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ABSTRACT

This article synthesizes research on scaffolding strategies in feedback-
correction practices within English as a Foreign Language (EFL) setting, with
a specific focus on Vietnamese classrooms. It explores the roles of teacher
support and peer collaboration in fostering student engagement and
improving learning outcomes. Anchored in Vygotsky's Zone of Proximal
Development (ZPD) and contemporary scaffolding frameworks, the paper
analyzes methodologies, interventions, and outcomes associated with
feedback-correction tasks. Key findings highlight the effectiveness of
scaffolding in addressing linguistic challenges and promoting active learning.
The paper concludes with practical implications for pedagogical practices and
directions for future research.
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TOM TAT

Bai bdo nay tong hop cac nghién ciu vé chién lugc hé trg trong thuc hanh
phan héi - stfa [6i trong bdi canh day tiéng Anh nhu mét ngoai ngir (EFL), v6i
trong tam cu thé 1a cac I6p hoc tai Viét Nam. Bai bdo ciing trinh bay vai tro clia
st ho trg tir gido vién va su hop téc gitia cac ban hoc trong viéc thiic ddy su
tham gia cda sinh vién va cai thién két qua hoc tap. Dua trén Ving Phét trién
Gan (ZPD) ctia Vygotsky va cac khung ho trg hién dai, bai viét phan tich phuong
phap luan, cac bién phdp can thiép va két qua lién quan dén nhiém vu phan
hoi - stta 16i. Nhitng phat hién chinh nhdn manh hiéu qua cla phuang phap ho
trg trong viéc gidi quyét cac thach thiic ngon ngi va thic day hoc tap tich cuc.
Bai bdo chi ra cdc ting dung thuc tién cho phuong phdp giang day va dinh
huéng cho cac nghién c(iu trong tuang lai.

Tirkhéa: Phuong phdp hd trg, phan hoi - stia 16i, gidng day Tiéng Anh nhu
mét ngoai ngi;, hd tro ctia gido vién, hap tdc gidia ban hoc.
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1. INTRODUCTION

The concept of scaffolding has emerged as a
cornerstone in contemporary educational theory and
practice, particularly within the domain of language
acquisition. Introduced in the seminal work of Wood,
Bruner, and Ross, scaffolding refers to the structured and
temporary support provided by an expert, such as a
teacher, to enable learners to accomplish tasks beyond
their independent capabilities [1]. Its theoretical
foundation lies in Vygotsky's, Zone of Proximal
Development (ZPD), which underscores the critical role of
social interaction in cognitive development [2]. In this
context, learning is conceptualized as a collaborative
process in which guided participation leads to the
attainment of higher levels of competence.

In English as a Foreign Language (EFL) instruction,
scaffolding has proven to be an effective strategy for
addressing the wide array of challenges faced by learners.
These challenges often include grammatical inaccuracies,
limited vocabulary, and difficulties in organizing and
articulating ideas. Feedback-correction practices, a vital
component of language learning, present a unique
opportunity to incorporate scaffolding techniques. By
structuring feedback processes, educators can
simultaneously address linguistic errors and cognitive
barriers, thereby fostering enhanced communication and
writing skills.

While a growing body of research explores scaffolding
in language education, its application to feedback-
correction practices remains underexplored. Recent
studies, such as those by Dang, underscore the potential
of scaffolding to improve student engagement and
learning outcomes, particularly in Vietnamese EFL
classrooms [3]. These findings highlight the dual
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importance of teacher support and peer collaboration in
creating an effective scaffolding environment. Teachers
provide essential guidance through modeled feedback
and corrective techniques, while peer interactions
contribute additional layers of collaborative learning and
support.

This paper synthesizes existing research on
scaffolding in feedback-correction practices, with a
specific focus on its implementation in Vietnamese EFL
classrooms. By analyzing the roles of teacher support and
peer collaboration, it seeks to identify effective strategies
for integrating scaffolding into feedback-correction tasks.
Additionally, the study explores challenges and
opportunities associated with these practices, offering
practical insights for optimizing scaffolding to meet the
diverse needs of learners.

The significance of this research lies in its potential to
inform and enhance pedagogical strategies in EFL
contexts. By bridging the gap between theoretical
frameworks and practical applications, this paper aims to
provide actionable recommendations for educators and
policymakers. Moreover, it underscores the importance
of adaptability and innovation in scaffolding practices,
particularly in response to emerging educational
technologies and the evolving needs of 21st-century
learners.

This study contributes to the development of
scaffolding strategies in EFL classrooms by proposing a
balanced integration of teacher guidance and peer
collaboration to enhance learner engagement and
performance. It emphasizes the value of adaptive,
inclusive practices and the role of technology in
extending the reach and effectiveness of instructional
support.

The scope of this research was defined by specific
classroom contexts and a limited timeframe, which may
not fully capture the broader variability of educational
environments. The findings, therefore, reflect a particular
setting and should be interpreted with attention to
contextual factors. Further exploration in different
teaching contexts and over extended periods would
enrich the understanding and applicability of the
proposed framework.

2. LITERATURE REVIEW
2.1. Scaffolding in Language Learning and Teaching

The concept of scaffolding, introduced by Wood,
Bruner, and Ross, describes a structured process in which
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an expert provides temporary support to enable a novice
to accomplish tasks beyond their independent
capabilities [1]. In language learning, scaffolding acts as a
bridge between comprehension and production,
allowing students to develop complex linguistic skills
incrementally.  Vygotsky's, Zone of  Proximal
Development (ZPD) forms the theoretical basis for
scaffolding, emphasizing the importance of social
interaction and guided learning in cognitive
development [2].

In educational settings, scaffolding encompasses
diverse strategies, including teacher-led interventions,
peer collaboration, and the integration of adaptive
technologies. Hammond and Gibbons highlight the dual
objectives of scaffolding: offering immediate support to
meet specific learning goals and gradually withdrawing
assistance to promote learner autonomy [8]. Mariani
emphasizes the need for balancing challenge and
support, advocating for tasks that stretch learners’
abilities while preventing excessive frustration through
appropriate guidance [5].

2.2. Feedback-correction practices in
education

language

Feedback is integral to language acquisition, acting as
a conduit between learner output and linguistic accuracy.
Corrective feedback, whether direct or indirect, proves
most effective when aligned with the learner's ZPD.
Research by Aljaafreh and Lantolf [6] and Nassaji and
Swain underscores the value of scaffolded feedback,
which adapts the level of support based on the learner’s
responses, leading to more meaningful engagement and
improved outcomes compared to static feedback
approaches [7].

In Vietnamese EFL classrooms, scaffolding is often
embedded within feedback-correction practices to
address both grammatical and non-grammatical errors.
Dang found that structured feedback sessions,
incorporating teacher guidance and peer collaboration,
significantly improved students’ ability to identify and
rectify errors [3]. However, challenges such as insufficient
teacher training and unequal contributions in peer
interactions underscore the need for systematic
scaffolding frameworks to optimize these practices.

2.3. Teacher Support in Scaffolding

Teacher support is fundamental to effective
scaffolding, especially in feedback-correction tasks.
Gibbons identifies key strategies for teacher-led
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scaffolding, such as modeling, posing guiding questions,
and providing examples [8]. These techniques enable
learners to connect feedback with their own cognitive
processes, fostering critical thinking and self-reflection.
Hammond and Gibbons’ recommend that scaffolding
should target higher-order cognitive skills alongside
immediate learning objectives [4]. By carefully calibrating
their level of support, teachers can facilitate both
linguistic accuracy and learner autonomy.

2.4, Peer collaboration as scaffolding

Peer collaboration serves as a complementary form of
scaffolding, creating opportunities for cooperative
learning. Jacobs [9] and Kohonen [10] argue that peer
interactions enrich the learning experience by enhancing
both social and cognitive development. Through
collaborative activities, students exchange knowledge,
engage in problem-solving, and provide mutual support.

In feedback-correction practices, peer collaboration
allows learners to act as both providers and recipients of
feedback, fostering engagement and shared
accountability. Vietnamese studies, such as those by
Dang, reveal that mixed-ability groups are particularly
effective in leveraging peer scaffolding [3]. Advanced
students often take on leadership roles, guiding peers
through error identification and correction processes.
However, the success of peer collaboration depends on
factors such as group dynamics, individual participation,
and the presence of clear guidelines to maximize its
potential benefits.

2.5. Challenges and opportunities in scaffolding

Despite its advantages, scaffolding faces several
challenges in implementation. Teachers often struggle to
balance support with promoting learner independence,
particularly in large or diverse classrooms. Additionally,
learner engagement with scaffolding is influenced by
factors such as language proficiency, motivation, and
prior learning experiences. Wigglesworth and Storch
emphasize the importance of adaptive scaffolding
strategies that account for these individual differences,
ensuring equitable and effective learning outcomes [11].

Emerging technologies provide new avenues for
scaffolding in language education. Digital tools such as
automated feedback systems, collaborative writing
platforms, and virtual learning environments offer real-
time assistance and facilitate peer interactions. These
innovations enhance the scalability, accessibility, and
adaptability of scaffolding practices, particularly in
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resource-constrained or remote learning settings. By
integrating  traditional and  technology-driven
approaches, educators can expand the reach and
effectiveness of scaffolding interventions.

3. RESEARCH METHODOLOGY

This study employs a comprehensive multi-phase
methodology to synthesize research on scaffolding in
feedback-correction practices within English as a Foreign
Language (EFL) context, with a focus on Vietnamese
classrooms. The following sections outline the
methodological framework:

3.1. Research design

A qualitative meta-synthesis approach serves as the
primary research design, augmented by quantitative data
analysis where applicable. This mixed-methods strategy
facilitates an in-depth exploration of scaffolding
strategies and their outcomes by integrating findings
from a diverse array of primary and secondary sources.
This approach ensures a balanced and nuanced
understanding of the topic.

3.2. Data collection

Data were collected from a range of scholarly sources,
including peer-reviewed journal articles, case studies,
and intervention reports. The search strategy targeted
academic databases such as Scopus, Web of Science, and
Google Scholar, using keywords like "scaffolding",
"feedback-correction”, "EFL classrooms", and "Vietnam."

Inclusion criteria were defined to focus on studies
published within the last two decades, encompassing
both experimental and observational research designs.
Priority was given to studies that explicitly addressed
scaffolding strategies or feedback-correction practices in
EFL settings. Particular attention was paid to research
conducted in Vietnamese contexts to align with the
study's focus.

3.3. Data coding and analysis

The collected studies were systematically coded to
extract themes, patterns, and insights. A thematic
analysis was employed to identify recurring strategies,
challenges, and outcomes associated with scaffolding in
feedback-correction tasks.

Quantitative data, such as metrics on linguistic
accuracy, student engagement rates, and error reduction,
were analyzed using descriptive statistics. This dual
approach allowed for a detailed examination of both
qualitative and quantitative aspects, highlighting
measurable impacts alongside contextual insights.
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3.4. Framework development

The analysis informed the development of a
conceptual framework that outlines the integration of
scaffolding in feedback-correction practices. The
framework delineates the roles of teacher support and
peer collaboration, offering actionable strategies for
implementation. Additionally, it incorporates
mechanisms for addressing challenges, such as uneven
peer contributions or insufficient teacher training,
ensuring its relevance across diverse EFL contexts.

3.5. Validation and triangulation

To enhance the reliability and validity of findings, the
study employed triangulation by cross-referencing data
from multiple sources. For example, themes identified in
qualitative case studies were corroborated with
quantitative data from intervention reports. Expert
reviews and peer consultations were conducted to
further refine and validate the developed framework.

3.6. Ethical considerations

Although this study is a synthesis of existing research,
it adheres to rigorous ethical standards by ensuring
proper attribution of all primary sources. Studies
involving human participants were included only if they
had undergone ethical approval processes in their
respective research contexts.

The methodology outlined in this study provides a
robust framework for synthesizing evidence on scaffolding
in feedback-correction practices. By combining qualitative
and quantitative analyses, triangulation, and expert
validation, the study offers valuable insights into the
implementation and optimization of scaffolding strategies
in EFL classrooms. This methodological rigor ensures that
the findings are both reliable and applicable to real-world
educational contexts.

4. RESULTS

This section presents the key findings from the
synthesis of studies on scaffolding in feedback-correction
practices. The results are categorized into three main
areas: teacher support as scaffolding, peer collaboration
in feedback, and challenges in implementation.

4.1. Teacher Support as Scaffolding

The analysis reveals that teacher-guided scaffolding
significantly enhances student outcomes, with 85% of
the reviewed studies reporting positive impacts. Teachers
employed a range of scaffolding strategies, including
guiding questions (76% of studies), indirect feedback
(68%), and demonstrations (54%). These methods
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collectively improved linguistic accuracy, with error
correction rates increasing by an average of 30%
compared to non-scaffolded settings.

Table 1. The primary teacher-led scaffolding strategies and their observed
effects

Strategy Description Impact on Learning
Encourages deeper
- ) Open-ended prompts to .g P
Guiding Questions | . e analysis and self-
stimulate critical thinking i
correction
Hints or cues instead of | Promotes autonomy and
Indirect Feedback - ) . y'
explicit corrections problem-solving skills
. Modeling of correct Provides clear examples
Demonstrations -
language usage for replication

These strategies not only addressed linguistic
challenges but also fostered critical thinking and learner
independence, making them a cornerstone of effective
scaffolding practices (Table 1).

4.2. Peer collaboration in feedback

Peer collaboration emerged as a valuable component
of scaffolding, with 70% of the studies reporting
improvements in learning outcomes through structured
peer interactions. Mixed-ability groups were particularly
effective, as advanced students often assumed
leadership roles in 62% of the cases. This dynamic
facilitated knowledge sharing, resulting in a 25% increase
in student engagement and a 20% reduction in
unaddressed errors.

Table 2. The key aspects of peer collaboration and their outcomes

Aspect Observation Result
Role of Peer | Advanced students guide Facilitates knowledge
Leaders group discussions sharing
Group Mixed-ability groups face | Requires structured roles
Dynamics uneven participation for effectiveness
Mutual Reciprocal feedback Enhances critical thinking
Engagement | strengthens understanding and accountability

While peer collaboration proved effective, its success
depended on structured group dynamics and clear role
assignments to mitigate issues like uneven participation
(Table 2).

4.3. Challenges in Implementation

Despite its benefits, scaffolding faces several
implementation challenges. Two critical barriers
identified in 45% of the studies were uneven student
participation and insufficient teacher training.

Uneven Participation: Mixed-ability group settings
often led to imbalanced contributions, with advanced
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students dominating discussions. Structured role
assignments, such as appointing leaders and recorders,
improved group dynamics in 64% of cases.

Insufficient Teacher Training: Many teachers lacked
formal training in scaffolding techniques, limiting their
ability to provide effective support. Professional
development programs tailored to scaffolding practices
showed a 78% success rate in overcoming this barrier.

Teacher support and peer collaboration both play
pivotal roles in the success of scaffolding in feedback-
correction practices. While these strategies significantly
enhance learning outcomes, addressing implementation
challenges is crucial to fully realize their potential.
Structured interventions, such as professional
development for teachers and improved group
management strategies, are essential for optimizing
scaffolding practices in diverse EFL contexts.

5. DISCUSSIONS

The findings of this study highlight the multifaceted
benefits of scaffolding in feedback-correction practices.
Both teacher support and peer collaboration emerge as
complementary strategies that, when effectively
integrated, create a robust framework for improving
student learning outcomes.

5.1. Integration of teacher and peer scaffolding

A key observation is the synergy between teacher and
peer scaffolding. Teachers establish foundational
understanding through strategies such as guided
questions, indirect feedback, and demonstrations, while
peers reinforce and extend this learning through
collaborative interactions. For example, 62% of the
reviewed studies highlighted the effectiveness of mixed-
ability groups where peer leaders facilitated discussions,
underscoring the critical role of the social dimension in
language acquisition. This integration of teacher and
peer scaffolding reflects Vygotsky's emphasis on
collaborative learning within the Zone of Proximal
Development (ZPD).

5.2. Addressing variability in engagement

While scaffolding is highly effective, variability in
student engagement poses a challenge. Uneven
participation within peer groups and inconsistencies in
teacher support can hinder its full potential. Assigning
structured roles, such as group leader or recorder, has
proven effective in ensuring more equitable participation
in 64% of studies. Similarly, teacher professional
development programs focused on adaptive scaffolding
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techniques have demonstrated a 78% success rate in
addressing engagement disparities. These targeted
approaches can help create more consistent and
inclusive scaffolding environments.

5.3. Implications for pedagogy

The integration of scaffolding into feedback-
correction tasks carries significant pedagogical
implications. By combining support with challenge,
educators can create an optimal learning environment
that aligns with the ZPD. Scaffolding tasks in this manner
ensures that they are neither too easy nor overwhelming,
thereby fostering meaningful learning.

Moreover, the adoption of digital tools - such as
collaborative writing platforms and automated feedback
systems - offers new opportunities to scale scaffolding
practices, particularly in classrooms with large student
populations or diverse proficiency levels. These tools can
complement traditional scaffolding methods, enhancing
both accessibility and efficiency.

5.4. Future research directions

Future research should explore the long-term effects
of scaffolding on student outcomes, particularly in
diverse cultural and linguistic settings. Studies could
investigate the impact of sustained scaffolding
interventions on language proficiency, critical thinking,
and learner autonomy over time.

Additionally, the role of technology-mediated
scaffolding deserves further exploration. Al-driven
feedback systems and digital platforms may provide
innovative solutions to address challenges such as large
class sizes, uneven engagement, and variability in teacher
expertise. Examining the intersection of scaffolding with
emerging technologies could offer valuable insights for
modernizing feedback-correction practices.

5.5. Socio-cognitive benefits

Beyond linguistic improvements, scaffolding fosters
critical thinking and social interaction skills. The reciprocal
nature of peer collaboration encourages accountability,
mutual respect, and shared responsibility among students.
Teachers, acting as facilitators, can enhance these socio-
cognitive benefits by promoting reflective practices during
feedback sessions. This dual focus on linguistic and socio-
cognitive development underscores the holistic value of
scaffolding in EFL education.

6. CONCLUSION

This study contributes to the growing body of
research on scaffolding in EFL contexts by proposing a
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pedagogically grounded and practically applicable
approach to integrating teacher support and peer
collaboration into feedback-based activities. Rather than
merely addressing immediate linguistic deficiencies, the
scaffolding framework explored in this study emphasizes
the development of broader competencies such as
critical thinking, problem-solving, and cooperative
learning - all of which are crucial in fostering
autonomous, life-long learners.

One of the key contributions of this study lies in its
emphasis on adaptability and responsiveness in
scaffolding strategies. The findings suggest that effective
scaffolding must be tailored to individual learner needs
and implemented in ways that ensure inclusive and
equitable engagement among students. This approach
not only aligns with learner-centered pedagogy but also
supports differentiated instruction in diverse and
resource-constrained classrooms. Moreover, this study
offers practical implications for teacher professional
development and the strategic use of digital tools in
enhancing scaffolding practices. By highlighting the
potential of technology to scale and personalize support,
the research opens avenues for innovation in language
instruction.

Future research should continue to explore how
scaffolding can evolve alongside advancements in
educational technology, with particular attention to
long-term outcomes. Overall, the insights gained from
this study provide a foundation for building more
inclusive, dynamic, and effective learning environments
that empower all learners to thrive.
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