs their
output 1994). Also, the erroneous belief
‘English is a not our first language’ that the
participant holds, resulting in the negative
perception that she can have trouble
understanding others as well as making
herself comprehensible. Therefore, it
seems understandable why she agrees
with statement the ‘I freeze up on things
like intelligence tests and final exams’.
This mentions the disconcerting feeling,
which makes L2 knowledge deteriorate,
makes students freeze up (Young, 1991),
and become forgetful when being called to
perform (Dornyei, 2005). This point can
be seen in Annie’s statement ‘we don’t
know what to say, we don’t know how
to talk about it and sometimes we could
forget the word... we just stuck in the
words and you’re just standing there...’ .
Even though when the teacher’s call on the
student is acknowledged, Annie said ‘we
still nervous because we know that “Oh no
it’s gonna be me. What should we say?””.
The anxiety provoked in this situation can
impair the learner’s language production if
the teacher’s question is too complicated



and then continues to develop since what
she encounters is a bad learning experience
(Ellis, 2015), which is evident in “...if the
questions that the teacher asks is easy and |
can answer it.... but like, when the answer
is, like, I don’t know what to say...we’ll
be nervous... and we like, we become
more and more nervous....". As MacIntyre
and Gardner (1989) suggested, it is likely
that if these experiences are perpetuated
in a second language context, the negative
attitudes generated by students will be
unchanged.

Regarding test anxiety, the learner’s
score of the Test Anxiety Scale indicates
that Annie is in the medium range, but there
are unavoidably some specific evaluation
situations in which the participant is prone
to anxiety. For the student’s tension during
presentations, it can be explained by her
worry about having bad grades in these
assignments ‘... when I get a bad grade,
I will feel like “Oh why I’ve done this, 1
wish I should have like study more”” due to
the fact she sets high demands for herself
and also receives high expectations formed
by her parents. Moreover, regarding
presentation situations, the learner explains
that ‘Even if 1 am well-prepared, like I
have my, my cue card in front of me. But
like, I still nervous....”. Because in testing
situations like presentations, students have
to remember and coordinate different
knowledge simultaneously, sometimes
they possibly forget a particular language
point learned previously (Horwitz et al.,
1986), as described in °...I have to talk fast
and like sometimes I will be like “oh, what’s
next? What’s next?” and I don’t know
what to say’. Nevertheless, the learner’s
level of test anxiety is in the middle, so

some strategies, like prompt cards, can be
developed to handle the nervousness. She
attributes the result to the amount of effort
put in the process instead of the uneasy
suspense during the presentations. With
surprise tests, including the test tasks and
formats that may be unfamiliar to students,
the current anxiety level is argued to be
higher (Young, 1991). For this kind of
assessment, the participant confesses that
test ‘I will feel like really nervous and like
my heart would be pounding’; however,
that she can convince herself of the
appropriate level of the test, which is one
of the developed strategies, really eases
her worry instantly.

With regard to fear of negative
evaluation, the feeling of apprehension
is evoked when the learner has trouble
articulating her ideas during group work,
such as ‘if people have like think negative
thought about you, you will feel really
stressed and depressed, upset like yowre
not good enough’. This results in Annie
to ‘less want to participate in like whenever
people are speaking’, or in other words,
her withdrawal from classroom activities,
which is one characteristic of students
with fear of negative evaluation. The
evidence above is what Dornyei (2005)
defined as debilitating anxiety, which
hinders students’ successful performances.
Nonetheless, it is feasible for an individual
to have combined anxiety, and the other
type, facilitating anxiety, is also found in
Annie’s case. Despite the fact that being
evaluated negatively is fearful, Annie
thinks ‘if enough negative thought will
make have like motivation to be better...
study more and try to enhancing our
knowledge, our English skill’. Similarly,
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the participant states ‘...but maybe that’s
also the motivation for me to study more
and like learning more words....” when
being asked to think of friends’ negative
comments due to miscommunication
during group work and negative feedback
from teachers. These thoughts emphasize
anxiety’s facilitative impact, as a
counterpart of motivation, which drives
students to intensify the effort (Ellis, 2015).

5. IMPLICATIONS

To finalize the paper, the researcher
will discuss some implications for teaching
and learning, on the basis of the analysis
of two aspects above. It 1s affirmed that
motivation and anxiety, two essential
variables in SLA, are not only significantly
correlated to students’ performance,
but also each other; therefore, boosting
students’ motivation to learn English and
alleviating anxiety levels are essential for
improving students’ English performance
(Liu & Huang, 2011). Generally,
teachers can boost students’ motivation
by encouraging the awareness of how
important English is, promoting positive
attitudes towards the language, developing
self-efficacy, or praising (Ddrnyei, 1994).
Specifically, in Annie’s case, she has had
integrative motivation; however, it seems
that her intrinsic motivation, a positive
predictor of English performance, is not
developed strongly enough. Therefore, it
is suggested that she has more exposure
to English literary works or entertainment
productions and makes more connection
international friends, with the hope to not
only stimulate the interest in the language
itself but also to foster integrative
motivation. Thus, the learner will likely
be more willing and active in performing
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English in different situations, and at the
same time, the level of anxiety may be
lowered.

As regards anxiety, overall, teachers’
acknowledgement of the existence of
anxiety 1in classrooms is prioritised
before any therapeutic solutions, based
on which the appropriate technique can
be implemented, such as giving advice.
Making adaptations in error correction
is also one possible way that may
reduce anxiety or defensive reactions
because learners seem to be vulnerable
to non-supportive corrective manner and
practices (Horwitz et al., 1986). In terms
of the participant, it is advisable that she
should change the erroneous belief about
the disadvantage of not having English as
the mother tongue, which can help her to
interpret anxiety-provoking situations in
a more positive way. Additionally, joining
in a language club or practicing self-talk
is also recommended to reduce anxiety in
personal and interpersonal communication
or evaluative situations, and improve the
ability to deliver an impromptu speech
(Young, 1991).

6. CONCLUSION

In conclusion, Annie is found to
have the strong integrative motivation,
and her motivation has been affected
by several factors, namely the learning
context and significant others. Meanwhile,
Annie’s anxiety includes both beneficial
and inhibitory anxiety, which affects
her performance sometimes, but also
can become the motivation to improve
herself. To address issues arising from the
analysis, some specific implications are
pondered and stated, which may increase
the participant’s motivation and lower her



level of anxiety.
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