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Abstract: The present panorama of communication features the co-employment of language and other
semiotic resources. This paper addresses this fledging field, multimodal discourse analysis, by investigating
a genre targeted at children. Specifically, it studies how meanings in comics for children are constructed
both verbally and visually. The data for the study is one comic - Little Red Riding Hood, which is presented
via colored images and verbal texts in English. The analysis was based on Unsworth’s (2006) framework to
explore the interplay of the two semiotics in the construction of the ideational contents. The results reveal
that this comic displays both Expansion and Projection relations with nearly equal occurrence frequencies;
however, within each type, the subtypes are vastly different with Verbal being the most predominant, which
can be deemed as one of the typical features of the genre in focus. Regarding Expansion, Concurrence
and Complementarity have nearly the same high percentage while Enhancement has a lower proportion.
Theoretically, the findings concerning a complete full-length comic contribute to the literature on multimodal
texts for young learners. The findings also have practical implications for the teaching and learning of
English as a foreign language as to how to exploit the free online kid-targeted multimodal resources to
engage the young learners in literary works in general and to develop their English proficiency in particular.

Keywords: systemic functional linguistics, multimodal discourse analysis, inter-semiosis, text-image
relations, comics

1. Introduction 2004; Nhat, 2017b), or textbooks (Salbego,
Hberle, & Balen, 2015; Silva, 2016; Unsworth
& Ngo, 2014, 2015), to discourse for
entertainment purposes such as music videos
(Brady, 2015), graphic novels (Rajendra, 2015),
or advertisings (Hien, 2015; Na, 2015), to
name just a few. Of particular pertinence to
this line of investigation are the picture books,
especially those for children (Nhat, 2017a;
Tien, 2016; Unsworth, 2014; Wu, 2014). Painter,
Martin & Unsworth (2013) claim:

The idea of multimodality can be traced
back as early as the 4™ century B.C. when
classical rhetoricians emphasized the potential
effects of voice, gesture, and expression in the
art of public speaking. However, it was not
until the publications of O’Toole (1994) and
Kress & van Leeuwen (1996) that the term
‘Multimodal discourse’ became technically
established and this field has increasingly
attracted research. The subjects of research
are various, ranging from academic discourse Children’s picture books can be

such as mathematical discourse (O’Halloran, recognized as a key means of
apprenticeship into literacy, literature

] and social values, which in turn means
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accomplish these ends is an important
educational question. Since most of the
space in picture books is given over to
the pictures, it is reasonable to suppose
that the visual component of the books,
quite as much as the verbal, is crucial
in this apprenticeship. (p. 1).

This study focuses on a novel genre,
namely comics for children. The research
question is: How are the two semiotic resources
— verbal text and images — are co-deployed
in a comic to impart meanings to young
readers? This choice is both theoretically
and practically motivated. Theoretically, the
analysis will provide empirical findings in this
relatively new area of investigation, and to our
best knowledge, no study in the same direction
on the same or similar data has been reported
up to now. The practical significance of the
analysis lies with the long-standing values
of comics as a source of entertainment and
morals to children. In addition, the widespread
technological advances necessitate research
into online resources, which may serve as
free sources for children, especially those
in under-resourced social and educational
backgrounds. In this paper, an overview of
the literature closely relevant to this present
study will be presented - Unsworth’s (2006)
framework on image-language relations and
the genre of comic. The research methodology
will then follow to delineate the data and the
analysis of data. Then, the major findings will
be presented and discussed. The paper will
be concluded with the implications for the
teaching of English as a foreign language to
young learners and for further studies.

2. Theoretical background

The ‘Grammar of  Visual Design’
developed by Kress and van Leeuwen (1996)

accounts for the independent contributions of

language and image to the meaning of multi-
semiotic texts. More recent research has been
concerned with the interactive role of image
and verbiage in the construction of meaning in
school science materials (Kress, 1997; Lemke,
1998; Martinec & Salway, 2005; Roth et al.,
2005; Unsworth, 2004, 2006). Both Kress (1997)
and Lemke (1998) focus on the “functional
specialization” principle in relation to the role
of images and verbiage in science texts, and
they have not explicated an inter-semiotic
framework of image and text. The illustrations
for their descriptions are also limited. Kress’s
(1997) discursive account deals with a page of
a textbook on electronics and Lemke (1998)
provides a discussion of the meaning-making
resources of a scientific article. Another related
work is the analysis of the Brazilian school
science textbooks by Roth and colleagues (Roth
etal., 2005). In this study, some discussion seems
to be more interpersonally than ideationally
oriented and they are concerned with the
relationship of the caption to the main text
rather than the image-text relations. Martinec
and Salway (2005) specify a system of logico-
semantic relations between images and text with
a focus on advertisements and online news sites
and galleries.

Drawing on the related works, Unsworth
(2006) represents a comprehensive account of
the interaction of language and images in school
science materials in the form of books and
websites. Like Martinec and Salway (2005),
he has derived the framework from Halliday’s
(1994) account of logico-semantic relations.
The description is confined to the construction
of ideational meaning and is summarized in the
network shown in Figure 1.

Within EXPANSION, there are
concurrence, complementarity, and enhancement.
Concurrence refers to ideational equivalence
between image and text. This image-text
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concurrence is described more delicately in
terms of four subcategories: Clarification is
synonymous to ‘viz’, ‘to be precise’ as the image
clarifies or explains the text. Exposition refers to
the concurrence or equivalence of the meanings
represented in the alternative modes. Exposition
emphasizes meanings in the different modes.
Exemplification obtains when either the image

or the text is more general. In exemplification the

image may be an example of the content in the
text or the text may include an example of what
is depicted in the image. Homospatiality might be
thought of as word-pictures where two different
semiotic modes co-occur in one spatially bonded
homogenous entity. One example shows an
image of a campfire with the heat arising from the
fire visually appears in curved lines, representing
the word ‘hot’ (Figure 2).

clarification

exposition

[FCconcurrence

EXPANSION — .
Fcomplementarity —
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Figure 1: Framework of image-language relations in the construction of

experiential meaning (Source: Unsworth, 2006, p. 1175)

Figure 2: Homospatiality: ‘hot’
(Source: Unsworth, 2006, p. 1184)

Ideational complementarity refers to
the situations where “what is represented in
images and what is represented in language

may be different but complementary, and
joint contributors to an overall meaning that
is more than the meanings conveyed by the
separate modes.” (Unsworth, ibid., p. 1185).
Complementarity includes augmentation and
divergence. Augmentation refers to cases where
each mode provides meanings ‘additional to
and consistent with’ those provided in the other
mode. In other words, Augmentation involves an
image adding new meanings to those conveyed
by the text or the text extending ideational content
represented in the image. Divergence refers to
the instances where the ideational contents of
text and image are at variance. Unsworth notes
that ideational divergence is clearly important
in children’s literary picture books and school
science materials.
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Unsworth (ibid.) identifies enhancement
relations of place, time, condition, manner and
cause between images and verbiage. For instance,
in Figure 3, the image of the merry-go-round is
an illustration of what readers might see if they
‘look around’. That is, the verbiage constructs the
condition and the image the consequence.

1 . 1 = G

The world is filled with colours and shapes.

Some things move and some things stay still.
Some things are light and bright. Others are
dull and dark.

Figure 3. Verbiage/Image relations of
Condition/Consequence

(Woodward, 2005; re-produced in Unsworth,
ibid., p. 1195)

Figure 4. An image representing perception
through a microscope

(Source: Unsworth, ibid., p. 1200)

Projection refers to either a ‘locution’,
which represents the quoting or reporting
of wording, or an idea, which represents the
quoting or reporting of thought. Whereas
the former is referred to as Verbal, the latter,
Mental. The speech or thought bubbles in
cartoons are the typical realizations of these
categories. Regarding the Mental relation,
Figure 4 is provided to illustrate what can be
regarded as a form of perception. As explicated
by Unsworth, the image with the labels ‘A’,
‘B’ and ‘C’ depicts what can be seen when the
onion peel is observed through a microscope.

3. Methodology

This exploration is primarily a descriptive
research to yield an account of the image-text
relations in the comic analyzed. To address
the research question, we employed both the
qualitative and quantitative methods. The
qualitative method was first used to identify
the types of text-image relation in the comic;
then, the data was quantitatively analyzed to
arrive at the occurrence frequency of these
correlations between the two modes.

3.1 Data description

The comic which serves as the data for this
study is Little Red Riding Hood, downloaded
from Learn English — Read Comic Online.
This website is aimed to provide free access to
classical, popular literature written in English
to young readers. It is an online version of the
Classics Illustrated Junior. This comic book
series was originally published by Famous
Authors, Ltd (The Gilberton Company, Inc.);
it consists of seventy-seven fairy and folk
tale, myth and legend adaptations of literary
classics such as Aladdin and His Lamp, Snow
White, Beauty and the Beast, Cinderella,
Goldilocks and the Three Bears, The Sleeping
Beauty, Pinocchio, Rapunzel, etc. Classics
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Hlustrated Junior debuted with an adaptation
of the Grimm Brothers’, Snow White and
the Seven Dwarfs in 1953 and was a huge
success, reaching its peak with a monthly
circulation of 262,000 in 1960. The comics’
success introduced classic literature to a large
audience of young people for decades.

Of seventy-seven fairy and folk tales and
myths, we decided to choose Little Red Riding
Hood because of its enormous popularity and
the moral it imparts. An additional reason is
that the verbal text features both monologues
and dialogues, which enables an all-round
description of the text-image relations where
both expansion and projection unfold. The
data is well in line with the concept comic.
Although phrased slightly differently, a comic
is always defined as comprising two modes
— text and images. According to McCloud
(1993, p. 9), comics are “‘juxtaposed pictorial
and other images in deliberate sequence,
intended to convey information and/ or to
produce an aesthetic response in the viewer”.

As defined by Mey (1994), a comic (also
known as comic strip(s)) “is a narrative form
which combines written text in the usual sense
and pictorial elements into an inseparable
unity”. Groensteen (2013, p. 9) defines a comic
“as a visual and narrative art, [comics]
produce meaning out of images which are in
a sequential relationship, and which co-exist
with each other spatially, with or without
text”.

Little Red Riding Hood comprises
twenty-nine numbered full pages from the
original printed book. Each full page may
display from one to four panels (illustrated
in Figure 5). By ‘panel’, we mean a unit
consisting of a picture and an accompanying
text (McCloud, 1993). As can be seen from
the illustrations, for each panel, the pictorial
element is separately framed, within which
there is the accompanying text with the first
letter in bold. There are eighty-six panels

altogether.

Figure 5: Samples of numbered full pages

Data analysis

The unit of analysis is the panel. In this
comic, each panel well corresponds to the unit
of analysis proposed by Unsworth (ibid. p.
1174) as consisting of “an image and all the
verbiage related to it by ideational content”.
Unlike language, such units are not linear, as
he puts it:

The multidimensionality of the two
modalities - verbiage as 1-D on a 2-D
page, image as 2-D or more on a 2-D page
- allows the reader to make multiple passes
between the image and its related verbiage,
in a way that is probabilistically related to
the sequencing of meaning by the producer.
Thus, an intermodal unit of analysis consists
of all the intermodal cycles that a reader can
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make between an image and its related text.
There may be multiple recursive ‘intermodal
passes’ made between verbiage and image for
a given unit of analysis - one pass for each of
the simultaneous systems in the network that
represents the potential intermodal relations

for the unit of analysis (p. 1174).

Based on Unsworth’s network, 169 text-
image relations were identified; a majority of
panels present two relations. Each relation was
categorized in terms of both type — Expansion
or Projection, and subtypes — Concurrence,
Complementary, or Enhancement, and Verbal
or Mental. The types and subtypes of relation
were then statistically analyzed to arrive at the

picture of occurrence frequencies.
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4. Findings and discussion

4.1 Findings

An in-depth analysis of 86 panels
yielded 169 text-image relations. Generally,
the comic displays both Expansion and
with all of their
subtypes - Concurrence, Complementarity,
Enhancement, Verbal and Mental (Table 1). As
can be seen from Table 1, there is no significant
between the proportions of
Expansion and Projection (50.9% vs. 49.1%);
by contrast, the percentages of the subtypes

Projection relations,

difference

within each type are vastly different. In the
total of 169 relations found in the data, Verbal
ranks the first, followed by Concurrence and
Complementarity. Enhancement and Mental
are the lowest.

Table 1: Occurrence frequencies of image-text relations

Types of Expansion Projection
relation | Concurrence | Complementarity | Enhancement Verbal Mental
No. 36 35 15 81 2
% 21.3% 20.7% 8.9% 47.9% 1.2%

50.9% 49.1%

Regarding Projection, Verbal takes an overwhelming proportion, with 47.9%, while Mental
makes up just 1.2%. The typical realization of the two, as Martinec & Salway (2005) suggest,
is that locutions are enclosed in speech bubbles as in Figure 6 and ideas in thought bubbles as in

Figure 7.

1 BROUGHT YOu.

THIS SWEET LITTLE GIRL wWiLL
MAKE ME SINIGE. TS Ty BREMREAS T
B I MUST GET TO GRANDMA'S HOL:
il BEFORE SHE DOES. pmr—aa

Figure 6. Projection of wording

Figure 7. Projection of thought
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The huge number of verbal relations
features the comic, enabling the dialogues
between the characters throughout the story.

As for Expansion relations, Concurrence
and Complementarity are far more prevalent
than Enhancement. This suggests that
the two modes are complement and joint
contributors to the overall meaning of this
comic. In terms of Concurrence, Exposition
relation ranks the first with 16%; Clarification
comes next at 4.7%; Exemplification is the
lowest with 0.6%; and none is accounted for
Homospatiality. This means that in order to
reinforce the contents, the visual and verbal
components are simultaneously utilized to
restate or reformulate meanings rather than to
exemplify, clarify or explain meanings.

Figures 8 and 9 may serve as illustrations
for Expansion relation in the data. The text in

One pav;she
DECIDED TO SEW HER
GRANDDAUGHTER A
RED RIDING HOOD.

—]

Figure 8: Image-text relation exposition

In addition to being simultaneously
used to reinforce meanings, each mode is
also alternatively manipulated to provide
additional meanings to what is represented
in the other mode. This is achieved through
Complementarity, the subtypes of which,
Augmentation and Divergence, however, have
different proportions, with 16% and 4.7%
respectively. The instances of image extending
text are more frequent than those of text
extending image, unfolding the facilitating
role of images in this genre — to make it easy
for children to understand the content of the
comic. Examples of each case are discussed

Figure 8 reads “One day, she decided to sew
her granddaughter a red riding hood”. The
image displays an old lady sitting on the chair
sewing a red cloth, which can be understood
that she is sewing a red riding hood. The
process depicted in the image is the same
as that mentioned in the caption text. The
relation depicted in Figure 9 is Clarification,
where the image clarifies the verbal text. The
verbiage in this figure reads: “And someone
was very happy to see her, although it wasn’t
grandma”. What we can see from the image
is the wolf peeping at Little Red Riding Hood
through the curtain and whispering happily
“Aha! Here she comes.” Without the image,
in this case, the reader cannot know that
“someone” refers to the wolf and “her” refers
to Little Red Riding Hood.

BaHAT HERE
SHE COoOMES

Figure 9: Image-text relation as clarification
below for further explanation.

In Figure 10, the information of the wolf
and Little Red Riding Hood walking down the
path is not only provided in the text but also in
the image. Besides, the rest of the text provides
more information - the wolf’s wondering of
how he could beat Little Red Riding Hood to
grandma’s house and his idea for doing this.
Figure 11 is an illustration of image extending
the text. What is depicted here is not only
the grandma’s opening the door but also the
wolf’s using Little Red Riding Hood to avoid
being defeated by the woodsman.
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e WoOLF WALKED DOWN THE PATH WITH
LITTLE RED RIDING HOOD, WONDERING HOW:
HE COULD BEAT HER TO GRANDMA'S HOUSE
T, THEN HE HAD AN IDEA =

DEAR LITTLE RED [
RIDING HOOD, I !
HMNOW YQUR
GRAMDMOTHER 1S |5
TLL , BUT MUST e
YOLLLOOK SO
Sap 7

Figure 10: Text extends image [I — 24]

Finally, the findings provide the evidence
that the texts and the images in the comic
analyzed also complement each other through
Enhancement, where one mode provides
meanings to expand the other circumstantially.
Four subtypes of Enhancement, namely
causal, temporal, spatial and condition are
found. The number of temporal and causal
relations are nearly the same (3.6% and 3%
respectively); Spatial and condition relations
make up only a small proportion (1.8% and
0.6% respectively). Take Figures 9 and 10 for
example. In Figure 12, the image just depicts

Figure 12: Text enhances image temporally

4.2 Discussion

Comics play a vital role in children’s lives
thanks to their educational and spiritual values.
Their captivating values are imparted via both
the images and the accompanying verbal texts.
This study is to explore the manipulation of
these two semiotics in the construction of the
ideational content of the popular classic Little
Red Riding Hood. The results disclose some

e OFENED THE CLOSET DOOR AMND

Figure 11: Image extends text [I — 82]

the action of the wolf putting grandma into the
closet, down onto the chair; still, the readers can
decode when that action happens by referring
to the temporal circumstance “a few minutes
later” in the accompanying text. Therefore, in
this panel, the text enhances the image in terms
of time. Similarly, Figure 13 illustrates an
instance of causal enhancement. The verbiage
reads “you’re not escaping so easily, my dear”
and the image depicts the wolf locking the
door, which can be interpreted as the reason
why Little Red Riding Hood is not going to
escape easily.

T YOL'RE NOT ESCAPING SO
EASILY, MY DEAR

Figure 13: Text enhances imége causally

noticeable findings, revealing an insightful
picture of this comic, typically designed for
young readers. Firstly, there is no significant
difference in the occurrence frequency
between the two general categories of relation
- Expansion and Projection - in the comic
analyzed. Secondly, regarding the subtypes of
Projection, there is the predominance of Verbal
relation over Mental.
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In order to captivate the children’s
attraction and facilitate their understanding,
the images and the verbal texts are co-
contextualized in skillful ways. The images
are purposefully employed to work in tandem
with the verbal texts, rather than merely
to exuberantly illustrate the verbiage. The
visual clues assist and increase the amount
of comprehension. The re-expression of
meanings alternates with the extension of
meanings throughout the story. Besides,
approximately half of the inter-semiotic
relations identified lie with Verbal. The large
proportion of this kind can result from the
belief that to children of a very young age,
texts seem not to be as captivating as images;
therefore, presenting utterances in the speech
bubbles can enhance more effectiveness on
children than embodying them in the narrative
blocks. Moreover, the substantial proportion of
Verbalrelations enables the dialogues between
the participants throughout the story to be
conveyed in an easy way for young children
to appreciate the literary work. Thus, this can
be counted as a typical feature of this comic.
The comic convention of speech balloons, as
well as the facial expressions in the images,
provides opportunities for young readers to
better understand the spoken language and
identify the mood of the characters depicted.

The findings of this study are
contradictory to those of another closely-
related study, which is also concerned with
discourse for children. In Tien’s (2016) study
on 100 English nursery rhythms in the widely-
circulated Mother Goose, the finding shows
that Concurrence and Complementarity are
overwhelmingly deployed, leaving Projection
as well as all the other subtypes marginally
significant. The difference is significant,
reinforcing the fact that whether or not a type
of text-image correlation is employed, or to
what extent each is employed, is educationally
and recreationally motivated. Because Mother

Goose is aimed to instill very short literary lines
in young children, thereby first drawing them
to the wonders of the verbal world, the images
and the texts are predominantly co-employed
to construct the same ideational contents. In
the meantime, in the comic analyzed, both
the general categories of relation tend to be
equally employed to impart meanings. It is
through both enhancement and projection that
the story unfolds, engaging the young readers’
interest, facilitating their comprehension, and
developing their language proficiency.

A key impetus for this study lies with the
potential pedagogical benefits of comics as
one way to compensate for the low frequency
of exposure to light reading in formal teaching
English as a foreign language in many under-
resourced contexts in Vietnamese. Though the
practice of multimodality in the classrooms in
Vietnam seems to be preoccupied with other
mediums such as video, films, and web pages,
these free accessible resources as comics seem
to elude many Vietnamese educators. Itis our
view that given such a widerange available, this
genre needs the recognition it truly deserves.
Then, an understanding of the role of images
and texts in contributing meanings to develop
the contents on the part of the teacher, tutor,
or parent can help maximize the full potential
of this genre to facilitate the children’s first
steps on their road to reading literary works
in English. The popularity of comics among
children supports this medium to be used as
pedagogical materials to stimulate a love for
reading literature texts in English in a non -
threatening way. With a powerful blend of
text and image, graphic literary works are
certainly highly stimulating, beneficial and
thought provoking (Rajendra, 2015). From
the perspective of Howard Gardner’s multiple
intelligences theory, comics are beneficial to
students with varied strengths. Whereas the
verbal components are an obvious advantage
for students with linguistic intelligence, the
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vibrant images in these works may enhance
spatial intelligence. These engaging classics
can serve as tools of tremendous benefits
to those who are strong in interpersonal
intelligence when acted out or role-played
through proper instructional strategies.
With careful planning, the development of
vocabulary, grammatical and communicative
competences can also be boosted. The comic
versions of these stories can also serve a
stepping stone to the original versions, to
more comics and graphic novels as well as
non - fictional genres.

5. Conclusions

Unsworth (2006, p. 1165) states that
“today both language and images are integral
to the texts we use. As well as making meanings
separately, language and images combine to
make meanings in new ways in contemporary
texts”. Sharing the same idea, Moore & Dwyer
(1994) emphasize that the combination of
visuals and language makes communication
more effective than words alone. To contribute
to this fledging field of study, this study
explores the interaction of these two semiotics
in constructing the ideational meanings in a
genre typically for young children. The data
is a complete full-length comic, an adaptation
from the popular classic Little Red Riding
Hood. Unsworth’s (2006) framework of image-
language relations was applied to depict the
picture of the correlations between texts and
images in this sample. The findings reveal that
in this comic the two semiotics support each
other in different ways to attractively contribute
to the contents of the story, which would prove
to be much less captivating in the absence
of either mode, given the targeted readers.
Attention needs to be paid to the contribution of
both semiotics to the construction of contents
to gain a full understanding of how the story
unfolds.

Given the
multimedia and growing role of English as a

increasing advances of

lingua franca, the significance of the findings
is apparent. An understanding of the role of
the other meaning-making resources other
than language as well as their co-relations
will certainly benefit anyone interested
in making best use of the similar online
resources to imbue a love for light reading
in children and to develop young learners’
English proficiency. Nowadays, kids can be
immersed in English easily anywhere anytime
by watching cartoons, listening to music in
English or taking online English courses, etc.;
of these, comics in English, especially when
they are simplified from popular classics like
those on Classics lllustrated Junior, prove to
be potentially worthwhile. Reading English
comics is considered a great way for kids to
get interested in and excited about learning
English. Inge (1990, p. 17)_emphasizes that “/t/
he comics, however, not only serve to introduce
the child to reading and give him his first taste
of independent comprehension; they have also
enriched the English language in innumerable
ways through popular phrases, word coinages,
and the revival of archaic usages.”. The use
of comics as supplementary resources in the
teaching of English as a foreign language has
long been established. Comics complement
reading through their rich illustrations. Given
the open accessibility of these comics for
children on the Internet, they can be harnessed
to have young learners of English expose to the
target language in an engaging way.

There are obvious limitations in this
study. The most apparent limitation of this
study is the size of the data, which involves
only one comic. We hope that further research
in the same lines will be conducted with a
larger corpus to see whether or not the findings
reported in this study can be generalized to the
whole genre in focus, particularly the online
resources. A similar closely-related fruitful
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area to investigate is the interplay of the text
and image in the short comics which are mostly
limited to one or two pages in the coursebooks
of English as a foreign language and how to
make them most effective to the development
of the learners’ English proficiency. Another
limitation in methodological design lies with
the identification of the relations, which is
consistently based on Unsworth’s framework.
As noted by Unsworth, this ‘initial tentative
network of ideational meanings in image-
verbiage relations is likely to require further
development.” (Unsworth, ibid., p.1200). A
combination of some related systems of text-
image relations could have yielded a more
detailed and diverse account of the relations
underlying the comic analyzed. Finally, the last
decades have seen the increasingly prominent
role of images in not only fiction but also
non-fiction materials for children in the pre-
teenage years. Children are readily surrounded
with a diversely multimodal environment. We
hope that this preliminary study may serve
as a stepping stone to further studies on the
practical implications of multimodal discourse
within the Vietnamese educational context.

Acknowledgements

We would also like to extend our
gratitude to the anonymous reviewers for
their constructive comments which led to the
current version of this article.

References

Brady, C. K. (2015). 4 Multimodal Discourse Analysis
of Female K-Pop Music Videos. (Unpublished PhD
Thesis), University of Birmingham.

Groensteen, T. (2013). Bande Dessinée et Narration
(A. Miller, Trans.). America: University Press of
Mississippi.

Halliday, M. A. K. (1994). An introduction to functional
grammar (2" ed.). London.

Hien, L. T. (2015). A Multimodal Analysis of Attitudinal
Aspects in Health News in English. (Unpublished
M. A Thesis), Quy Nhon University.

Inge, M. T. (1990). Comics as Culture. London:
University Press of Mississippi.

Kress, G. (1997). Visual and verbal modes of
representation  in  electronically  mediated
communication: The potentials of new forms of text.
In I. Snyder (Ed.), Page to screen: Taking literacy
into the electronic era (pp. 53-79). Sydney: Allen
and Unwin.

Kress, G., & van Leeuwen, T. (2006). Reading Images:
The Grammar of Visual Design (2nd ed.). London:
Routledge.

Lemke, J. (1998). Multiplying meaning: Visual and
verbal semiotics in scientific text. In J. R. Martin
& R. Veel (Eds.), Reading science: Critical and
functional perspectives on discourses of science (pp.
87-113). London: Routledge.

Martinec, R., & Salway, A. (2005). A system for
image—text relations in new (and old) media. Visual
Communication, 4(3), 339-374.

McCloud, S. (1993). Understanding comics: The
invisible art. New York: Harper Collins.

Mey, K. A. L. (1994). Comics. In R. E. Asher & J. M.
Y. Simpson (Eds.), The Encyclopedia of Language
and Linguistics (pp. 609-612). Oxford, New York,
Seoul, Tokyo: Pergamon Press.

Moore, D. M., & Dwyer, F. M. (1994). Visual Literacy: A
Spectrum of Visual Learning. America: Educational
Technology Publications.

Na, H. L. (2015). Evaluative Meanings in Beauty Product
Advertisements — An Analysis from Semiotics and
Appraisal Perspectives. (Unpublished M. A Thesis),
Quy Nhon University.

Nhat, T. N. M (2017a). Nursery rhymes: A comparative
study from systemic functional-multimodal
discourse analysis perspective. Inquiry into
Languages and Cultures, 1(1), 47-58.

Nhat, T. N. M (2017b). A multimodal analysis of
mathematical discourse in English for young learners.
VNU Journal of Foreign Studies, 33(6), 93-101.

O’Halloran, K. L. (2004). Mathematical discourse —
Language, symbolism and visual images. London:
Continuum.

O’Toole, M. (1994). The language of displaced art.
Leicester: Leicester University Press.

Painter, C., Martin, J. R., & Unsworth, L. (2013).
Reading Visual Narratives: Image Analysis in
Childrens Picture Books. America: Equinox
Publishing Ltd.

Rajendra, T. R. (2015). Multimodality in Malaysian
Schools: The case for the graphic novel. The
Malaysian Online Journal of Educational Science,
3(2), 11-20.

Roth, W., Pozzer-Ardhenghi, L., & Han, J. (2005).
Critical ~ graphicacy:  Understanding  visual
representation  practices in  school science.
Dordrecht: Springer.



138 T.N.M.Nhat, N.T. M. Pha/ VNU Journal of Foreign Studies, Vol.35, No.3 (2019) 128-138

Salbego, N., Hberle, V. M., & Balen, M. G. S. d. S. (2015). of Reading and Discussing Multimodal Texts (pp.
A visual analysis of English textbooks: Multimodal 92-107). Sydney: PETAA.
scaffold learning. Calidoscdpio, 13(1), 5-13. Unsworth, L., & Ngo, T. T. B. (2014). The role of
Silva, M. d. (2016). Accounting for multimodality in an images in Vietnamese textbooks for the teaching of
EFL textbook: analyzing activities and suggesting English as a Foreign Language. Ngon ngit & Poi
ways to approach multimodal texts. Didlogo das song, 11(229), 101-104.
Letras, Pau dos Ferros, 5(2), 92-109. Unsworth, L., & Ngo, T. T. B. (2015). The role of

Tien, V. T. M. (2016). English Nursery Rhymes from a
Mulﬁmodql DzlvcourseAnaIy:mRempective. (Unpublished English as a Foreign Language. Nedn ngii & Poi
M. A Thesis), Quy Nhon University, Quy Nhon. séng, 1(231), 93-99.

Unsworth, L. (2006). Image/lext Relations and
Intersemiosis: Towards Multimodal Text Description for
Multiliteracies Education. Paper presented at the 33rd .
International Systemic Functional Congress, Brazil. Language studies, 4(7), '1415_1429' )

Unsworth, L. (2014). Investigating point of view in Data Source: http://englishfortamils.com/comics/
picture books and animated movie adaptations. In Classics%20I1lustrated/ CLASSICS%20

K. Mallam (Ed.), Picture Books and beyond.: Ways ILLUSTRATED%20JUNIOR/

images in Vietnamese textbooks for the teaching of

Wu, S. (2014). A multimodal analysis of image-text
relations in picture books. Theory and Practice in

KHAO SAT QUAN HE HAI PHU’O’'NG TIEN HINH ANH
VA NGON NGU’ TRONG TRUYEN TRANH TIENG ANH
DANH CHO THIEU NHI:

TRUO'NG HOQ’P “CO BE QUANG KHAN PO”

Ton Nit My Nhat, Nguyén Thi Mi Pha

Khoa Ngoai ngit, Truong DPai hoc Quy Nhon
170 An Duong Vwong, Quy Nhon, Binh Dinh, Viét Nam

Tém tit: Trong birc tranh giao tiép ngay nay, nhiéu phuong tién tao nghia khac thuong duoc
phdi hop str dung bén canh ngon ngit. Bai viét nay tiép can huéng nghién ctru méi mé nay, Phdan tich
dién ngon da thire, v6i dbi teong khao sat 1a mot thé loai danh cho thiéu nhi. Cu thé, cong trinh nay
khao sat xem ndi dung mot cdu chuyén duge xay dung nhu thé nao bang hai phuong tién ngén ngir
va hinh anh. Dit liéu nghién ctru 13 truyén tranh C6 bé quang khan do, véi phan 10i bang tiéng Anh.
Méi quan hé giita hai phuong thtrc duge phan tich dya trén khung 1y thuyét ciia Unsworth (2006).
Két qua phan tich cho thdy trong truyén tranh nay tac gia sir dung ca hai loai quan hé M¢ réng va
Phéng chiéu, véi tan suat xap xi bang nhau; tuy nhién, cac tiéu loai trong mdi loai lai c6 ty 1¢ khac
biét lon. Trong s6 céc tiéu loai, quan h€ Phdt ngon c6 ty 1€ 16n nhét, chiém gﬁn mot nira téng s6 cac
mbi quan hé xuyén sudt ca truyén tranh. Day c6 thé duoc xem nhu 13 mot nét dic trung cta thé loai
dién ngén nay. Trong cac tiéu loai thudc quan hé Mé réng, quan hé Pong nhdt va Bé sung c6 tan suat
sir dung gan bang nhau, va 16n hon nhiéu so voi quan hé Tdng cuong. Vé 1y luan, két qua nghién
ctru dong gop nhitng s6 liéu 1am co sé cho nhing nghién ctru tiép sau vé truyén tranh ciing nhu cac
thé loai van hoc khac danh cho thiéu nhi duéi anh sang cta ly thuyét phén tich dién ngén da thirc.
Nhitng két qua nghién ctru ciing 14 nhitng dong gdp vao cac dinh hudng khai thac cac ngudn tai lidu
tiéng Anh truc tuyén vao thyc tién phat trién ning luc tiéng Anh cho lira tudi thiéu nhi.

Tur khoa: Ngon ngilt hoc chirc nang hé théng, truy¢n tranh, phan tich dién ngon da thure; quan
h¢ gitra hinh anh va ngdn tur, quan h¢ gitra cac phuong thirc



