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Abstract: The present study was carried out to investigate students’
perceptions of the process of learning to write emails in English. The
participants comprised of 100 high school students of grade 11. Data
collection methods include questionnaire, interview and reflective journals.
The study found that students had good awareness of email writing skills in
the classroom. They shared their viewpoints on the process of learning to
write emails in English both negatively and positively, with positive
opinions outweighing negative ones. The findings also revealed that the
respondents had positive attitudes toward email writing skills and tended to
accept their difficulties as motivation in their language classes. Based on the
findings of the study, implications were put forward as to how to teach and
learn to write emails in English effectively.
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1. INTRODUCTION

The important roles of email in improving EFL learners’ language proficiency and
supporting human beings in daily work have been studied by many researchers. Findings
from studies on email learning and teaching have showed that email has been so far the
most popular and useful tool for foreign language education (Chaffee-Sorace, 1999).
Thus, studying students’ perceptions of the process of learning to write emails in English
IS necessary for both teachers and learners in increasing the instructional quality.

The importance of emails in teaching and learning

Nowadays technology, especially email is developing rapidly all over the world. As a
result, the use of email is increasing in the classrooms for the purpose of promoting
language learning and teaching. It can be seen that email writing is one of the most
important skills that students should master in order to support them not only for
learning but also for real-life situations, especially when they are preparing for
university study.

The rapid increase in the use of web tools in language teaching and learning has
promoted email as a common interpersonal communication medium. As its high
transmission speed, email has been widely used for both personal communication and
institutional communication, particularly in academic and business institutions (Crystal,
2001). Schwienkorst (1998) and Warschaur (1995) indicated that email writing provides
a context for real-world communication and authentic interaction by connecting foreign
language speakers outside the classroom with other speakers in communicative
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situations. In the context of the classroom, email provides immediate feedback and
allows students to discuss and communicate directly and cheaply with key pals around
the world (Hoffman, 1994).

Email is also a useful tool for students to improve their English writing skills.
According to Alias and Hussin (2002), web- based activities such as searching for
information, exchanging of messages via email and participating in discussion groups
are helpful to learners in their writing process. Accordingly, the students can enrich
their knowledge about the world and foster their writing ideas. What’s more, speed,
power, and flexibility of the computer and email can effectively facilitate their second
language acquisition, and then help students raise their awareness of learning writing.

More importantly, developing email writing skill is especially necessary for English
language students at the secondary stage. In terms of developing the overall ability of
writing for high school students, they have to learn how to write emails in English. It
can be said that the secondary level of education is a stage of consolidation, supporting
and reinforcing English language basics previously learnt by students during the
preparatory stage (Abdel-Razek, 2006). By using emails, they also become familiar with
a communication tool that is vital to their survival in the 21st century. Thus, mastering
writing skills during the high school study helps students’ progress in their university
studies (EI-Shafie, 2006).

Students’ reflections on the process of email writing

Reflection is a term which has been much used in the educational literature over the past
decade (Boud, Keogh, & Walker, 1985). Among many various definitions about
reflection, Boud et al. (1985) shared the definitions with some common features and
these are worth considering in more detail. Reflective thought was defined as active,
persistent and careful consideration of any belief or supposed form of knowledge in the
light of the grounds that support it and the further evidence by which the reliability and
worth of a belief can be established so as to justify its acceptance. It is clear that an
important outcome of the reflection process is changing one’s perspective as new
information and experiences are encountered (Hay et al.,, 2004a). The reflection
processes not only involve in the self but the outcomes of reflection also lead into a
changed conceptual perspective, which helps learners understand the relationship
between their learning and problem-solving goals.

In the light of developing one’s knowledge and skills, reflection can be considered as a
learning tool and action process has long been seen as a crucial prerequisite to effective
decision making, especially in decision environments that contain ambiguous problems,
unique elements, and no defined solutions (Pee et al., 2000; Schon, 1987). Therefore, it
supports to revise extant understanding or to construct new meaning when experience
incorporates a variety of mental and emotional processes such as dealing with fuzzy
ideas to reconcile ambiguity and inconsistency; to recognize that one’s current
knowledge set may be confused, incomplete or misconceived; culminating in the
purposeful realignment of meaning to that which is different (Maclellan, 2004).
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When making a discussion about reflection in teaching and learning process, McAlpine
et al (1991) stated that reflection can also occur prior to, concurrent with, and
retrospective to instruction. Besides, teaching and reflection can also be a continuous
and synchronous process in which they occur concurrently (Schon, 1987). However,
this researcher also indicated that reflection may also occur asynchronously at some
point when finishing the classes, and thus be disconnected from teaching actions.
According to him, the retrospective reflection-on-action represents the most common
conception of reflection. In other aspects, it also provides the opportunity for dramatic,
extensive structural changes, and is more likely to take place in the strategic or
epistemic sphere.

Previous studies

So far, there have been researches related to the fields of email writing in teaching in
language education. For example, Liu (2011) conducted a research on EFL students’
perceptions of power differentials and their negotiation strategies when communicating
with native English-speaking students via emails. The main participants, twenty eight
Taiwanese and American undergraduates, participated in a semester-long cross-national
email writing activity. The research showed that students in both places recognized
power differentials. Especially, focusing on the Taiwanese students, the study identified
their textual identities and writing styles used to negotiate power differentials in three
types of interactions — balance, endurance, and resistance. Obviously, this study tried to
provide insights into how important emails are applied to communicate with native
English-speaking students. The findings offer important implications for teaching
English writing in cross-national digital spaces.

Mansor (2007) concentrated on collaborative learning via email discussion. Throughout
exploring the strategies of implementing email in ESL writing classroom, the study
focuses on how emails can be implemented in a collaborative learning ambience
incorporating the stages of writing process approach and pair work activity. In order to
obtain the success of the approach, both teachers and learners share their responsibilities
together. Besides, the study was carried out with the hope that collaborative learning
environment via email discussions has a positive effect on the students’ writing
performance particularly in ESL writing classrooms.

Another study was carried out by Mahfouz (2010) at a Jordanian university. The
researcher tried to explore email exchanges with native speakers and how they can be
used as a useful tool to improve the students’ foreign language proficiency in general
and writing skill in particular. The research collected data from 110 university students
in the Faculty of Educational Sciences and Arts at UNRWA University in Amman,
Jordan through a set of questionnaire. The results showed that students' perceptions of
using email interactions with native English speakers for improving their writing skills
were generally positive. Besides, the study also pointed out three main differences
among participants that related to whether they have a computer at home, how many
years they can study at university and how often they can exchange emails with native
English key pals so as to improve their writing skills.
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The fact was that email writing is important for both teachers and learners; however,
few studies have been carried out to investigate the student’s reflections on the process
of learning to write emails in English to see that the students’ viewpoints can better the
email writing skills for learners and improve teaching quality. The current study was set
out to fill this gap.

2. RESEARCH METHODOLOGY

The purpose of study is to investigate the students’ perceptions of learning email writing
in English, how they write emails in English in writing periods. Hence, the study
focused on gathering data from high school students only. In order that the data
reliability is strengthened to provide a clearer understanding of the problem, research
triangulation with three data collection instruments including gquestionnaire, interview,
and reflective journals was employed in this study. The study called for the voluntary
participation of 100 students of grade 11 at a high school in Quang Tri province. All of
them began learning English at the age of 8-11.

Bell (1993, p.76) argues that questionnaire is very useful tool for gathering a wide range
of data cheaply and quickly. Therefore, using questionnaire is so useful because of its
convenience. The questionnaire was designed and sent to 100 students of grade 11
students. It consisted of 35 statements basing on a five-point scale. The questionnaire
involving in the content of how students learn to write emails in English includes four
main clusters. Cluster 1 focused on teacher’s effort in encouraging students to learn
email writing in English. Clusters 2 dealt with teacher’s methods in instructing students
how to write emails. Students’ ways of learning to write emails in English was
discussed in Cluster 3 and then Cluster 4 focused on teacher’s feedback for students’
email writings.

The current study also interviewed 10 students of grade 11 in order to gather a variety
of information about how they learn to write emails in English, their attitudes and
reactions toward their email learning in English classes. There are five questions in the
interview. The questions asked the interviewees about how they learn to write emails in
English, how the teacher guided them to write emails, whether they got help from
classmates and teachers. In addition, the students’ reflections on that learning process
and some difficulties they had to face in email writing lessons were also mentioned in
the interview.

Besides, twenty students were invited to write reflective journals to reflect on the process
of learning to write emails as well. It is believed that the focus on learning from reflective
processes has the potential to enhance and illuminate the realities of the context in which
practice takes place, and to help the students and practitioners to describe and understand
their feelings and influence in the situation. Also, there is the potential, through critical
reflection and action, for the students and practitioners to challenge the ‘existing order’
through an understanding of the factors which are influenced beyond and outside their
immediate situations (Foster and Greenwood, 1998). Therefore, reflective journal writing
is recognized as not only a valuable tool to promote students' learning but also an
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educational strategy for facilitating learning in the practice setting. In this study, the
reflective journal was designed by the researcher. The students reflected on the practice of
learning to write emails in English, how they learnt emails at school, how they felt about
the effectiveness of the email writing lessons, some difficulties they face with. Six
questions were designed to support students whether they know what should be included
in their writing. In addition, the reflective journals aim to collect information about what
the students really think about email writing lessons at school. Hence, they are required to
write the journals after finishing the email writing periods. Moreover, students were
required to write journals in Vietnamese at home. Then, twenty reflective journals were
collected for data analysis.

3. RESULTS AND DISCUSSION

Before presenting numerical facts, Cronbach’s Alpha coefficient was used to test the
reliability of the questionnaires. It reached 0.790 indicating acceptable reliability of the
questionnaire. The mean scores of four clusters were presented in the following table:

Table 1. Mean scores of four clusters

N Minimum Maximum Mean SD
Cluster 1 100 2.00 5.00 3.59 0.61
Cluster 2 100 257 5.00 3.79 0.54
Cluster 3 100 2.00 5.00 3.71 0.51
Cluster 4 100 1.75 5.00 3.24 0.65

As shown in Table 1, the mean score of the all clusters with 100 participants was rather
high (M>3). In addition, the standard deviation for most clusters was at acceptable
level. These statistics show that the current study employed a reliable tool for data
collection. The study continued examining the statistics of how students learn to write
emails in English. The following table presents the statistics of teacher’s effort in
encouraging students to learn email writing.

Table 2. Teacher’s effort in encouraging students to learn email writing in English

Number = 100 Min |Max|Mean| SD

1.The teacher often discuss directly with us the importance of
emails writing in the class activities.

2.The teacher starts the lesson with interesting pre-email writing
activities to stimulate our participation

3.The teacher provides some supplementary information or
appropriate strategies for us to write emails. 1 5 | 369 | 091

1 5 | 3.38 | 0.98

1 5 3.54 | 1.04

6.The teacher often brings hunour into the classroom 1 5 | 394 | 1.04

22.The teacher often take time to celebrate students’ success in
email writing lesson.

1 5 340 | 1.01




30 TRAN THI TO, LE PHAM HOAI HUONG

Among the above items for teacher’s effort in encouraging students to learn email
writing in English, the mean of teacher’s humor in the classroom reached 3.94; this was
also the highest score whereas the lowest value for item 1 stands at 3.38. To the items 2,
22 and 3, the mean scores were 3.54, 3.40 and 3.69 respectively, significantly higher
than the average. However, the statement 3 achieves the lowest SD, at 0.91, showing the
response rate to be closer to the mean value. Whereas, the item 2 reaches the highest SD
indicating that the response rate was quite spreading out. Clearly, the teacher’s humor
got the highest mean in the study.

Moreover, when being invited to answer the interview, one male student expressed that
he expected to learn in a funny atmosphere in the classroom and he felt satisfied with
his lesson. He said: “I supposed that email writing activities toward our learning were
really important. 1 did not want to be under high pressure during email writing;
however; | felt lucky when studying with my English teacher, Mrs. Huyen, who always
tried to bring us many funny stories, interesting activities in our lessons”.

Another student shared her viewpoints about the process of email writing in reflective
journals. She wrote: “Our teacher helped me to recognize that email writing not only
supported us to send, receive the data quickly and shared information easily but also
contributed to improve our writing skills”’.

Tallon (2008) also indicated that teachers should usually encourage students that their
language proficiency certainly gets better if they try to learn. It was the teacher who
could motivate their students why email writing played an important role in writing skill
and engage them in learning email writing through interesting activities. The students,
hence, have more belief in themselves and try to reach higher achievement in language
proficiency. In the reflective journal, a female student shared: “For me, learning to
write a good email in English is difficult; however; emails supported me to manipulate
with the modern technology easily and | did not become out of date. Thanks to our
teacher’s explanation and the exchange of learning experiences every day, | have
improved my email writing skill so as to support my study and my work in the future”.

The current study implies that the students really expect the funny, comfortable learning
environment in email writing lessons; hence, both teacher and students should pay more
attention to how to create interesting activities to make the lesson more effective.
Furthermore, the teacher should also try to begin the email writing lessons with many
exciting writing activities, help students understand the necessity of learning email
writing, and provide supplementary information or appropriate strategies toward the
students’ email writing learning.

The Table 3 displays the data for teacher’s methods in instructing students how to write
emails in English.

As shown in Table 3, the mean score of the grammar supplies achieved the highest
value, M= 4.04 showing that grammar is the most important factor that students would
like to master. Regarding new/more words (item 8, M= 3.96) and the explanation how
to write email from English teachers (item 15, M = 3.95), the study revealed that the
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majority of students considered these values as integral as grammar. The mean value of
item 10 ranks fourth, followed by items 7 (M= 3.68) and item 4 (M= 3.69) respectively.
Item 4 has the lowest mean score, at 3.45. The standard deviation for most items was
rather similar, excepting from items 4 and 5. These values show reliability in responses
given by the respondents for teacher’s methods in instructing students how to write
emails in English.

Table 3. Teacher’s methods in instructing students how to write emails in English

N= 100 Min | Max | Mean | SD
4. The teacher often requires us to participate in pair and group 1 5 | 369 | 105
work activities during email writing lesson. ' '

5.We learn email writing with technology such as activeboard,
computer, powerpoint.

7. The teacher scaffords the questions related to email writing from
simple to more complex.

8.The teacher often explains new/more vocabulary for us before
we write an email.

9.The teacher often supplies more/correct grammars for us before
we write an email.

10.1 learn the organization of an email before I write it. 2 5 | 377 | 095

1 5 | 345 | 124

1 5 | 3.68 | 0.90

1 5 | 396 | 0.92

1 5 | 404 | 081

15.The teacher explains to us how to write an email and then we

practice writing. 1 | 5 |39 084

The statistics from interview and reflective journals also provided similar results. A
female student wrote about their teacher’s methods in guiding them how to write an
email, “Firstly, the teacher taught us about the organization of an email required in the
textbook. After that, our teacher provided us with some useful languages, grammar
points that we could employ in our email writing. Especially, we were supplied with
some samples which illustrated more clearly about how to use those structures
appropriately”.

Regarding new/more words (item 8, M=3.96) and the explanation how to write email
from English teachers (item 15, M=3.95), the survey showed that the majority of
students considered these values as integral as grammar. A male student answered in the
interview: “In a limited time of giving instructions, my English teacher demonstrated
necessary structures and vocabulary for our email writing; however; | myself could not
develop my opinions as expected. The fact was that | lacked so many expressing words
or grammar structures so as to fulfill my writing. I thought it was my weakness”.

In addition, the teacher scaffords the questions related to email writing from simple to
more complex, thus the students could easily understand how to make their writing
better. The value of 3.68 (item 7) supported the conclusion that the illustration from
English teacher had a great influence on students’ language proficiency and the students
hoped to be explained more carefully as much as possible.
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However, there were still a small number of students who stated that both teachers and
students should discuss together the teaching and learning methods. It was clear that
there was mismatch between the teacher’s instruction and students’ ways of learning. A
student wrote in her journal:

“Practically, my teacher guided us how to write email; however; | sometimes had my
friends to explain the instructions again or had to look at the sample in the textbook as
an examplel to imitate their style of writing. I did not want to mention to the reasons,
but I thought that I should try more to become better in the future”.

Besides, students’ learning email writing with technology such as activeboard,
computer, PowerPoint (M= 3.45) showed the student’s agreement when they were
taught email writing with modern technologies. A student revealed in his interview:

“I liked learning with an active board because it is a modern device which can
illustrate our lesson by lively images. Especially, this active board allowed us to write
directly on it and the internet was also available in this specialized room. Thus, we
could ask our teacher about the way to send, to receive or tag files when using emails” .

It can be said that the students’ attitudes toward their teacher’s methods in teaching
them how to write emails in English were mainly positive. They showed their
satisfaction with what the teacher instructed and engaged them in the email learning
activities. The study also indicated that email writing was not only a compulsory part in
writing skill at school but also a useful tool to better the students’ writing, to help them
reach the higher level of knowledge in the world. Although there were still small
negative opinions about the methods that the teacher applied in the classroom, a large
number of them expressed their agreements on the process of learning to write emails.
Moreover, they all attempted to engage students by creating a less stressful classroom
atmosphere with interesting classroom activities, gentle personality, technology, student
understanding and teacher’s guidance.

Regarding how students learn to write emails in English, another cluster was designed
in the study to find out students’ ways of learning to write emails in English. Detailed
statistics is presented as follows:

Table 4. Students’ ways of learning to write emails in English

N= 100 Min |Max |Mean | SD
11. I figure out the purpose of an email before I write it. 1 5 3.74 | 0.86
12. | write draft emails before the final one. 1 5 3.61 | 1.00
13. 1 employ lexical knowledge related to emails for my writing 1 5 3.84 | 0.88
14. | read the instructions in the textbook about email writing. 2 5 3.81 | 0.80
16. | examine the email sample in the textbook. 1 5 3.75 | 0.89
i;sﬁr;taetre\sfvtrcl)tlrr;%izg ;etr.nall, I seek help from the teacher and 1 5 354 | 090
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As evident in Table 4, all the means reach higher than value 3, ranging from 3.54 to
3.84, revealing the stable and high level of responses of the participants for students’
ways of learning to write emails in English. In contrast, their responses changed
remarkably with SD from .80 to 1.0. Among the six items surveyed, item 13 achieves
the highest mean score whereas the lowest mean value belongs to item 17.

As can be seen that the means values of item 13 (M = 3.84) and item 14 (M= 3.81) were
the most reliable to conclude that the students prepared quite carefully before writing
emails. A female student who was interested in English shared that lexical items were
really important in email writing. She wrote in her journal: “I could not write my email
without useful lexical items; therefore, | tried to read the sample in the textbook, listen
carefully to the teacher’s instructions to find out some important words or word
phrases, which could help me to express my ideas in my email.”

One male student responded in the interview, “Before writing, our teacher offered us
many useful language expressions to write the emails. Also, she often guided us how to
use these word phrases in the current context. For my writing, | tried to make full use of
the supplied words and combine with the lexical items | experienced so as to write the
final email writing. | felt better in writing now.

However, these values also implied that students’ vocabulary is limited, which should
be improved immediately. Limited vocabulary items strongly influenced ideas
expressing in writing and reading instructions or comprehension texts.

In another aspect, when being asked about the process of learning email writing, some
students complained about the time for discussion and the effectiveness of group/pair
work. A male student shared in his journal, “The fact was that we discussed together in
pairs or groups; however, the time was not enough to do the task. Therefore, we had to
work in a hurry and the quality of the writing was not really expected”.

The statistics indicated that the students had good awareness in taking part in pair and
group discussions which helped them to improve the email writing skill by themselves
and probably contributed to better their language proficiency in the future. Similarly,
Mansor’s (2007) found the benefits from email writing. His study focused on how
emails can be implemented in a collaborative learning ambience incorporating the
stages of writing process approach and pair work activity. However, the current study
expected to explore how the students made full use of their ability in solving problems
related to email writing by themselves, how they worked together in order to write a
good email. The study showed the students’ efforts in developing their email writing
skill though there were still some weak points in group or pair discussions.

The following table displays the results of the study on teacher’s feedback on students’
email writings.
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Table 5. Teacher’s feedback on students’ email writings

N= 100 Min | Max | Mean | SD
18.The teacher should give you feedback by a grade or mark only 1 5 | 261 | 1.15
19.The teacher gives you feedback by a grade or mark first, then

1 5 | 325 | 117

comments.

20.The teacher gives you feedback by comments first, then a garde 1 5 | 378 | 107
or mark.

21.The teacher gives you feedback by comments only. 1 5 | 335 | 1.14

Table 5 demonstrates students’ expectation in receiving feedback from their teachers.
As depicted in Table 5, most of the mean scores were over than 3 (ranging from 3.25 to
3.78), indicating the respondents mostly have a high agreement on teacher’s feedback.
However, with the value of 2.61 for item 18, showing the disagreement level was not
low as well. In other aspect, all the standard deviation range from 1.079 to 1.175
implying that the responses spread out from the mean scores remarkably.

As showed in Table 5, many students did not want to be given feedback by a grade or
mark only (item 18, M = 2.61). A male student shows that he did not care of how many
grades he had received because it might make him become more dependent on the final
results and ignore the main goal of learning English. He responded in the interview, “I
did not want to focus on marks so much; | hoped to receive comments from my teacher
to foster my writing skill rather than marks only. The comments provided me with useful
advice that I could improve my email later”.

Similarly, another student shared in her reflective journal that comments were better
than grades because it was comments that could help the student recognize the real
strengths and weakness. She wrote: “One of the reasons why | did not like grades or
marks only was that many students did not realize what were good or bad in the email
writings, they just focused on the final results and satisfied with what they had done”.

However, not all feedback is the same and not all feedback is equally effective in
promoting learning (Black & William, 1998). When being asked about this issue, a
female student said that marks or grades were the standard, which could be used to
measure whether the student was good or bad. She expressed in the interview, “I
thought that grades should be a standard used to assess the students’ level. As you
could see that our final results at the end of each term was assessed by grades. Each
student should be aware of their own learning through grades that they got from their
teacher”.

To the item 20 (M= 3.78), many participants strongly agreed that both comments and
grades or marks were really fundamental to them. Comments could help the students
recognize their limitations or strengths, and then they could adjust their learning
strategies more appropriately. Meanwhile, grades or marks could be considered the final
results, which motivated them in learning and achieving higher levels.

The analysis indicated that feedback by comments strongly influenced students’
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subsequent performance. Receipt of a low grade might lead to a substantial decline in
writing performance by students who thought the grade has come from the instructor,
but a praise or positive comment from the instructor appeared to ameliorate students’
motivation to learn to write emails. However, in the absence of detailed feedback, a
grade appeared to enhance subsequent performance just modestly. These statistics also
imply that the teachers should be more flexible in giving feedback to their students and
try to leave some comments on good points, bad points so that students can clearly
understand what should be done to improve their email writing.

4. CONCLUSION

This research adopts questionnaire, interview and reflective journals to study students’
perceptions, reflections and the actual process of learning to write emails in English.
Several conclusions can be drawn from the findings of the study.

Firstly, the study found that high school students in this study had good awareness in
foreign language learning. They showed their positive attitudes toward email learning
and the process of teaching how to write email as well. They seemed to be more
concerned about teacher’s methods in guiding them how to write emails (M=3.7914)
than the other aspects when learning email writing.

Secondly, the students shared their viewpoints on the process of learning to write emails
in English both negatively and positively, with positive opinions outweighing negative
ones. The mismatch between teacher’s methods and learner’s style of learning
sometimes made students get bad results for email writing because they had a great deal
of difficulties in grasping language knowledge of email writing and focusing on
language classes. The students also indicated that they always tried their best to improve
their email writing skills thanks to their teachers' and classmates’ supports. However,
not all students had the same attitudes toward this email writing process. Some of them
mentioned negative aspects, which affected students’ participation in email writing
activities, and then they became inactive, unconfident and timid to raise their voice in
writing classes.

Thirdly, the study implies that some difficulties in language knowledge and
inappropriate methods of teaching and learning made students unable to write good
emails in English, which results in their poor performance. One of the difficulties that
students considered to be the most problematic for them was lacking of vocabulary and
grammar. In addition, fear of negative feedbacks made students passive in email writing
classes; however, it also created learning motivation for some students.

Pedagogical Implications

From the findings of this study, several implications are put forward to both teachers
and students regarding the process of learning to write emails in English.

For teachers:
- Teachers should consider email writing as an important skill in the classroom and try to
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make it become a very familiar and useful tool for all students. It is important for teachers
to often ask the students carefully about their difficulties in email writing lessons.
Additionally, teachers can base on the way students write their emails to determine what
problems they are facing with. Finding out students’ problems can help teachers deal with
students’ difficulties in learning to write emails in English more easily.

- Teachers' attitudes and expectations are also important factors in L2 writing
classrooms (Williams, 2003). Therefore, in order to be more effective, teachers must
feel good about teaching and about students and believe that they can influence
students’ learning (Proctor, 1984). In addition, teachers should pay attention to
enriching their personalities such as humor, friendliness, tolerance and patience, which
can help students feel less anxious and more motivated in learning to write emails
(Young, 1991). It is believed that good teachers know how to adjust their emotion and
reduce negative evaluation to students’ mistakes, which enhances students’ learning and
motivation as well.

- The teacher should create a learner-centered learning environment in which students
can develop their abilities in their classroom. Pair work, small group work, stimulations
and structured exercises should be employed to encourage students to communicate and
interact. The importance is that teacher should encourage students to think, plan, and
search for ideas, develop, organize, review their writing and above all meet the
requirements of examinations and academic life.

- Teachers should combine between theory and practice by giving students chances to
exchange information through daily emails and cooperate with students to deal with
their difficulties. Furthermore, many students expressed that they were afraid of making
mistakes and losing face in front of the class, which stops them from expressing their
ideas. Having positive attitudes towards making mistakes in writing lessons can help
students deal with this problem.

For students:

- Students need to take their active role in learning to write emails in English and
enthusiastically participating in writing activities in class. In order to become confident
in writing lessons, students should be fully aware of self-study and should not depend
on the teacher.

- Students should recognize and accept their obstacles in email writing and consider
these obstacles to be motivation that makes them try more in language learning.
Besides, it is necessary for them to consult advice from teachers and other students to
have effective learning methods.

- They should have positive attitudes toward their email learning and writing in English.
It is a good way for them to combine many different ways of leaning such as: group
work, pair work, online learning on websites or from other sources. This will help
students be more and more familiar with email writing and can feel less and less
nervous. Especially, in the era of technology 4.0, the approach of many effective
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learning methods support students in dealing with difficulties easily by combining what
they have learnt at school and their practice in daily life.

To sum up, the current study employed questionnaire in order to collect students’
opinions about the process of learning to write emails in English. The results from
interview and reflective journals were briefly reported in the study because of the scope
of the paper. Further studies can be carried out with a larger sample with more students
of diverse backgrounds so as to increase the reliability, and discover more generalized
findings that can be applicable in different settings. It is also worth investigating the
improvement of students’ email writing in longitudinal studies.
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