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1. Introduction
1.1. Research problem

In recent years, listening has gradually become a dominant skill in language instruction
in colleges and universities. In the context of the Foreign Languages and Informatics Center in
PPCII, listening skills are also tested in the final examination. After two school years from 2014
to 2016, a large number of the (non-English major) students failed the listening exams. Besides,
there has been some research on using videos as a kind of listening materials. Among the few
research, some prove that practicing listening with videos enhances students’ listening
comprehension (Herron, York, Corrie, & Cole, 2006; Mesri, 2011; Nguyen, 2012; Woottipong,
2014); some others point out that videos promote students’ positive attitudes towards listening
learning (Chiang, 1996; Nguyen, 2012; Oddone, 2011; Woottipong, 2014). However, those
studies revealed some shortcomings. First, only a few studies (Nguyen, 2012; Woottipong,
2014) focus on both the effects of using videos on students’ listening comprehension and their
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attitudes towards using videos in listening learning, making it hard to explain the relationship
between using videos and students’ improved performance, as students’ listening performance
could partly be influenced by their attitudes towards listening learning (Ellis, 2015; Jafari, 2009;
Karahan, 2007). Second, in other studies (Mesri, 2011; Nguyen, 2012), the listening materials
for CG and EG are different in terms of content, vocabulary, and length, so the difference in
the students’ listening comprehension may also be due to factors other than videos. Regarding
research methods, some experiments (Chiang, 1996; Oddone, 2011; Woottipong, 2014) are
conducted with only one group of participants, so there is not enough convincing evidence that
videos are better than audio materials.

Therefore, the current study aimed at overcoming the shortcomings of the previous
studies by investigating the effects of using videos to practice listening on elementary students’
listening comprehension and exploring the students’ attitudes towards using this type of
materials in listening learning, with two groups CG and EG. The listening materials for the two
groups had the same content, vocabulary and length. This study is expected to suggest a hew
type of listening materials to students and teachers in Foreign Languages and Informatics
Center of PPC II in order to improve elementary students’ listening skills.

1.2. Research questions and research hypothesis
In order to reach its aim, this study is guided by the two following questions:

1. How do elementary students who are taught listening with videos differ from those
who are taught listening with audio materials in terms of listening comprehension?

2. What are elementary students’ attitudes towards using videos in listening learning?

Based on research question 1, the following hypothesis was designed: students in
Foreign Languages and Informatics Center of PPCII who listen with videos will improve their
listening comprehension more than those who listen with audio materials.

2. Literature review
2.1. Nature of listening

There have been several stances of listening so far and they are expressed in different
ways. Brownell (2016) defines listening as a process of receiving, constructing meaning and
responding to not only spoken messages but also nonverbal ones. Schmitt (2010) asserts that
listening is a process of making sense of spoken language due to sounds and visual input, and
with the assistance of our relevant background knowledge and listening context, so listening is
not considered as a passive process, but it is an active one (Rumelhart, 1977).

2.2. Videos

Recently, videos are more widely used as listening materials in the classroom, but it
seems that there is no official definition of videos, there are only a few explanations of videos.
According to Canning-Wilson (2000, p. 1), videos are “the selection and sequence of messages
in an audio-visual context”. Ilin, Kutlu, and Kutluay (2013) consider videos as “a widespread
multimedia tool that has both visual and audio content” (p. 273). In other words, videos are a
multimedia tool consisting of visual and audio elements, and they can be selected and used as
instructional materials in classroom. Considering the purpose of use, videos are categorized into
two types: (1) authentic videos and (2) educational videos.
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Videos which are considered as authentic ones are made by and for native language
speakers (Bacon & Finnemann, 1990). They help expose learners to real communication. They
can be video clips available on the Internet, films, songs, TV programs, and cartoons. In
addition, authentic videos are not produced for learning and teaching (Hammer, 1991; Nunan,
1999), so they are not complete units for learning (Oddone, 2011). Thus, it takes teachers time
to select videos and design classroom activities which are suitable for students’ levels and
lesson objectives. Educational videos are designed by educators specifically for the classroom
with teachers’ guide, and the content meets requirements of curricula and educational standards.
Thus, teaching and learning processes are much more facilitated than using authentic videos
(Stohlman, 2009). Educational videos may be films, educational television programs, or
broadcasts, which are designed specifically as supplemental classroom materials (Cruse, 2007
Intajuck, 2010).

There are several reasons for using videos. The first reason is that videos can facilitate
students’ listening comprehension due to visual clues such as gestures, facial expressions, dress,
and some details of the setting. Second, some research proves that students have positive
attitudes toward using videos in listening learning (Ismaili, 2013; Woottipong, 2014). Another
reason is that authentic videos help students increase not only listening comprehension but also
cultural understanding (Roh, 2011). However, selecting videos appropriate to students’ interests
and levels is an extremely significant job of teachers to enhance listening learning and teaching.
Teachers should seriously take these things into account, including purpose and expectation for
watching, video content, subtitle, and video quality (Canning-Wilson, 2000; Denning, 2010).

2.3. Learners’ attitudes

Attitudes are internal states that consist of three components feelings, beliefs and
behavior tendencies toward something or somebody (Baron & Byrne, 1984). Feelings or
affective component is emotional evaluation (liking or disliking) towards an object which is
called attitude object. Beliefs or cognitive component is an evaluation that a person has about
the attitude object. And the last component is behavior tendencies or behavioral components.
Behavior tendencies are a particular way a person tends to act towards a person or object. The
three components together form attitudes, but they may be consistent or inconsistent with each
other.

Regarding the influence of attitudes on learners’ behaviors, Karahan (2007) and Ellis
(2015) argue that positive attitudes create students’ positive tendencies towards learning
English. In a study, Jafari (2009) stated that students get bored with listening lessons when they
have no interest in learning; as a result, they do learn passively, and this leads students to less
progress. Besides, a lot of research proves that attitudes somewhat influence learners’
achievement in learning a language. Gardner and Lambert (1972) report that when students
have positive attitudes towards a lesson, they will more enjoy and gain more knowledge and
skills.

2.4. Previous studies of using videos on students’ listening learning

Up till now, several studies have been implemented on the impacts of using videos in
language listening classes on learners’ listening abilities, and their findings will be taken into
account to make theoretical background for the current study.
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A notable study is the one by Herron et al. (2006). Twenty-seven students at the
intermediate level were selected and assigned into two groups; one group was exposed to a text-
based instructional curriculum with audio program, the other to a story-based video
instructional package curriculum during 15 weeks. The pre-test and post-test scores showed
that the group working with story-based videos more significantly improved their listening than
the other. In Mesri’s (2011) study with 3 experimental groups of 90 Iranian EFL students at
intermediate levels, the first group received tape recorders, the second group received pictures
and the last one received videos for listening lessons in the same textbook. The score of the
post-test showed that there was a statistically crucial effect of videos on students’ listening
comprehension compared with pictures and tape-recorders.

In addition to the impact of videos on students’ listening performance, some researchers
investigate learners’ attitudes towards using videos in listening to lessons. A study by Chiang
(1996) carried out with 96 freshmen for two months shows that films made the lessons more
enjoyable. In this vein, a study on using videos from YouTube and websites in the CLIL
classroom was undertaken by Oddone (2011) with 30 elementary students in a secondary
vocational school in North-West Italy. They were taught with videos in English related to their
majors. By observing students’ participation during the course, the researcher concluded that
using authentic videos boosted students’ motivation.

Some other researchers have conducted investigations into both the impact of using
videos on learners’ listening comprehension and their attitudes simultaneously. Woottipong
(2014) conducted an experimental course with a group of 41 English major freshmen at Thaksin
University, Thailand over 20 teaching periods. The results showed that learners’ listening
abilities increasingly improved and they showed interest in videos. Additionally, Nguyen
(2012) undertook a study with 2 groups of elementary sophomores in Kien Giang Technology-
Economics College. The first group had opportunities to study listening with authentic videos;
whereas the second group worked with audio recordings in the textbook. Her study explained
that students’ listening comprehension was significantly improved due to using authentic
videos, and the students also showed their positive attitudes towards using videos in listening
learning.

The previous studies confirm the positive impact of using videos on students’ listening
comprehension and their positive attitudes towards using videos in listening learning. However,
they reveal some gaps (see section 1.1.) that the current study aimed to bridge.

3. Methodology
3.1. Study design

The current study was undertaken with a quasi-experimental design. According to
Creswell (2012), in a quasi-experiment, intact groups, nonrandom sampling and nonrandom
assignment were utilized.

3.2. Research site and participants

The participants of the study included 71 elementary students in two intact classes in
Foreign Languages and Informatics Center of PPC Il, Ho Chi Minh City. The two classes were
assigned as a CG (35 students) and an EG (36 students). Most of the participants were male (68
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males and 3 females), aged from 20 to 23. They have studied English for around 8 years, and
they had a little time practicing listening outside class.

3.3. Instruments and measurement

In order to answer the research questions, two types of instruments were used to collect
data including tests and questionnaires. All of the instruments were piloted at least once.

The pre-test and post-test were taken from a book of test papers namely Cambridge Key
English Test 1 (Cambridge University Press, 2003). Each test had 25 items. In order to score
the tests, the researcher applied a 10-point scale, and each item counted 0.4 points.

The first questionnaire including six simple questions was used to get information on
participants’ general characteristics regarding their age, gender, years of learning English, time
practicing listening outside class.

The second questionnaire including 14 items aimed to explore students’ attitudes
towards using videos in listening learning. The questionnaire was organized into three scales
measuring three components of attitudes: Scale 1 (items 1-4) about students’ feelings on using
videos in listening learning, Scale 2 (items 5-11) about students’ beliefs about using videos in
listening learning, and Scale 3 (items 12-14) about students’ behavior tendencies towards
listening learning. Likert five-point scale was used. The five-point scale was ranged from the
lowest to the highest, 1-strongly disagree, 2-disagree, 3-uncertain, 4-agree, 5-strongly agree.
However, after checking the internal consistency of the 3 scales, items 10 and 11 were removed.
As aresult, only the 12 remaining items of the questionnaire were used for further analysis.

3.4. Materials

The materials for the experiment included the audio and video versions of 10 listening
sections taken from the coursebook Life A1-A2 by Hughes, Stephenson, and Dumette (2016) -
Vietnam edition. Both versions had the same scripts, and activities were available in the
coursebook. However, the researcher adapted some while-viewing activities to ensure that they
were appropriate to the CG.

3.5. Procedure

The study consisted of three phases. First, the first questionnaire and the pre-test were
administered to both CG and EG. After that, the 10-week treatment was implemented. The CG
learned listening with audio materials, whereas the EG with videos. Finally, the post-test was
administered to both groups and the second questionnaire to the EG only.

3.6. Data analysis

The data were analyzed using descriptive statistics and inferential statistics. Regarding
inferential statistics, the normality of the data set was tested and it was found that the data set
did not have a normal distribution; thus, nonparametric tests including Mann-Whitney U test
and Wilcoxon Signed Ranks Test was used.

4. Results and discussion
4.1. Impact of using videos on students’ listening comprehension

Performance of the CG and EG on the pre-test and post-test
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Table 1 shows that there is a difference in the mean scores of the pre-test between the
two groups (M=4.3, SD=1.3, for the CG; and M=4.1, SD=1.4 for the EG). Besides, there is a
difference in the mean scores of the post-test between the two groups (M=4.9, SD=1.6 for the
CG; and M=5.6, SD=1.6 for the EG).

Table 1
Descriptives of the CG and EG’s pre-test and post-test

Minimum | Maximum Mean Median Star]da}rd

Deviation
Pre-test Group CG 2.8 8.4 4.3 4.0 1.3
EG 2.8 8.0 4.1 3.6 1.4
Post-test Group CG 3.2 9.2 4.9 4.8 1.6
EG 3.2 9.2 5.6 5.6 1.6

Source: The researcher’s data analysis
Comparison between the CG’s and EG’s Pre-test

With statistics of Mann-Whitney Test (Table 2), the significance value is .398, which is
greater than .05; so there is no statistically significant difference between the CG (Mdn=4.0)
and the EG (Mdn=3.6) (see Table 1) in the pre-test.

Table 2
Mann-Whitney U test for the scores of the CG and EG’s pre-test

Ranks
Group N Mean Rank Sum of Ranks
CG 35 38.07 1332.50
Pretest EG 36 33.99 1223.50
Total 71
Test Statistics
Pretest
Mann-Whitney U 557.500
Wilcoxon W 1223.500
z -.844
Asymp. Sig. (2-tailed) .398

a. Grouping Variable: Group
Source: The researcher’s data analysis

Comparison between the CG’s pre-test and post-test

The results of Wilcoxon Signed Ranks Test (.sig=.093) in Table 3 show that there is no
statistically significant difference in the pre-test (Mdn=4.0) and post-test (Mdn=4.8) (see Table
1) of the CG.
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Table 3
Wilcoxon Signed Ranks Test for the CG before and after the treatment
Ranks
N Mean Rank Sum of Ranks
Posttest - Pretest Negative 10? 15.10 151.00
Ranks
Positive 20° 15.70 314.00
Ranks
Ties 5¢
Total 35
a. Posttest < Pretest
b. Posttest > Pretest
c. Posttest = Pretest
Test Statistics
Posttest - Pretest
z -1.682°
Asymp. Sig. (2-tailed) .093

a. Wilcoxon Signed Ranks Test
b. Based on negative ranks.
Source: The researcher’s data analysis

Comparison between the EG’s pre-test and post-test

The statistics of Wilcoxon Signed Ranks Test (Table 4) indicate that the significance
value is .000, which is less than .05; therefore, the difference between the pre-test and post-test
scores in the EG there is statistically significant. As a result, the median score of the post-test
(Mdn=5.6) is significantly greater than the median score of the pre-test (Mdn=3.6) (see Table
1).

Table 4
Wilcoxon Signed Ranks Test for the EG before and after treatment
Ranks
N Mean Rank Sum of Ranks
Posttest - Pretest Negative Ranks g 1044 83.50
Positive Ranks 26" 19.67 511.50
Ties 2°
Total 36

a. Posttest < Pretest
b. Posttest > Pretest
c. Posttest = Pretest
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Test Statistics

Posttest - Pretest
Z -3.667°
Asymp. Sig. (2-tailed) .000

a. Wilcoxon Signed Ranks Test
b. Based on negative ranks.
Source: The researcher’s data analysis

Comparison between the CG’s and EG’s post-test

The results of Mann-Whitney Test in Table 5 shows that the significance value is .041
which is less than .05; so the difference in the median scores of the CG (Mdn=4.8) and the EG
(Mdn=5.6) (see Table 1) on the post-test is statistically significant.

Table 5
Mann-Whitney U test for the scores of the CG and EG’s post-test
Ranks
|Group N Mean Rank | Sum of Ranks
Posttest CG 35 30.94 1083.00
EG 36 40.92 1473.00
Total 71
Test Statistics
Posttest
Mann-Whitney U 453.000
Wilcoxon W 1083.000
Z -2.044
Asymp. Sig. (2-tailed) .041

a. Grouping Variable: Group
Source: The researcher’s data analysis

4.2. Students’ attitudes to using videos in listening learning

As mentioned in Section 3.3, the questionnaire was categorized into three 3 scales in
accordance with 3 components of attitudes: Scale 1 (4 items) about students’ feelings on using
videos in listening learning, Scale 2 (7 items) about students’ beliefs about using videos in
listening learning, and Scale 3 (3 items) about students’ behavior tendencies towards listening
learning. Therefore, the total score for each scale was calculated by adding up the scores of all
the items left on the scale after checking its internal consistency.

Table 6 shows that the students had positive feelings about using videos in their listening
learning (M=4.34, SD=.40), they had positive beliefs about using videos in listening learning
(M=4.31, SD=.45), and they had positive behavior tendencies towards listening learning
(M=3.98, SD=1.17).



Duong Thuc Phuong. Ho Chi Minh City Open University Journal of Science, 82), 23-33 31

Table 6
Descriptive statistics of total score of 3 scales

N Minimum Maximum Mean Std. Deviation
Scale 1 36 3.75 5.00 4.34 40
Scale 2 36 3.60 5.00 4.31 45
Scale 3 36 3.00 5.00 3.98 .39
Valid N (listwise) 36

Source: The researcher’s data analysis
4.3. Discussion

The findings show that learning listening with videos positively influenced students’
listening performance. The current findings go in line with those of other studies, for example,
Herron et al. (2006), Chiang (1996), Oddone (2011), Mesri (2011), Woottipong (2014), and
Nguyen (2012). The positive effects of using videos on the students’ listening comprehension
could be explained by visual elements. First, visual elements facilitated the students’ listening
comprehension. Due to visual clues, the students could guess the meanings of new words and
understand main ideas more easily than by listening to audio materials. Second, visuals clues
created the students’ positive attitudes. Visual clues interested and attracted the students, and
they created relaxing environment which made the students like to learn. As the students found
that learning listening was not too difficult, and learning listening was also interesting, they
could have become more attentive to the listening lessons, they could have learned listening
harder in class or could have even done more listening practice outside classes, especially
listening with videos. As a result, most of them could improve their listening skills.

5. Conclusion

The current study shows the positive influences of using videos on elementary students’
listening comprehension and their positive attitudes towards using videos in listening learning.
The study would be able to help students learn listening more effectively with videos, and it
can provide references for further research in the same field. However, it revealed some
limitations. First, because of the conditions of the research site, a quasi-experiment design with
non-random sampling and non-random assignment was used. Second, the experimental course
just lasted for a pretty short period of time (10 weeks). Moreover, with a limited study scope,
the experimental materials consisted of only one type that is TV documentaries while there are
a lot of others like films, songs, dialogues, etc.

Therefore, the researcher respects to see further research conducted in this field in other
contexts and conditions. First, further research should be undertaken under the format of a true
experiment in which random sampling and random assignment are used to increase its
generalizability and internal validity. Second, further research should last longer. Finally,
further research should investigate the impact of using other types of educational videos, even
truly authentic videos.
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In conclusion, the current study was designed to investigate the impact of using videos
on the students’ listening comprehension and explore students’ attitudes towards using videos
in listening learning in Foreign Languages and Informatics Center of PPC Il. The findings imply
that using videos had positive influences on the students’ listening comprehension, and students
had positive attitudes towards using videos in listening learning. Therefore, using videos in
listening learning is worthy due consideration.
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