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Abstract: With the main focus on the practice of language use rather than mastery of

language forms, designing communicative activities is always encouraged and motivating

in English classrooms. The article describes the concepts related to communicative

activities and investigates into how high school teachers of English perceive and design

communicative activities in classes. Hence, some possible solutions are suggested to help

teachers of English organize more communicative tasks in English language teaching.
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1.INTRODUCTION

Many new methods of language
teaching have been proposed to make
English teaching and learning more
communicative and effective. Among
them, communicative language teaching is
considered as the most effective one. In
fact, the main emphasis of the
communicative approach is to develop the
learners’ communicative competence
through the “negotiating of meaning”. The
communicative classroom seeks to
encourage learners to initiate and
participate actively in meaningful
interaction [1]. Because of such significant
value, how to develop learners'
communicative competence in English has
been becoming a concerning matter of
many teachers of English. Firstly,
communication is the goal of language
teaching. Secondly, communication is a
part of the learning process. As we
communicate, we make our formally learn

language more automatically available [3].
However, in reality, in many places,
English language teachers are still subject
teachers whose responsibility is to provide
students with knowledge about the English
language in the most effective way [2].
Moreover, learners’ aim of learning is to get
high marks or to pass examinations. They
learn English because it is a compulsory
subject, but not because they like English.
Many learners are very good at the
knowledge of grammar but fail to
communicate with each other in English. In
order to improve this situation, many
educational policies, innovations and
changes of English teaching methods have
been suggested and experimented with in
many universities in which teaching
English through skills seems to be the most
effective and appreciable way. One of the
widely applied methods is communicative
language teaching, in which
communicative activities are always
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centered.
2.CONTENT
2.1. Communicative activities
2.1.1. Definition of communicative
activities

Harmer (1991:50) [4]
communicative activities as those which

defines

exhibit the characteristics at the
communicative end of our continuance.
Students are somehow involved in
activities that give them both the desire to
communicate and a purpose, which
of the

language. Such activities are vital in a

involves them in wvarious uses

language classroom since here the students
can do their best to use the language as
individuals, arriving at a degree of
language autonomy.

Another definition of communicative
activities is that a communicative activity is
one which “brings the language to life” by
providing a real basis for speaking and
interactive exchange of ideas, opinions,
and feelings with another person [5].

2.1.2. Characteristics of communicative
activities

Harmer (1991: 50) [4] suggests the
following elements in communicative
activities.

A desire to communicate: Whatever
activity the learners are participating in, it
should create in learners a desire to
communicate. If learners do not have a
motivation to take part in the activity, it
means that activity is not communicative
and effective.

A communicative purpose and content
but not form: Learners must be aware that

90

they will achieve their objective of
communication when taking part in
activities. If learners have a purpose of
communication, their attention should be
centered on the content of what is being
said or written and not the language form
thatis being used.

Variety of language and no teacher
intervention: Learners are asked to use
many kinds of grammatical points during
communication. Learners cannot express
their ideas by just one grammatical
construction. Besides, while learners are
engaged in the communicative activities,
the teacher should not intervene. Because
intervening in learner's communications
means telling them mistakes, asking for
repetition... However, learners may be
involved in the activities as a participant or
a co-communicator.

No material control: Often learners
work with materials which force the use of
certain language or at least restrict the
learner's choice of what to say and how to
say it.

According to Rod Nolasco and Arthur
(1988:59) [5], some characteristics of
communicative activities are:

- They involve using language for a
purpose;

- They create a desire to communicate;

- They encourage students to be
creative and to contribute theirideas;

- They focus on message and students
concentrate on “what” they are saying
rather than “how” they are saying it;

- The students work independently of
the teacher;



The students determine what they
want to say or write. The activity is not
designed to control what the student will
say.

In the same way, Freeman (1986:132)
[5] pointed out Morrow's three features of
communicative activities: information gap,
choice, and feedback.

2.1.3. Types of communicative activities

According to Harmer (1991:122) [4],
there are two types of communicative
activities. They are oral communicative
activities and written communicative
activities.

- Oral communicative activities can
be divided into six categories:

Reaching a consensus;

Discussion;

Relaying instructions;

Communication games;

Problem solving;

Stimulation and role play.

- Written communicative activities
can be divided into four categories:
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Relaying instruction;

Writing reports and advertisement;
Cooperative writing;

Exchanging letters.

2.2. Problems of communicative
activities in English classrooms

In order to understand the reality of
how high school teachers of English in
Quang Binh province deal with problems of
communicative activities in English
classrooms, the author randomly selected a
group of 30 teachers. The subject of the
study is the communicative activities and
the mainly research methodology is
questionnaire data analysis. Participants of
the research include 30 teachers coming
from 6 high schools in Quang Binh
province. They are all asked to seek the
answers to the following issues:

2.2.1.
communicative activity

Teachers’ perception of the

Question: According to you, what are
the characteristics of communicative
activities?

Table 1. Teachers’ perception of the communicative activity

. A Content | Variety No
Characteristics cfmclrelmlrsct;)te communicative | - not of il:t(:ertf'zlclltlif;l material charaftlelristics
u purpose form | language control
No of teacher 16 77 5 15 3 2 5
(30)
Per%?/n)tage 533 73.3 16.6 50.0 10.0 6.7 16.6
0
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The question is mainly to check
teachers’ perception of a communicative
activity. As indicated in table 1, we can see
that the teachers of English at Quang Binh
high schools perceive the characteristics of
a communicative activity variously. 53.3 %
of the teachers said that one of the
characteristics of a communicative activity
is a desire to communicate. This figure
shows that a few teachers in Quang Binh
high schools deeply perceive the
characteristics of a communicative activity.
About 73.3% of them thought one more
characteristics of a communicative activity
1S a communicative purpose. According to
Harmer (1991) [4], learners should be using
the language in some ways to achieve an
objective, and this objective should be the
most important part of the communication.
If learners have a purpose of
communication, their attention will
concentrate on the content of what is being
said or written and not the language form
that is being used. Unfortunately, very few
teachers (16.6%) answered that “content
not form” 1is a characteristics of a
communicative activity. Half of them (15
out of 30 teachers) affirmed that another
characteristic of a communicative activity
is “variety of language”. Learners cannot

use one grammatical construction to
express theirideas. They express their ideas
by many different means of language.
However, 10% of the teachers were aware
that “no teachers’ intervention” is also a
characteristic of a communicative activity.
Many teachers think if they intervene, they
can tell their learners about mistakes...
They do not see that by intervening, they
would undermine the learners'
communicative purpose of the activity.

A communicative activity must
consist of the six above characteristics. If
teachers are conscious of the importance of
those characteristics of a communicative
activity, they will be skillful at designing
communicative activities for their English
classes. A noticeable finding is that only
16.6% of teachers answered that all of the
above characteristics belong to a
communicative activity. This is an
unpleasant figure that leads to the demand
that teachers need to be equipped with
better knowledge of characteristics of a
communicative activity.

2.2.2. Teachers’ frequency of organizing
patterns of interaction

Question: How often do you suggest
your learners to work in forms of
interaction below in an English lesson?

Table 2. Teachersu’ frequency of organizing patterns of interaction

Patterns of interaction/ often sometimes rare ly never
Frequency
Individually 19633%) | 10333%) | 1333%) | 0(0.0%)
Tn pairs 1240.0%) | 14(46.6%) | 4(133%) | 0(0.0%)
Tn groups 8(26.6%) | 16(533%) | 5(166%) | 1(3.33%)
Wholc class 5(16.6%) 930.0%) | 9(300%) | 7(23.3%)
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The results on table 2 indicate that
about 63.3% of the teachers often ask their
learners to work individually in an English
lesson. Ten out of thirty teachers sometimes
require their learners to work individually
and 3.33% of them rarely suggest learners
to work in a form of interaction like that.
Many teachers here usually ask learners to
work individually. This will not of course
enhance learner’s competence of
communication. By contrast, this pattern of
interaction should be limited as much as
possible so that learners can have chances
to talk together. Students should be
encouraged to work in pairs or in groups.
About 40% of the teachers often suggest
their learners to work in the pattern of pairs
and 26.6% of them do the same in the form
of groups. Similarly, 46.6% of the teachers
sometimes organize their learners to work
in pairs and 53.3% of them sometimes do
the same in forms of groups. The figures
remind us that the learners' patterns of
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interaction in pairs and in groups are not
usually carried out in some high schools.
An explanation that can be made here is that
most of the teachers are not aware of the
importance of learners’ patterns of
interactions in pairs and groups.
2.2.3. Teachers’ sources of materials to
design communicative activities

Designing communicative activities
depends on many factors. Apart from
objective factors, subjective ones always
decide the success of the activity as well.
Activities themselves are sometimes very
communicative and sometimes are not very
communicative. Many teachers feel
embarrassed when designing
communicative activities due to the sources
of materials. Because of this reason, the
answer to the following question has been
found out.

Question: Which sources of material
do you usually base on to design
communicative activities?

Number of teachers

Percentage (%)

[ The activitiesin the textbooks

M Self-designed activities

[ Activities you learned from
colleagues

O The activitiesin the reference
books

B Combining above sources

Figure 1. Teachers’ sources of materials to design communicative activities
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Anoticeable finding in the table is that
19 out of the 30 who were asked answered
that they usually combine among activities
from different sources of material when
designing communicative activities. Only
20.0% of the teachers usually base the
activities on the textbooks. Teachers
seemed not to be dependent on textbooks
very much. 13.3% of them often base their

lessons on activities in the reference books.

Nevertheless, the numbers of teachers who
usually combine many different sources of
material to design communicative
activities should be increased more and
more.
2.2.4. Teachers’ disadvantages for
implementing communicative activities
Question: Which disadvantages do
you often encounter when designing
communicative activities?

Table 3. Teachers’ disadvantages for implementing communicative activities

Teacher’s disadvantages teljgh(éfs Perczg/(r)l)t aee
Limitation of time for preparation 6 20.0
Limitation of time for a period of class 12 40.0
Limitation of materials and facilities 14 46.0
The class size is not suitable for the activities 15 50.0
Learners’ lack of knowledge of English to express ideas 19 63.0
Learners use mother tongue 9 30.0
Activities in the textbooks are not suitable 17 56.6
Learners are not eager to participate in activities 8 26.6
Learners’ demands of communication are different 30.0
Other problems 1 3.33

There are many reasons that make
teachers feel hesitant to use communicative
activities in high schools. The collected
results reveal that 63.0% of the teachers
said that their disadvantage was learners’
lack of knowledge of English to express
their ideas. Teachers usually felt
disappointed and failed when their learners
could not implement the suggested
activities. How to encourage learners to
practice English is a concerning matter for
teachers of English?. The table also
indicates that 56.6% of the teachers said
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that the activities in the textbooks are not
suitable, so teachers have to self design
activities. However, not many teachers
spend much time on this task. Another
disadvantage is that the class size is not
suitable for the activity. This was reported
by 50.0% of the teachers. 46.6% of the
teachers said that their disadvantage for
implementing communicative activities in
class was the limitation of materials and
facilities. 40.0% of the teachers do not have
enough time to carry out their tasks in class.
Beside those serious disadvantages, many



other complaints were also voiced, such as
learners’ different demands of
communication and learners’ use of mother
tongue.

2.3. Possible solutions to difficulties of
designing communicative activities

2.3.1. Forteachers

- Teachers of English should always
encourage learners to study by planning
interesting and useful lessons.

- Teachers of English should
participate in methodology workshops to
update new knowledge of English teaching
methods.

- Teachers of English should study and
read more materials that are concerned with
the methodological innovation and consult
many books to get knowledge of
communicative language teaching.

- Teachers of English at high schools
should activate in preparing teaching aids
for English lessons to make them more
attractive and easier so that learners can
have more motivation in their learning.

- Teachers should be allowed to
change or adapt exercises in the textbooks
to make them more suitable to learners'
levels.

- Teachers of English should increase
time allocation in class for communicative
activities.

- Teachers should visit classes together
to exchange and share experience and
knowledge.

- Teachers must be limited from
opening extra classes at home so that they
can spend more time and energy for
lectures in classes.

2.3.2. For educational managers
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- Authorities should hold many
workshops and seminars to discuss the
innovations of English teaching and
applications of new methods of teaching.

- Specialists should regularly attend
and visit classes to consider the real
situation of English teaching and learning
and to increase teachers' responsibilities of
teaching.

- The examination and tests should be
centered on learners'
competence, not only on linguistic
competence.

- Materials and facilities for English
teaching should be updated and equipped
widely.

- Class size should be reduced from 35
to 25 learners in every language class.

2.3.3. Forlearners

communicative

- Learners are encouraged to take part
in communicative activities actively.

- Learners should speak English as
much as possible both inside as well as
outside classes.

- Learners should regularly participate
in English speaking clubs and excursions to
practice English.

- Learners should find chances to
communicate with native English speakers.
3.CONCLUSION

Communicative activities always play
a very special role in English language
teaching. They are important for teaching
of any skills: listening, writing, reading or
speaking. Hence, the article examines the
concepts of communicative activities and
describes a real picture of the situation of
teachers’ communicative language
teaching by understanding and analyzing
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the issues: teachers’ perception of the
communicative activity, teachers’
frequency of organizing patterns of
interaction, teachers’ sources of materials
to design communicative activities, and
teachers’ disadvantages for implementing
communicative activities. Each matter was
clearly analyzed and proven by words and
figures based on the questionnaire. The
collected results revealed some concerning
matters. Teachers’ perceptions of
communicative language teaching are
different. Teachers did not usually organize
communicative activities
Teachers lacked materials to design
communicative activities and had many
other difficulties in implementing
communicative activities. As a result, some
solutions to problems are suggested as a

in classes.

guide line to help teachers and relative
authorities to consider the problems more
significantly.
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THU'C TRANG TO CHUC HOAT PONG GIAO TIEP TRONG LOP HQC
TIENG ANH O TRUONG PHO THONG TREN
PJA BAN TINH QUANG BINH

Tom tat. Voi muc tiéu chu yéu chii trong vao viéc thuc hanh ngon ngir hon viéc nam bat

cdc hinh thirc thé hién ciia ngdn ngir, viéc thiét ké cac hoat dong giao tiép luon diege khuyén

khich va thic ddy ¢ cdc I6p hoc tiéng Anh. Bai viét mé ta nhitng quan niém vé hoat dong

giao tiép, diéu tra thiec trang gido vién tiéng Anh bdc phé thong trung hoc vé nhdn thirc va

16 chire hoat déng giao tiép trong I6p hoc ngoai ngik tir d6 lam co s¢ dé xudt mot sé gidi

phdp gitip gidng vién tiéng Anh thiét ké nhiéu hoat dong giao tiép hon nita trong hoat dong

giang day.

Tirkhéa: Giao tiép, giang day, hoat déng.
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